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EXECUTIVE SUMMARY 

 

During the 2018-2019 school year a team of various people from the Cecil County Public Schools, teachers, 
administrators, parents, business partners, and students met throughout the year to develop a new 
Strategic Plan for CCPS. Their efforts were led by Dr. Michael McSheehan, from the University of New 
Hampshire, and the results are listed below: 

 

Our Mission: CCPS serves equitably through positive relationships as a safe, collaborative community. We 
will ensure all learners acquire the knowledge, skills, and qualities to be responsible and caring citizens. 

 

CECIL COUNTY PUBLIC SCHOOLS VALUES 

Equity 

We promote fairness, access, opportunity, and inclusion. 

Integrity 
We practice honesty, trust, and transparency. 

High Standards 
We meet each learner with expectations for growth and accountability 

Collaboration 
We work together to strengthen our communities 

Whole Learner 

We address the academic, behavioral, and social-emotional needs for each learner. 

 

VISION STATEMENT 

To educate and empower every Cecil County learner through equitable opportunities to 
build and strengthen our community. 

 

  

4004



THE CECIL COUNTY PUBLIC SCHOOLS STRATEGIC PLAN HAS SET 5 “STRATEGIC THEMES.” 

Equitable, Rigorous Learning Opportunities 
Safe Schools 

Communication and Trust 
Recruitment and Retention of a High Quality Workforce 

Community Engagement 
 

Strategies Supporting Equitable, Rigorous Learning Opportunities 
 
1. Reduce class size with adequate staffing.  
2. Enhance special education staffing levels.  
3. Expand and enhance Advanced Placement opportunities with additional training for staff.  
4. Expand staff and services for English Language Learners.  
5. Expand programs offered at the Cecil County School of Technology.  
6. Revise all curriculum documents to meet the rigor of Maryland College and Career Readiness Standards while 

adhering to principles of Universal Design for Learning.  
7. Provide high quality professional development to staff to support new strategies, resources and expectations.  
8. Continue with an inclusive program of providing special education services in the Least Restrictive Environment.  
9. Revised Grading and Reporting Policy and Procedures.  

10. F.A.M.E (Formative Assessment for Maryland Educators) training and ongoing emphasis  
on the use of formative assessment to drive instruction.  

11. Freshman Academy in each high school.  
12. Coaching support for new elementary reading program.  
13. Twilight School as an alternative to suspension in all secondary schools.  
14. Half day prekindergarten for qualified students in all 17 elementary schools.  
15. Focus on literacy in all content areas.  
16. Differentiated instruction designed to meet the needs of all students.  
17. Implementation of AVID at two middle schools and one high school.  
18. Implementation of Early College Academy with Cecil College.  
19. Increase support of students’ college and career planning through the use of “Naviance. 
20. Full day Prekindergarten classes for qualified students in all 17 elementary schools. 
21. Implementation of a Diesel Technician Program at Cecil County School of Technology. 
 
 
Strategies Supporting Safe Schools 
 
1. Provide alternatives to suspension in Twilight School at each secondary school.  
2. Initiate Life Skills instruction program aimed at reducing drug use and experimentation.  
3. Coordinate social work services in partnership with Department of Social Services.  
4. Provide anti-bullying education and investigate all alleged instances of bullying.  
5. Provide full time nursing services in each school.  
6. All schools trained in the ALICE model in response to crisis situations.  
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7.  Ongoing implementation of Positive Behavior Interventions and Supports (PBIS) programs to all 

schools.  

8.  Active partnerships with business and community leaders.  

9.  Ongoing implementation of a revised Student Code of Conduct.  

10.  Academic supports for students with behavioral challenges are available in all schools.  

11.  Cultural proficiency training for administrators and all staff. 

12.  Safe and secure entrances completed at all schools. 

13.  Security cameras utilized in all schools. 

 

Strategies Supporting Communication and Trust 
 
1.  Completion of a Cecil County Communication Plan for consistency among all stakeholders. 

2.  Multiple stakeholder surveys administered during the year. 

3.  Creation of a Parent Advocacy Council to support the CCPS Budget. 

4.  Implementation of a new tool to communicate with parents and families, Blackboard communicate.  

5.  Parent representation on School Improvement Teams at all schools. 

 

Strategies Supporting Recruitment and Retention of a High Quality 

Workforce 
 
1.  MOUs with local universities, i.e. University of Delaware, Towson University, to host teacher 

preparation programs. 

2.  Maintain a competitive salary and benefit package to attract and retain high quality staff. 

3.  Increased the amount for tuition reimbursement for teachers seeking graduate degrees. 

4.  A schedule of training opportunities for administrative professionals. 

5.  Provide personal laptop computers to all teachers to use for instruction. 

6.  Ongoing implementation of a comprehensive wellness program for staff. 

7.  Develop and expand the diversity of our workforce toward an employee profile that mirrors our 

community’s make up.   

  

Strategies Supporting Community Engagement 
 
1.  Recognition of Business Partners at monthly Board of Education meetings. 

2.   Multiple opportunities for parents and stakeholders to serve on committees in CCPS. 

3.   Implementation of social media websites at every school and a CCPS Facebook page. 

4.   Distribution of school newsletters on a bi-weekly basis. 

5.   Opportunities during the year to dialogue with the superintendent. 

6.   School events being streamed for the first time, Board of Education meetings, sporting events. 
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FINANCE SECTION 

Budget Narrative 
Cecil County has historically enjoyed annual increases in our state and local allocations along with very stable student 
growth, but both of those patterns have been altered lately. For the last several years the local level of funding has 
seen minimal increases. In fiscal year 2020, we are challenged to retain our valued staff with a competitive salary and 
benefit package, while expanding programs to meet increased graduation requirements and the demands of high stakes 
accountability testing. Our financial resources, though currently strained, are being applied to meet the needs of our 
students, to the satisfaction of our community. Financial challenges far beyond our local county have given the state 
less money to distribute to both the schools and to the county government for sharing. Current financial conditions 
will continue to provide a significant challenge to meeting our priority goals for the foreseeable future, but certain cost 
containment steps have been undertaken now to help set aside funds for the “lean” years ahead. Funds from Kirwan 
have helped tremendously and we are hopeful that this program will continue. For Fiscal Year FY 20 we have needed 
to dip into our fund balance in order to meet our commitments. This is not a good business practice and not 
sustainable so we are optimistic that things will improve.  

Over the last four years our student enrollment has fluctuated for unknown reasons. Listed below are our enrollment 
figures for the past six years. 

• 2013-14 15,100 students 
• 2014015 14,936 students 
• 2015-16 15,095 students 
• 2016-17 15,633 students 
• 2017-18 15,339 students 
• 2018-19 15,307 students 

 

The official enrollment figures for 2019-20 have not been determined yet but it appears we may be slightly down from 
last year. There are no definitive reasons for these fluctuations but overall it shows that our growth is relatively static 
in regards to student enrollment. 

The percentage of students receiving Free and Reduced Meals has continued to rise in the past 4 years. In 2012-13 the 
percentage of students qualifying for Free and Reduced meals in Cecil County Public Schools was 38%. Since that 
time our levels of participation in this program have increased each year. Free and Reduced percentages for the past 
six years are as follows:  

•  2013-14 43% 
• 2014-15 44% 
• 2015-16 44.7% 
• 2016-17 45% 
• 2017-18 45%  
• 2018-19 46% 

 
The official percentage for the 2019-20 school year has not been finalized as of yet but it is projected to be close to 
46%. This past year Cecilton Elementary School has been added to the roster of schools that receive Title l funds. This 
brings our current roster of Title l schools to ten. North East Middle School, Cherry Hill Middle School, Leeds 
Elementary School, and Elkton High School are participating in the Title lV-A federal grant. These schools were 
selected because they are just below the threshold to receive Title l designation but their Free and Reduced 
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percentages have steadily risen over the past several years. This illustrates how the demographics in Cecil County are 
changing and we are starting to serve more families in need of assistance. 
 

Cost Containment Strategies  
Our recent cost containment efforts include the following steps, and more: 
 

• An energy use education effort helped achieve a reduction of energy usage. This, combined with a collective 
purchasing contract with our eastern shore colleagues and performance contracting with our HVAC managing 
partner yielded significant savings in heating and lighting our facilities.  

• Bus routes were reviewed and revised with computer assistance and contracts with bus owners were revised to 
minimize payments for “deadhead” travel and wait time. The net result here was savings in excess of $1 
million over two years.  

• Discretionary travel to conferences and nonessential meetings was limited at the direction of the system’s 
leadership team. A level of scrutiny is in place during the current school year to assure that travel expenses are 
for critical learning events.  

• Budget development for FY 2019 and soon for FY 2020 is predicated on the expectation that “nothing gets 
added unless something comes out” of the budget. This emphasis on zero-growth budgeting requires that we 
carefully revisit the cost-to-benefit ratio of our programs. What is effective will remain, but those projects of 
minimal contribution will be sorted out and eliminated  

 

Budget Highlights for 2019 

Our budget for this year reflects the following highlights and spending priorities: 

• Replace 9 contactor buses and 2 CCPS buses 
• Diesel Technician and Manufacturing programs at the Cecil County School of Technology 
• Full day Prekindergarten classes for qualified students in all 17 elementary schools 
• Security cameras are fully operational in all schools 
• Safe and secure entrances have been completed at all schools 
• Implementation of a new bus routing software and new parent bus location app called “where’s the bus” 
• Begin construction of the new Chesapeake City Elementary School. Work expected to be completed by Fall 

2021. 
• Phase in leased fleet vehicles to replace maintenance vehicles. 
• Installation of a new turf field at North East High School 
• Substitute release time for teachers to participate in professional development 
• Expansion of the Work Based Learning Program at Cecil County School of Technology 
• Training for all schools in ALICE, (Alert, Lockdown, Inform, Counter, Evacuate) active intruder/threat 

protocols 
• Implementation of AVID, (Advancement Via Individual Determination), at three schools, Cherry Hill Middle 

School, Elkton Middle and Elkton High School 
• Various maintenance projects and our small capital construction projects to reduce deferred maintenance.  
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Revenue and Expenditure Analysis  

 

1. Did actual FY 2019 revenue meet expectations as anticipated in the Local ESSA Consolidated Strategic Plan for 
2019?  If not, identify the changes and the impact any changes had on the FY 2019 budget and on the system’s 
progress towards achieving Local ESSA Consolidated Strategic Plan goals.  Please include any subsequent 
appropriations in your comparison table and narrative analysis.  

 
Yes, overall revenue was budgeted at $199,856,322 plus $1,488,168 from prior years and was actually $202,911,330.  
State revenue was $143,811 more than budgeted. Federal revenue was $2,062,335 more than budgeted and other 
revenue was $848,860 more than budgeted due to an increase in interest and donations. Prior year funds used were 
$4,851,617, $3,363,449 more than budgeted. 

 

2. For each assurance area, please provide a narrative discussion of the changes in expenditures and the impact of 
these changes on the Local ESSA Consolidated Strategic Plan goals. 

 
Assurance area B-1 – Standards and Assessments expenditures were more than the budgeted by $1,071,657 and 
increase in Special Education contracted services and non-public placement. 

Assurance area C.2-Data systems to support instruction expenditures were less than budgeted by $601,367 largely due 
to leasing technology items rather that an outright purchase. 

Assurance area D.3-Great Teachers and Leaders expenditures exceeded the budget by $458,029 mainly due to 
contracted staff development expenses and higher than expected fixed charges. 

Assurance area E.4-Turning around the lowest achieving schools expenditures were $110,144 more than budgeted due 
to small over expenditures in many areas. 

Mandatory cost of doing business expenditures were $5,379,992 more than budgeted. This is mostly due to teacher 
salaries, the related fixed charges, health care costs, and student transportation contracted services. 
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AREAS OF FOCUS 

 
Listed below is a summary of last year’s student achievement data from Math, English/Language Arts and 
Science. This data supports our decision to make Math and Special Education our “Areas of Focus.” 

 

Local ESSA Consolidated Strategic Plan 2019 
English Language Arts/Literacy Grades 3-5 

Cecil County Public Schools 
 
 

Introduction 
 

Cecil County Public Schools recognizes the importance of helping students develop literacy 

competencies, and we are committed to addressing gains and progress in literacy for all students regardless 

of cultural background, ethnicity, socio-economic status, or other personal circumstances. Equitable access 

to resources and support for the diverse learning needs of all students are the focal points of our instructional 

program. Our overarching goal is to improve teaching and learning by ensuring that effective classroom 

practices and school system initiatives result in academic achievement in literacy for ALL students.   

Overall, we are encouraged that there continued to be an upward trend and improvement in 

elementary ELA scores when looking at all students from the 2018 to the 2019 administration of  MCAP. 

However, all subgroups of students did not demonstrate growth from 2018 to 2019. Still a concern is that a 

majority of grade 3-5 students in the Cecil County Public Schools are not meeting with reading and writing 

proficiency according to the MCAP scores. Improving reading achievement and writing achievement are 

continued focus areas for instructional improvements. 
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Cecil County Public Schools: MCAP Data Grades 3-5 2018 and 2019 

 

 

 

 

 

 

 

 

 

 

 

 County Public Schools: Summary of MCAP Data for Reading 2018 and 2019 

 

Group 

Grades 3-5 Reading 

2018 Percent Proficient (4+5) 2019 Percent Proficient (4+5) 

   

All Students 40.7 42.2 

Special Education 7.5 5.4 

LEP 8.8 6.5 

Reclassified LEP 47.1 55.0 

FARMS 27.0 26.7 

Male 34.1 35.8 

Female 48.4 49.6 

Asian 66.6 64.3 

Hispanic 32.5 28.8 

Black 25.7 26.9 

White 44.1 45.8 
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Group 

 

2017 Percent Proficient (4+5) 2018 Percent Proficient (4+5) 

 

Grade 3 36.1 38.7 

Grade 4 43.8 43.6 

Grade 5 42.3 44.2 
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As the Summary of MCAP Data for Reading 2018 and 2019 data chart indicates, we should take 
some time to celebrate the overall improvements in ELA proficiency in grades 3-5 from 2018 to 2019 and 
continue to work for improvements when addressing the needs of various subgroups of students.  
Proficiency increased from 36.1% to 38.7% in grade 3 and 42.3% to 44.2% in grade 5, while grade 4 
remained fairly flat from 43.8% to 48.6% from 2018 to 2019. Combined grades 3-5 improved from 40.7% to 
42.2% proficient from 2018 to 2019. Four subgroups exceeded the county’s overall proficiency percentage: 
Female students, Asian students, White students, and Reclassified LEP students. It is noted that Reclassified 
LEP students are continuing to demonstrate significant improvements, increasing from 47.1% proficient in 
2018 to 55.0% in 2019. Nevertheless, challenges arise with scores from the following student populations: 
Special Education, LEP, FARMS, Male, Hispanic, and Black. Male students and Black students 
demonstrated minimal growth in proficiency while Special Education, LEP, FARMS, and Hispanic students 
demonstrated slightly lower proficiency from 2018 to 2019. There continues to be much room for 
improvements. Therefore, our goal is to aim for continuous improvements in the teaching and learning of 
reading and writing so that our students will have equitable access to quality resources and excellent 
instruction with the ultimate goal for all students to demonstrate steady increases in ELA achievement and 
proficiency. 

Special Education and Limited English Proficiency. Cecil County continues to experience 
challenges with the subgroups of special education students and ELL students meeting ELA proficiency on 
MCAP. Even though the Reclassified LEP population has demonstrated substantial growth and scored at 
55.0% proficient in 2019, the LEP subgroup has not demonstrated this type of growth or proficiency. The 
primary challenge is to provide access to grade level curriculum while still providing the necessary 
accommodations and modifications for students with special needs and English language needs. In addition, 
the inclusive education practices in Cecil County Public Schools promote the instruction of all students in 
the general education classroom which presents the challenges of collaboration and co-planning between 
general education teachers and special area teachers (special education and ESOL). Furthermore, school 
schedules challenge special educators and ESOL teachers to find appropriate times to push into classrooms 
to provide services in our inclusive classroom environment. Overall, however, all students are provided 
access to the core Tier 1 resources, curriculum, and instruction to ensure equity in the English Language 
Arts classrooms while still finding time to provide individual accommodations and supports. 

 
Moreover, teachers need quality foundational and strategic reading lessons, authentic high-interest 

texts, research-based intervention lessons, developmentally appropriate and strategic writing lessons, 
MCAP-like assignments and assessments, and access to lessons for handwriting/keyboarding skills. To meet 
instructional challenges in literacy, Cecil County Public Schools employs system-wide implementation of a 
literacy program (Bookworms Reading and Writing) in grades K-5 which has resulted in consistency of 
resources and lesson plans county-wide and overall improvements in reading achievement for many students 
over the past three years. Additionally, we have developed a specific MTSS process that includes a core Tier 
1 reading and writing program, a structured and monitored Tier 2 instructional time, and targeted intensive 
Tier 3 interventions. We are utilizing local funding along with funding from two grants: Striving Readers 
Comprehensive Literacy (SRCL) Grant and Transitional Supplementary Instruction (TSI) Grant. These 
additional funds will allow us to provide instructional staff and evidence-based resources to meet the diverse 
needs of all students in a structured MTSS process. Quality instructional resources, equity in access to Tier 1 
instruction, continued tiers of intervention, and continuing support for teachers will help us to overcome the 
challenges.  
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Conclusion 
 

Our MCAP data for reading in Cecil County Public Schools indicate that we should take some time 
to celebrate the overall improvements in ELA proficiency in grades 3-5 from 2018 to 2019 and continue to 
work for improvements when addressing the needs of various subgroups of students.  Cecil County Public 
Schools recognizes that students must develop strong literacy skills to be college and career ready when they 
graduate from high school. The school district is committed to recognizing the importance of early 
experiences in reading and engaging the community in early childhood literacy initiatives. The district is 
also committed to providing students with systematic and strategic reading and writing instruction that 
progresses from the development of foundational skills to the development of analytical and creative 
problem-solving, recognizing and valuing a continuum of literacy instruction. Finally, Cecil County Public 
Schools is committed to providing equitable literacy learning experiences and opportunities for all children, 
regardless of cultural background, ethnicity, socio-economic status, or other personal circumstances.   
 
 

 

Grades 6-12 ELA Data Summary 

 

Grade Spring 

2015 

Spring 

2016 

Spring 

2017  

Spring 

2018 

Spring 

2019 

6 23% 29% 37% 43% 41% 

7 30% 34% 48% 45% 48% 

8 29% 32% 39% 41% 45% 

10 37% 33% 53% 58% 64% 

 

The percentage of students achieving proficiency on the English Language Arts and Literacy component of MCAP 
has increased steadily from spring 2015.  Gains were made by grades 7, 8, and 10 between 2018 and 2019, with 
grades 8 and 10 surpassing previous CCPS performance levels for those grades.  Furthermore, grades 6, 7, and 10 
performed above state averages in Written Expression and Writing Knowledge.  Regarding subgroups, the 
performance of economically disadvantaged students increased at every grade level, with an impressive 14.5% 
increase in grade 10, and an average increase of 6.2% for grades 6-8 and 10.   
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Areas for growth include English Learners in grades 6-8 and Students with Disabilities in grades 6-8 and 10.  The 
percentage of Students with Disabilities who earned a PL 4 or higher increased from 2018 to 2019 in grades 7 (from 
5% to 8.7%) and 8 (from 3% to 6.6%) and decreased in grades 6 (from 10% to 4.5%) and 10 (from 11% to 6.7%).  
The number of Students with Disabilities earning 1’s and 2’s in 10 grade has decreased from 78% in 2018 to 67% in 
2019. In grades 7 and 8, English Learners achieving a PL 4 or higher decreased from 9% to 0%.  Likewise, 0% of 6th 
grade English Learners achieved a PL 4 or higher in 2019.  In contrast, 10th grade English Learners achieving a 4 or 
higher increased from 0% in 2018 to 50% in 2019 (5 out of 10 students).  

 

Elementary Math 
 
In the fall of 2016, Cecil County Public schools implemented enVision 2.0 for all grades K-5. The 
implementation of this program has consistently had a positive impact on scores across most subgroups, with 
student proficiency increasing more than 10% in the last four years.  
 
Since this implementation, we have continued to see specific challenges for students in grades 3-5 that are 
classified as special education, African American, and Free and Reduced meals.  While the percentage of 
Special Education students scoring in PL 4 & 5 has increased 5% in the last 4 years, it is still well below the 
state average. African American students and students receiving Free and Reduced meals also continue to 
underperform. 
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While four year trends are positive, our 2018-2019 proficiency levels in grades 3-5 fell .8% points from 37.8% 
in 2018 to 37.% in 2019. More specifically, the average for our 3rd grade students across Cecil County fell 
from 40.8% to 37.6% which reflects a 4.1% decrease from 2018-2019.   

 

Grade  CCPS 2018 State 2018 CCPS 2019 State 2019 

3 40.8 42.3 37.6 42.3 

4 37.6 38.8 38.6 39.3 

5 35.2 38.0 35.0 36.6 

 

Recognizing the need for targeted intervention, the Special Education and Elementary Mathematics 
departments in Cecil County Public Schools conducted a two-year pilot with three schools in grades 3-5 to 
target achievement gaps for all students. The pilot gathered formative data from students regarding their 
understanding of key mathematical concepts and then grouped students based on this information.   Both 
general education and special educators worked together to design small group instruction to meet the needs 
of those identified students and then implemented the instruction with fidelity. The data from these pilots were 
successful in that students that received the intervention showed growth on their respective learning trajectory 
of two levels or more.  This was also true for the special education population.   What is not clear is how this 
translates to proficiency on MCAP.  Comparing County data to state data has been especially challenging due 
to the yearly changes of state testing. Regardless, the table below represents the overall growth of students 
from this Targeted Math Instruction initiative.  

 

Total Movement (2 or more levels): 2018-2019 in 3 Schools 

Grades 3-5 

Additive Reasoning 
Movement 

Students: All T-MI 
Groups 

294/344 85% 

Additive GE 194/220 88% 

Additive SE 100/124 81% 
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Multiplicative 
Reasoning Movement 

Students: All T-MI 
Groups 

63/67 94% 

     Multiplicative GE 44/46 96% 

     Multiplicative SE 19/21 90% 

Total Movement 357/411 87% 

 

While the pilots were successful, the MCAP data indicate a need for a focused approach to continually 
improving our Elementary Mathematics program in all schools.  With this in mind our focus in 2019-2020 are 
to target tier two and three students across all subgroups to ensure maximum efforts are being made to close 
gaps in foundational understandings. We intend to target students through the following strategies: teachers 
collaborating and planning using formative assessment tools, interventions and supports, and evidence based 
strategies to meet students’ needs.  

 

Collaboration and Formative Assessment:  In order to address the needs of all students, teachers are utilizing 
a formative assessment cycle.  This type of work requires a large amount of time dedicated to collaboration 
and collaborative planning between grade level teams, and general and special educators. The planning effort 
will need to continue throughout the year in cycles to allow teachers to assess, analyze the work on the 
assessment, intervene through targeted math instruction and then progress monitor.   The formative assessment 
planning process will not be without challenges however due to many new elementary special education staff, 
and the difficulty of school schedules which impact cross team level planning time.   
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 Interventions and Supports: Teachers provide direct student interventions through small flexible grouping 
which allows teachers to utilize alternate methods of instruction that address specific instructional needs. All 
students participate in identification activities to determine whether there are gaps in their understanding of 
the major content of their grade level as well as misunderstandings from daily tier one instruction. Based on 
these data, students are targeted and interventions are developed to increase levels of sophistication and 
understanding. Teachers follow a CRA approach using evidence based approaches such as manipulatives, 
number lines, arrays, area models, place value drawings as well as other activities to further students' 
conceptual understanding.   

 

Strategies Used to Address Foundational Gaps for all Students: The elementary mathematics instructional 
framework was adjusted to provide teachers with the flexibility to determine how to use the 90 minutes of 
time allocated to mathematics instruction.  This will allow teachers to maximize opportunities for intervention 
for students.  Teachers were provided with professional development from the mathematics and special 
education departments on using student work and mathematics learning trajectories to determine student 
strengths and weaknesses. From this information, teachers planned targeted interventions using the Concrete, 
Representational and Abstract Models to develop pathways of understanding for students.  This training was 
provided to all elementary math teachers as well as special educators to prepare teachers in all schools for the 
Targeted Math Instruction (T-MI) previously described.  In 2019-2020 we will implement T-MI in all school 
and across all grade levels.  

  

 

Secondary Math 

PARCC (MCAP) MATH Grades 6, 7, and 8 

We have much to celebrate while recognizing existing and new challenges and concerns. That is, we will 
continue to do the things we are doing well (and perhaps do them better) while implementing some changes. 
Our goal remains to ensure that every student has access to the opportunities, resources, and educational rigor 
necessary for academic success in mathematics. To make sure that every student has equitable access to 
resources that support diverse learning needs, we have the following in every building, which are available to 
all learners. 

 

• CCPS has an established county curriculum. Teams have worked hard to align our curriculum to the 
Maryland College and Career Readiness Standard (MCCRS) and we now use enVision 2.0 math as the 
primary resource. 

• The primary resource includes multiple approaches to content through a blended delivery system, 
enrichment opportunities, and re-teaching materials. We are in the third year of our implementation of 
a MCCRS aligned primary resource. The primary resource helps teachers in the daily implementation 
of the curriculum while providing a wealth of options and alternatives for struggling students. 

• Chrome carts are available to access technology. Students have equitable access to chrome books 
throughout the school day in all buildings. We still need to secure future funding as chrome books need 
to be refreshed/replaced since all students need to interact with the technologies on a daily basis. These 
technologies enhance learning and allow differentiation and individualization to occur. 
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• Secondary mathematics uses two online intervention programs. Struggling students, including students 
with limited English proficiency and those receiving special education services, use Ascend Math 
Intervention or Waggle Math, which are targeted online interventions that meet individual student 
needs. 

• Secondary mathematics continues to provide more options and opportunities for students to take 
accelerated math and/or algebra 1 in middle school. Sometimes students blossom during or after 6th 
grade. Our goal is to provide opportunities to learn concepts and skills above grade level so that they 
can take the next sequential honors level course. Ascend Math plays a large part in this. Also, students 
who take algebra in grade 8 perform better on PARCC (MCAP) than those who did not, as evidence by 
the data referenced below. In addition, we target traditionally underrepresented groups, including 
students receiving specialized services.  

• Secondary mathematics professional development includes all special educators assigned to secondary 
mathematics. This includes both face-to-face PD and online modules. Topics last year included 
strategies for ELLs, vertical understanding of content, and equity in mathematics education. 

• To ensure that all students have access to high quality curriculum in all buildings, we have mandatory 
county summative assessments. This ensures the fidelity of the curriculum across the county.  

• We providing appropriate assistance under COMAR for students who passed algebra 1 but did not 
achieve a passing score on PARCC (MCAP) Algebra 1. We strive to provide opportunities for all 
students to learn and master content. 

 

As measured by the percentage of students earing a 4 or 5 on the PARCC grade level test, we showed 
improvement in mathematics in grade 8. Grade 7 was essentially the same as the previous year but maintained 
the growth over a 4-year period, and grade 6 declined. We are indeed proud of our 8th grade students as well 
as our middle school students. 

 

Based on the data tables below, we continue to have many challenges for mathematics in grades 6, 7, and 8. 
As evidenced by the increased percent attaining a level 4 or 5, it is true that middle school students as a whole 
performed better for the 5th consecutive year (only 4 years are in the table below), and it is recognized that this 
data has removed 8th grade algebra students from the data. We note that only four students out of 38 with 
limited English language attained a 4 or a 5, but this was a significant increase from the prior year (2.9% to 
10.5%). We also note that the percent of students requiring special education services attaining a 4 or a 5 
remained constant (3.4% in 2018 and 3.6% in 2019).  These numbers are too low and are continue to be part 
of our county focus. We did have 1 middle school student receiving special education services receive a 5 in 
PARCC math.  The challenges are for many of our middle school students, not just those with limited English 
proficiency or students requiring special education services. Our focus will be on ensuring that all tested 
material is taught before the test and that teachers have the necessary resources to make this occur as we move 
from PARCC to MCAP. Our 8th graders are now significantly above the state average and have the highest 
state ranking ever. Finally, we have made significant strides as evidenced by the number of students scoring 
level 3 or higher, meaning that we have fewer students scoring significantly below grade-level expectations.  
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State Rank --- students meeting or exceeding expectations 

 2019 2018 2017 2016 

Grade 6 14 13 12 15 

Grade 7 13 13 11 14 

Grade 8 10 14 11 15 

 

2019 Comparison to the state (% of scores > 4) 

 Cecil State +/- 

Grade 6 28.5 30.0 -1.5 

Grade 7 32.1 26.5 +5.6 

Grade 8 14.9 12.5 +2.4 

 
 

Here are the major challenges and needs assessment information: 

• Preparing students for a test that contains a significant number of Technology-Enhanced Items (TEI). 
This has proved quite challenging in smaller counties like Cecil. We are not a one-to-one county, and 
our students do not have daily access to computers or chrome books. Our internal data from unit 
assessments and NWEA’s MAP test indicates that in many cases our students know the math but 
cannot interact successfully with the specific TEI on the PARCC test. Our plan is to obtain more 
chrome books and chrome carts for use in the mathematics classroom.  

• Compacting and focusing the curriculum in a manner that allows all concepts and skills to be taught 
before the MCAP test in order to provide all students opportunities to pass the test without increasing 
the pace to a level where struggling students fall even further behind. This is a difficult balancing act. 
Our teams have worked to prioritize and focus, but in some cases we have decided to de-emphasize or 
even omit some non-major standards to provide more time to focus on the major standards. 

• Teachers will require PD on the new MCAP evidence statements and changes as we move from 
PARCC to MCAP. The PD is designed for both regular education and special education teachers. 

• Continuing to find ways to increase the number of students in our accelerated grade 6 and accelerated 
grade 7 classes. A particular challenge is finding ways to get more students with limited English 
proficiency or students requiring special education services into our advanced math courses. Our goal 
remains to provide options and opportunities for our advanced classes for all students. The target 
audience are 6th grade students who may excel in accelerated 7 or grade 7 students who may excel in 
algebra 1. Our plan was altered this year to begin this process in April rather than trying to use the 
summer to provide chances for acceleration. We will monitor the results. 
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• Last year, we began a purposeful collaboration among ESOL coordinator, ESOL teachers, and the 
math coordinator and teachers. We will continue this PD this year as we strive to meet the needs of 
our students with limited English language proficiency. We also use an online EL toolkit designed to 
support administrators, special educators, and classroom teachers in planning, delivering, and 
assessing instruction. 

• The continued lack of state provided assistance in grades 6, 7, and 8 mathematics, especially with the 
potential of a new state test for this year and a new adaptive test in 20-21. In the past, we had many 
state provided tools and resources which are no longer in existence. What will be the assistance from 
MSDE for MCAP? 

• Finding ways to help students with limited English proficiency manage the intricate text on PARCC 
(MCAP) tests. This also applies to many other struggling students. 

• Finding resources that provide greater access to the concepts, such as those that use a Concrete-
Representational-Abstract approach. This is vital for all struggling learners. Our goal is to use 
targeted interventions through enVision, Ascend, and potentially Waggle.  

• Balancing the needs of the student, especially those struggling in middle school, with the needs of 
the test. We continue to ask MSDE to consider if a 3 is a reasonable score for students given that we 
are educating the whole child and that the grade 8 test essentially is an algebra 1 test. Our goal for 
the county is student success. 

• Students need to be able to explain and/or justify responses through writing. This writing is often 
used in modeling and reasoning processes. We have provided resources to teachers and will continue 
to implement these resources in 19-20. 

• We need greater communication from MSDE. How can we prepare students for a potential 
unknown, especially for some high stakes testing? Why have state scores fallen dramatically on the 
math tests across the state? What are the changes for the new test? 

• Finally, we are starting the school year later than years past, but the test date will not change. For 
these middle school students, that equates to roughly 5 instructional days and could be more 
depending on snow and other delays. With the myriad snow days and the later start last year, middle 
school students lost 12 instructional days before the administration of the test. The aforementioned 
12 days does not count days lost to administering MISA or PARCC ELA. 

 

One final data note on PARCC for grades 6, 7, and 8. It is important that we also look at the number of 
students earning a 3, approached expectations. Under ESSA, we are evaluated on both growth and 
achievement, and we have moved many students from level 2 to level 3. These data are mentioned because 
our county is doing many things well in terms of growth. 

Approached, Met, or Exceeded Expectations (> Level 3) 

 Grade 6 Grade 7 Grade 8 

Cecil 58.0% 65.8% 42.3% 

State 56.1% 57.0% 32.5% 

Difference +1.9% +8.8% +9.8% 
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PARCC (MCAP) Algebra I 

Based on the data below, our performance declined as measured by level 4 in Algebra 1. We made the conscious 
decision to retest students who scored a 1 or a 2 in the previous school year and have them complete a bridge 
so that they could meet the algebra 1 requirement for graduation. In retrospect, although that hurt some of our 
numbers as over 250 students were retested, we will continue to retest this year as graduation remains the clear 
goal.  In terms of the goal of 725, which is the passing score, we continue to improve but still have many 
challenges for Algebra 1. These challenges are generally for our high school students, not just those with limited 
English proficiency or students requiring special education services. Our focus on the challenges in Algebra 1 
are the most important since passing the MCAP Algebra 1 test this year with a score of 725 is a graduation 
requirement, and the requirement for our 8th grade students is 750.  The score of 725 represents a 3 on the table 
and so that is the current focus at the high school. Of particular note is that while Cecil County math scores are 
increasing overall, the state average is decreasing. With respect to students with limited English proficiency, 
the sample is very small as only 4 students achieved a passing score out of 16 students. For students receiving 
special education services, the trend is decreasing with respect to level 4, but increasing with respect to level 
3, which again, is the passing score. 

 

 
 

The tables below show additional data for Algebra 1. The 3 or greater results are important because MSDE 
has set the passing score at a 3, and we retested over 250 students this year on PARCC (MCAP) algebra 1 
(these numbers are included in the state reports.) The retakes caused our state rank to decline. We will 
continue to monitor the progress of repeat test takers, who will take a different test for the retake.  

 

         State Rank --- students meeting or exceeding expectations 

 2019 2018 2017 2016 

Algebra 1 15 13 9 12 
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        2019 Comparison to the state (% of scores > 4) 

 Cecil State +/- 

Algebra 1 31.5 27.2 +4.3 

 

         State Rank --- students passing the test (725 or better) 

 2019 2018 2017 2016 

Algebra 1 12 11 7 n/a 

 

        2019 Comparison to the state (% of scores > 3) 

 Cecil State +/- 

Algebra 1 61.0 49.8 +10.2 
 

Here are the major challenges and needs assessment. We note that some of the needs are similar to those in 
grades 6-8: 

• Preparing students for a test in a crowded curriculum. This has proved quite challenging in smaller 
counties like Cecil. The state board has proposed increasing the graduation requirement to a 750 for 
the 19-20 school year for 8th graders, which will be an additional challenge as evidenced by our data. 
Changing and unclear targets provide myriad challenges. We note that over 250 high school students 
did not pass in May when the cut score was 725. It is also disappointing that MSDE has not determined 
yet if this year’s new MCAP test will count or not for graduation. We are operating as if it will count. 

• Giving less time to our high school students in algebra 1 then we give to our advanced students in 
middle school in algebra 1. Many of our struggling students need additional time to master concepts 
and skills. Our plan is to continue to explore the model from other counties where students take 
Algebra 1 in a full block all year. Currently we do not have the staffing for such a model. 

• Compacting and focusing the curriculum in a manner that allows all concepts and skills to be taught 
before the MCAP test in order to provide all students opportunities to pass the test. To be open and 
transparent, we de-emphasized some of the supporting content over the summer of 2019 to spend more 
time at the high school on the major content. We will continue to be focused. 

• For middle schools, finding ways to get more students with limited English proficiency or students 
requiring special education services into our advanced math courses.  

• The lack of state provided assistance in Algebra 1. In the past, we had many state provided tools and 
resources which are no longer in existence. Two examples are the online HSA course for Algebra 1 
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and Governor’s Academy. These were specifically designed to provide teachers the tools needed for 
the assessed courses in math (and other subjects.) We would welcome a return to these types of 
resources.  

• Finding ways to help students with limited English proficiency manage the intricate text complexity 
on PARCC (MCAP) tests. This also applies to many other struggling students. 

• Preparing students for the many MCAP question types with limited technology enhanced items (TEI) 
in our own data base and the lack of technology available daily to math teachers. We are not a one-
to-one county, and our students do not have daily access to computers or chrome books. We submit 
that in many cases our students know the math but cannot interact successfully with the specific TEI.  

• Finding resources that provide greater access to the concepts, such as those that use a Concrete-
Representational-Abstract approach. This is vital for all struggling learners. 

• Finding ways to integrate technology with limited resources in buildings. 
• Balancing the needs of the student, especially those struggling in high school, with the needs of the 

test. At the end of the day, graduation is the priority. 
• Preparing students for a test that contains a significant number of Technology-Enhanced Items (TEI). 

This has proved quite challenging in smaller counties like Cecil. We are not a one-to-one county, and 
our students do not have daily access to computers or chrome books. Our internal data from unit 
assessments and NWEA’s MAP test indicates that in many cases our students know the math but 
cannot interact successfully with the specific TEI on the PARCC test. Our plan is to obtain more 
chrome books and chrome carts for use in the mathematics classroom.  

• Teachers will require PD on the new MCAP evidence statements and changes as we move from 
PARCC to MCAP. The PD is designed for both regular education and special education teachers. 

• Professional Development for school-based administrators: We need to continue to support leaders as 
well: Supporting School Leaders, Supporting English Learners (ACCESS for ELLs 2.0 data & 
WIDA’s Essential Actions). We have started this vital work. 

• Last year, we began a purposeful collaboration among ESOL coordinator, ESOL teachers, and the 
math coordinator and teachers. We will continue this PD this year as we strive to meet the needs of 
our students with limited English language proficiency. We also use an online EL toolkit designed to 
support administrators, special educators, and classroom teachers in planning, delivering, and 
assessing instruction. 

• The continued lack of state provided assistance in grades 6, 7, and 8 mathematics, especially with the 
potential of a new state test for this year and a new adaptive test in 20-21. In the past, we had many 
state provided tools and resources which are no longer in existence. What will be the assistance from 
MSDE for MCAP? 

• Evaluating our 9th grade Pre-algebra course designed to prepare struggling students for algebra 1: 
The extra time spent on key prerequisite skills and concepts allows students receiving specialized 
services and LEP students greater access to the concepts and skills. This also allows students the 
opportunity to gain 4 math credits required for graduation. The course focuses on the major concepts, 
such as graphing, equations, and systems. 

• Continuing to meet the needs of the 250 students who failed the Algebra 1 test but passed the course. 
This number seems high, but we are better than the state numbers. In fact, over 50% of test takers in 
Maryland did not achieve a passing score of 725. Over 50%. How do smaller counties provide 
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remediation as required by COMAR, prepare these students for the Algebra 1 retest as required by 
COMAR, and keep them on the road to graduation with limited resources and teaching staff.  
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Summary – Science 

Grade 5 and Grade 8 Maryland Integrated Science Assessment (MISA) Results 

Based on the data for the past 2 administrations of the 5th and 8th grade Maryland Integrated Science Assessment 
(MISA), Cecil County is close to the state average in many categories. There are definite discrepancies in scores 
between different subgroups. Our Special Education population, our English Language Learner population and our 
Free and Reduced Meals population scores are 20-30 points below the county average for All Students. With only 2 
data points, discussing trends would not be practical, however; some changes are occurring in a positive direction. In 
5th grade we did see a lowering of the percent of students scoring at the level 2 and more scoring in the level 3. This is 
true in the African American subgroup, the English Language Learner subgroup and the Special education subgroup. 
The growth was small but it was positive for that subgroup. Unfortunately, the Grade 8 MISA data shows a slight 
decrease in these same subgroups scores. 

This past August (2019) we began working to improve instruction in science in several areas that will have an impact 
on many of our struggling subgroups. In our August Professional Development, we began incorporating Reciprocal 
teaching into our science classes. This strategy is in its infancy but will become an integral part of science instructions. 
This will help all readers in science improve their understanding of what they are reading which is an important part of 
the new MISA. The second major program we instituted this year is a partnership with Cecil College offering a course 
for middle school and elementary school science teachers. This course is focusing on the 10-12 Disciplinary Core 
Ideas (DCI) that our county performed below the state average on over the past two years. This course will help 
increase these teacher’s capacity in those specific DCIs. Finally, in October, during our Professional Day, we will 
have PD on teaching to ELL students. These initiatives should help improve scores across the board and particularly 
with our struggling subgroups.  
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AREA OF FOCUS #1 

Local ESSA Consolidated Strategic Plan 
Reporting Requirements 

(Complete a separate plan for each area of focus) 
Area of Focus #1:  Elementary and Secondary Mathematics  

 

1. Based on the analysis of State and local data, identify the area of focus where the local 
school system did not meet the goals (areas where the local school system is performing 
below expectations). In the response, provide the rationale for selecting the area of focus, 
include the implementation of strategies and/or evidence-based interventions to support 
student achievement. Describe priority strategies and/or evidence-based interventions to 
address disparities in achievement and to improve student performance. As school 
systems respond to area of focus #1, refer to page 15 to guide your response to address 
specific student groups. 

 
a. Description. Describe Area of Focus #1 and how it aligns with your LSS educational 

equity policy. Describe the rationale for selecting the area of focus (up to 1,000 
characters). 

 

 

b. Analysis. To support student achievement, provide an interpretation or justification for 
data used to identify this need. (up to 1,000 characters). 

 
 

 

Based on the PARCC (MCAP) data, our area of focus will be mathematics in grades 3-8 and 
Algebra 1. Our rationale is simple: most of our students receiving specialized services, our 
students with limited English language proficiency, and our struggling learners are not reaching 
levels 4 or 5. To assist these learners, we will provide PD on the new MCAP evidence 
statements, we will ensure that our teachers understand the vertical alignment of curriculum, 
we will provide PD to teachers with best practices for supporting ELLs, we will use Ascend Math 
and Waggle as math interventions in grades 6 through Algebra 1, and we will provide training 
on the technology enhanced items so that our students can interact with these types of 
questions. All of this is quite difficult, especially in Algebra 1, because PARCC (MCAP) does not 
provide diagnostic data on students. Students who are not achieving a 4 on algebra 1 obtained 
less than 28% of the available points (by MSDE design, a 28% is passing and meets CCR.) 

We cannot justify the data, but we can provide an interpretation. Essentially, a student who 
obtains 40% of the available points on PARCC (MCAP) math achieves level 4 or 5, and , as the 
test moves towards algebra 1, this number decreases to 28%. Our interpretation is that 
students who fail PARCC (MCAP) have major omissions in at least 60% of the content and in 
algebra 1, nearly 70% of the content. We cannot continue to pass students with such 
significant gaps as measured by MCAP. 
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c. Identify the root cause (s) for area of focus #1 and describe how you intend to address 
them (up to 1,000 characters). 

 
 

 

 

 

 

 

There are many variables that could be the root cause. One possible root cause is chronic 
absenteeism and our district is taking steps to address students who are not in school. 
Another possible cause stems from the adults in the community, including parents, who 
believe that it is acceptable to say “I’m just not good in math.” This will be difficult to 
change as it appears to be a universal concern. There are two possible root causes that 
we can address and will address. One root cause is a lack in basic skills among students. 
We will provide intervention, including two new programs from Ascend Math called 
Algebra Readiness and Algebra Intensified to address the skill gaps in students. The 
second root cause is difficulty unpacking word problems and then using writing to reason 
and model about the mathematics. We have and will continue to provide PD to teachers 
on strategies to get our students to unpack the verbal and then write answers to 
demonstrate understanding. 
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Area of Focus # 1:    Mathematics 

Goals Objectives Identify priority 
strategies and/or 
evidence-based 
interventions 

Timeline Funding Source (s) Describe how you will evaluate 
the effectiveness of the 
intervention(s) / strategies. 
Describe how you will use an 
equity lens in your evaluation. 

PLD Professional 
Development for 
Teachers 

To provide 
targeted 
professional 
development on 
the new MCAP 
evidence 
statements and 
updates as these 
evidence 
statements change 

Teachers continue to 
need PD on the targets 
of each standard at the 
4 or 5 level. The PD 
was designed for both 
regular education and 
special education 
teachers. 

August 2019 

October/November 
2019 

March 2020 

Title I Part A 
Title I Part C 
Title I SIG 
Title II Part A 
Title III EL 
Title III   

    Immigrant 
Title IV Part A 
Title V RLIS 
IDEA 
McKinney Vento 
Local Funding 
State Funding 
Other (list  

   funding source) 
 

We will analyze NWEA (MAP) 
data in January 2020 
We will analyze county 
assessment data at the end of 
each marking period. 
We will analyze the growth (or 
not) of each subgroup with a 
focus on students with limited 
English proficiency and students 
receiving specialized services. 

e. Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be implemented to 
ensure progress. In your response, include how your educational equity policy impacted the selection and use of evidence-based 
interventions/strategies to address the need. In addition, include timeline and funding source (s). As you consider funding source, 
take into consideration federal, State, and other available sources. 
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Goals Objectives Identify priority 
strategies and/or 
evidence-based 
interventions 

Timeline Funding Source (s) Describe how you will evaluate 
the effectiveness of the 
intervention(s) / strategies. 
Describe how you will use an 
equity lens in your evaluation. 

PLD Professional 
Development for 
Teachers 

To provide 
targeted 
professional 
development on 
the new MCAP 
evidence 
statements and 
updates as these 
evidence 
statements change 

Teachers continue to 
need PD on the targets 
of each standard at the 
4 or 5 level. The PD 
was designed for both 
regular education and 
special education 
teachers. 

August 2019 

October/November 
2019 

March 2020 

Title I Part A 
Title I Part C 
Title I SIG 
Title II Part A 
Title III EL 
Title III   

    Immigrant 
Title IV Part A 
Title V RLIS 
IDEA 
McKinney Vento 
Local Funding 
State Funding 
Other (list  

   funding source) 
 

We will analyze NWEA (MAP) 
data in January 2020 
We will analyze county 
assessment data at the end of 
each marking period. 
We will analyze the growth (or 
not) of each subgroup with a 
focus on students with limited 
English proficiency and students 
receiving specialized services. 
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Goals Objectives Identify priority 
strategies and/or 
evidence-based 
interventions 

Timeline Funding Source (s) Describe how you will evaluate 
the effectiveness of the 
intervention(s) / strategies. 
Describe how you will use an 
equity lens in your evaluation. 

To develop vertical 
and horizontal 
alignment between 
mathematics and 
ESOL. 

To collaborate 
among ESOL 
coordinator and 
ESOL teachers and 
the math 
coordinators and 
teachers 

Collaborative lesson 
planning (ESOL and 
classroom teachers) 
will improve 
implementation of 
strategies that support 
both English language 
and content 
proficiency. 

Teachers will also be 
trained on the 
resources available in 
enVision (our primary 
resource). 

Ongoing through 
19-20 

Title I Part A 
Title I Part C 
Title I SIG 
Title II Part A 
Title III EL 
Title III   

    Immigrant 
Title IV Part A 
Title V RLIS 
IDEA 
McKinney Vento 
Local Funding 
State Funding 
Other (list  

   funding source) 
 

We will work with ESOL to 
provide PD to all mathematics 
teachers. 
We will analyze county 
assessment data at the end of 
each marking period for ELLs. 
We will analyze the growth (or 
not) of each individual student 
while also looking for RELLs. 
We will monitor classrooms for 
implementation of strategies. 
 

Goals Objectives Identify priority 
strategies and/or 
evidence-based 
interventions 

Timeline Funding Source (s) Describe how you will evaluate 
the effectiveness of the 
intervention(s) / strategies. 
Describe how you will use an 
equity lens in your evaluation. 

To provide 
assistance so our 
struggling learners 
can catch up and 
keep up 

To use Ascend 
Intervention and 
Waggle 
Intervention, which 
are online 
intervention that 
meets individual 
student needs. 

The intervention will 
be focused on 
struggling students, 
including students with 
limited English 
proficiency and those 
receiving special 
education services 

Implemented now; 
continuous 
monitoring during 
the year 

Title I Part A 
Title I Part C 
Title I SIG 
Title II Part A 
Title III EL 
Title III   

    Immigrant 
Title IV Part A 
Title V RLIS 

We will analyze NWEA (MAP) 
data in January 2020 
We will analyze assessment data 
provided by Ascend and Waggle 
at the end of each marking 
period. 
We will analyze the growth (or 
not) of each subgroup with a 
focus on students with limited 
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 IDEA 
McKinney Vento 
Local Funding 
State Funding 
Other (list  

   funding source) 
 

English proficiency and students 
receiving specialized services. 
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Area of Focus #2:      Special Education 
 

1. Based on the analysis of State and local data, identify the area of focus where the local school system 
did not meet the goals (areas where the local school system is performing below expectations).  In 
the response, provide the rationale for selecting the area of focus, include the implementation of 
strategies and/or evidence-based interventions to support student achievement. Describe priority 
strategies and/or evidence-based interventions to address disparities in achievement and to improve 
student performance. As school systems respond to Area of Focus #2, refer to page 15 to guide your 
response to address specific student groups.  

 
a. Description.  Describe Area of Focus #2 and how it aligns with your LSS educational equity policy. 

Describe the rationale for selecting the Areas of Focus (up to 1,000 character). 
 

Historically, Special Education students in Cecil County have not performed well on the MCAP 
Assessment, formerly known as PARCC. This is both for English/Language Arts and Math. 
Cecil County is committed to “Equity” and it is one of the values of our organization. The 
CCPS Equity Policy promotes fairness, access, opportunity, and inclusive practices for all 
students and consequently we continually provide extra support to any under achieving sub-
group. For this year Cecil County has 8 schools that have been designated as Targeted Support 
and Improvement Schools. Seven out of the Eight are for Academic Achievement for Special 
Education students. 
 
 In looking back over the data from this assessment it is evident that Special Education meets 
the conditions to be an Area of Focus. They are consistently well below the system average for 
ALL students scoring at Proficiency Level 3. In addition, a very small percentage of our Special 
Education students score at Proficiency Levels 4 and 5. Our Special Education teachers have 
received training in a variety of areas designed to foster improvement on MCAP (PARCC). As 
of yet we have not seen the desired results of this training. 
 
 

 
b. Analysis.  To support student achievement, provide an interpretation or justification for data used to 

identify this need. (up to 1,000 characters). 
 

On the most recent administration of the MCAP test, Special Education students in Cecil County did 
not perform nearly as well as their non-disabled peers. In ELA in grades 3-5, only 15% of Special 
Education students achieved a proficient rating.  For grades 6-8 in ELA only 18.9% achieved a 
proficient rating and in Grade 10 19.1% achieved proficiency. In Math, 16.5% scored at the proficient 
level in grades3-5. In grades 6-8, 14.8% of Special Education students achieved proficiency and on 
the MCAP Algebra assessment, 20.6% achieved a proficiency rating. 
 
These scores are well below the county average. They definitely justify the need for this to be one of 
our Focus Areas. Over the course of the next two years our Special Education Department and our 
Math Department will be working collaboratively to implement some strategies to help our Special 
Education students meet with more success on this assessment. 
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c. Identify the root cause (s) for Area of Focus #2 and describe how you intend to address the identified 
area (up to 1,000 characters). 

 
• Gaps exist with Tier 1 Instruction English language arts and math and the expectations 

on the MCAP.  Students are coming to school with lack of background knowledge and 
foundational skills 

• Students with disabilities access to evidenced based reading and math interventions and 
monitoring of fidelity of implementation 

• Poorly written Individual Educational Program (IEP)  
• Attendance continues to impact availability for instruction 
• Annually CCPS experiences a large special education turnover 
• Lack of high expectations for students with disabilities 
• An overall increase in behavioral and mental health concerns for many of our students 

that could be attributing to their availability for instruction 
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Area of Focus #2:  Special Education 

_________________________________________________________________________________________ 

d. Using the chart below, identify goals, objectives, and strategies and/or evidence-based interventions that will be 
implemented to ensure progress. In your response, include how your educational equity policy impacted the selection and 
use of evidence-based interventions/strategies to address the need. In addition, include timeline and funding source (s). As 
you consider funding source, take into consideration federal, State, and other available sources. 

Goals Objectives Identify priority 
strategies and/or 
evidence-based 
interventions 

Timeline Funding Source (s) Describe how you will evaluate the 
effectiveness of the intervention(s) / 
strategies. Describe how you will use 
an equity lens in your evaluation.  

1. Provide high 
quality Tier 1 
Instruction in the 
area of 
ELA(Reading & 
Writing) to all 
students with 
disabilities K-12. 

1.  All students with 
disabilities will 
have access to ELA  
Tier 1 instruction 

Special Education 
teachers will 
participate in ELA 
Professional 
Development 

General Education 
Teachers will 
receive PD in the 
Supports and 
services needed to 
access the GE 
curriculum 

 
Special Education 
teachers will embed 
specially designed 
instruction in the 
Tier 1 curriculum 

The Special 
Education 
Department will 
continue to work 
collaboratively with 
the Elementary and 
Secondary ELA 
coordinators and 
coaches in order to 
support all teachers 
in meeting the 

August 2019 

October/November 
2019 

March 2020 

 

 

Ongoing, 
September 2019-
June 2020 

Title I Part A 
Title I Part C 
Title I SIG 
Title II Part A 
Title III EL 
Title III  

    Immigrant 
Title IV Part A 
Title V RLIS 
IDEA 
McKinney 

Vento 
Local Funding 
State Funding 
Other (list  

    funding source) 
 

 

Observations and evaluations of teachers 
by administrators to determine the 
quality and access to tier 1 instruction 
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needs of students 
with disabilities 
within their 
classrooms 

2. Provide Tier 2 
and 3 Instruction to 
students with 
disabilities in the 
area of reading 

Professional 
development will 
be provided to 
special education 
Teachers in each 
elementary, middle 
and high school  in 
Tier 3 Reading 
Interventions, 
Reading Mastery, 
Corrective Reading 
And Wilson 

A Special 
Education Literacy 
Coach will embed 
on-site professional 
development to 
teachers delivering 
the services 

The Special 
Education 
Department will 
continue to work 
collaboratively with 
the Elementary and 
Secondary ELA 
coordinators and 
coaches in order to 
support all teachers 
in meeting the 
needs of students 
with disabilities 
within their 
classrooms 

Ongoing September 
2019- June 2020 

 Special Education Literacy Coach will 
monitor and track the performance of 
students in Reading Mastery, Corrective 
Reading and Wilson in order to make 
adjustments to programming.  The 
fidelity of implementation will be 
monitored through a Special Education 
Literacy Coach 

NWEA MAPS Assessment data will be 
analyzed in the Fall and Winter to 
monitor the performance of students 
with disabilities 

Create and instruct 
academic grade 
level aligned ELA 
and IEP goals 

Provide 
professional 
development in 
writing academic 
grade level aligned 
IEP goals 

Building 
Coordinators will 
provide PD to 
special education 
teachers in the 
development of 
academic grade 
level aligned IEP 
goals and monitor 

Ongoing October 
2019-June 2020 

 Building coordinators and Instructional 
Coordinators will monitor the goals 
written into the students IEP’s to ensure 
grade level and instruction level goals 
are incorporated 
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as new IEP’s are 
written 

Staff will receive 
the monthly 
Maryland Online 
IEP News created 
by the special 
education 
department 

Provide high 
quality Tier 1 Math 
instruction to all 
students with 
disabilities 

Provide 
Professional 
development to 
special education 
teachers in the Tier 
1 Math  

General Education 
Teachers will 
receive PD in the 
Supports and 
services needed to 
access the GE 
curriculum 

 
Special Education 
teachers will embed 
specially designed 
instruction in the 
Tier 1 Math 
curriculum 

The Special 
Education 
Department will 
continue to work 
collaboratively with 
the Elementary and 
Secondary Math 
Department 

 

August 2019 

October/November 
2019 

March 2020 

 

 

Ongoing, 
September 2019-
June 2020 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Observations and evaluations of teachers 
by administrators to determine the 
quality and access to Tier 1 Math 
instruction 

 

 

 

 

 

 

Provide Tier 2 and 
Tier 3 instruction to 

Provide Math 
Instructional Coach 

Special Education 
and General 

Ongoing August 
2019-June 2020 

 A progress monitoring tool will be used 
to monitor student progress 
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students with 
disabilities. 

to support teacher 
implementation in 
the classroom 

Education will 
receive technical 
assistance in 
planning, delivering 
and assessing the 
Targeted Math 
Intervention 

 

 

 

 

Improve special 
education teachers 
instruction in the 
area of Tier 2 and 
Tier 3 interventions 

Provide Math 
Instructional Coach 
to support teacher 
implementation of 
Target Math 
Intervention in the 
classroom 

Instructional Math 
Coach will provide 
direct technical 
assistance and 
develop and 
implement an 
online repository of 
webinars 

Ongoing September 
2019-June 2020 

 Classroom observations and formative 
assessments will measure fidelity and 
student progress 

 

 

 

3. Improve school 
attendance for 
students with 
disabilities k-12 in 
order to access 
instruction. 

To increase 
attendance for 
students with 
disabilities  

A staff member will 
be identified to 
contact parents via 
phone call to 
encourage parent to 
send student to 
school 

The Resource 
Teacher and 
counselor will 
complete home 
visits 

Teachers will 
contact families to 
build a positive 
relationship and 
welcome students 
into the school and 
classroom 

Ongoing September 
2019-June 2020 

 Attendance, calls, and home visits will 
be tracked daily. 
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Provide incentives 
for students and 
families  
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Ide, Bill <bide@ccps.org>

Cecil County 19-20 SY TI Application Approval
1 message

Mary Cross -MSDE- <mary.cross@maryland.gov> Tue, Oct 15, 2019 at 3:35 PM
To: "Ide, Bill" <bide@ccps.org>, Erynn Seato <eeseato@ccps.org>

Dear Mr. Ide-

I have completed the review of the Cecil County Public School System's  2019-2020 school year Title I, Part A
Application. 
 
Based on the final review of the Application, the following determination has been made:
 

X   Cecil County Public School System meets state and/or federal requirements as of October 15, 2019. 
There is no need for the school system to submit additional information for review. 

 
Thank you for your dedication to completing the 2019-2020 Title I, Part A Application.
 
Sincerely,
Mary M. Cross  
Title I Point-of-Contact
 
c:        Paula M. Harris, Me.D.
           Dr. Gail Clark Dickson

 

Mary M.Cross, Ph.D.
Education Specialist II/Coordinator 
Maryland State Department of Education
200 W. Baltimore Street
Baltimore, MD 21201-2595
mary.cross@maryland.gov
410-767-0281 office
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Maryland State Department of Education 
Title I, Part A: Improving Basic Programs 

2019-2020 Title I, Part A Application and Tools 
 
 

Title I, Part A Application and Tools Release Date:  
JULY 9, 2019 

 
Federal Grant Application Submission Timeline 

 
1st Submission to the Title I Specialists for 

Review:  
 

Submission for 
Conditional Approval 

First Submission 
through Local ESSA 

Consolidated Strategic 
Plan 

FINAL Submission 
through Local ESSA 

Consolidated Strategic 
Plan 

 
August 1- August 30, 2019 September 30, 2019 October 15, 2019 November 15, 2019 

 
Local School System: Cecil County Public Schools 
Title I Coordinator: William Ide 
Telephone: 410-996-5464 Email Address: bide@ccps.org 
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2019-2020 Title I, Part A Application  

The Maryland State Department of Education’s (MSDE) Title I Part A Application is a consolidated document that includes the Title 
I, Part A program application, law references/guidance, suggested evidence of implementation, and additional sample resources for 
each required component.  The information provided within the revised application will ensure that all Local School Systems (LSSs) 
are prepared to effectively address key provisions of each component provided under Title I, Part A under the Every Student Succeeds 
Act (ESSA) of 2015. This consolidated document ensures transparency between the application and monitoring of the Title I, Part A 
Program requirements.   

Explanation of Terms  

SECTION NAME The Title I Component 
REQUIRED 
ATTACHMENTS 

Documents that are required with submission of the application. 
 

NOTE TO LSS If documentation is needed prior to the program review, a note will be indicated in the identified 
section. 

STAFF RESPONSIBLE 
 

All staff involved with the implementation and oversight of each Title I Component 

ASSURANCE(S) 
 

By receiving funds under the Title I Part A grant, as a grantee, the LSS agrees to comply with the 
terms and conditions under each component.  Each component includes specific requirements that 
the LSS has responsibility for oversight and implementation.   
 

CITATIONS References to the law 
SAMPLE EVIDENCE 
OF 
IMPLEMENTATION 

Suggested documentation for evidence of implementation for each requirement 
 

TABLES AND 
WORKSHEET 

 See Excel template for Instructions. 
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Table of Contents 
Title I, Part A Application 

A. Staff Credentials and Certifications          Pages 8-12   
B. Schoolwide Programs            Pages 13-18  
C. Targeted Assistance Schools           Pages 19-23  
D. Parent and Family Engagement          Pages 24-27  
E. Participation of Children Enrolled in Private Schools       Pages 28-33  
F. Education for Homeless Children and Youth         Pages 34-35   
G. Support for Foster Care Students          Pages 36  
H. English Learners            Pages 37-38  
I. Fiscal Requirements (Excel Document)         Pages 39-47  
J. Required Attachments            Pages 107-117 

 
Title I, Part A Guidance Document 

Part 1: Title I, Part A Application Supporting Information 
 

A. STAFF CREDENTIALS AND CERTIFICATIONS        Pages 49-51  
B. SCHOOLWIDE PROGRAMS           Pages 52-57 
C. TARGETED ASSISTANCE SCHOOLS         Pages 58-65 
D. PARENT AND FAMILY ENGAGEMENT         Pages 66-71 
E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS    Pages 72-79 
F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH      Pages 80-81 
G. SUPPORT FOR FOSTER CARE STUDENTS        Pages 82-84  
H. ENGLISH LEARNERS           Pages 85-87 
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Part 2: Appendices 
CHECKLISTS: 

A. GLOSSARY             Page 87 
B. SCHOOLWIDE PROGRAM PLAN COMPONENTS CHECKLIST     Page 88-89 
C. TARGETED ASSISTANCE PROGRAM CHECKLIST       Page 90-91 
D. DISTRICT PARENT AND FAMILY ENGAGEMENT POLICY/PLAN CHECKLIST   Pages 92-95 
E. SCHOOL PARENT AND FAMILY ENGAGEMENT POLICY/PLAN CHECKLIST   Pages 96-98 
F. EQUITABLE SERVICES TOPICS OF CONSULTATION      Page 99-100 
G. TITLE I AND TITLE III QUESTIONS AND ANSWERS       Pages 101-103 

SAMPLES OF STRATEGIES: 
A. FREDERICK COUNTY PUBLIC SCHOOLS: TITLE I FAMILY      Pages 104-106 

INVOLVEMENT TEAM TRAINING 
B. CHARLES COUNTY PUBLIC SCHOOLS: HOME VISIT INITIATIVE      

 

REQUIRED ATTACHMENT- TEMPLATE         Pages 107-117 
TITLE I, PART A APPLICATION SUBMISSION INSTRUCTIONS      Page 118 
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ESSA Law and Non-Regulatory Guidance Links 

A. Every Student Succeeds Act 
B. ESSA Transition FAQs 
C. ESSA Early Learning Guidance 
D. ESSA Fiscal Changes & Equitable Services Guidance 
E. ESSA Schoolwide Guidance 
F. Evidence Guidance 
G. Foster Care Guidance 
H. Homeless Student Guidance 
I. General Education Provisions Act 
J. High School Graduation Rate  
K. State and Local Report Cards 
L. Title I, Part A Final Regulations 
M. ESSA Title III Guidance – English Learners 
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A. STAFF CREDENTIALS AND CERTIFICATIONS 
MSDE Staff Credentials and Certification Guidance 

Staff Credentials: Glossary of Terms 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
 
REQUIRED ATTACHMENTS: 
1. A written process to ensure the LSS:  

● has all teachers and paraprofessionals in Title I schools meet applicable state certification and licensure requirements.  
● coordinates certification and licensure notification between Human Resources, the Title I Office, and school 

administration.   
● identifies (using the previous school year data) and addresses disparities that result in low-income and minority students 

being taught at a higher rate than other students by ineffective, inexperienced or out-of-field teachers.  Maryland uses a gap 
and threshold model to identify gaps.  Any gap greater than 5% or any individual category that is over 5% is considered to 
have disparities.  

● has a timeline to notify parents. 
 
2.   Summary of data used to determine disparities (2018-2019 SY).   

 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for 
ensuring compliance with Section 1111(c) & (g). 
Richard Edwards, Director of Education Services 
Summer Hodgson, Assistant in Human Resources 
Wallace Wills, Supervisor of Tech Services 
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A. STAFF CREDENTIALS AND CERTIFICATIONS 
 

Check one Assurances Citation         Sample of Evidence of Implementation 
 

    
☒ Yes 
 
☐ N/A 
 
 
 

1. The LSS ensures that it 
has a written process that 
all teachers and 
paraprofessionals in Title I 
schools meet applicable 
State certification and 
licensure requirements, 
including any 
requirements for 
certification obtained 
through alternative routes 
to certification. 

(Required Attachment) 

1111(g)(2)(J) 
1112(c)(6) 
 

❑ List of teachers and their certification 
status for each Title I school including: 

o Number and percentage of teachers 
who have certification and 
licensure in Title I schools for the 
2019-2020 school year. 
 

❑ Copies of 2019-2020 Principal Attestations 
with dates and signatures for each Title I 
school. (Optional) 

 

☒ Yes 
 
☐ N/A 

 

2. The LSS ensures it has a 
written process to 
coordinate certification 
and licensure notification 
between Human 
Resources, the Title I 
Office and school 
administration.   

(Required Attachment) 

1111(g)(2)(J) 
1112(c)(6) 

❑ Documentation supporting the implementation 
of the written process which may include: 
  

❑ SAN from meetings between Human 
Resources, the Title I Office, and school 
administration. 
 
 

☒ Yes 
 
☐ No 
 
☐ NA 

3. The LSS ensures that all 
paraprofessionals working 
in schoolwide schools 
meet applicable State 
certification and licensure 
requirements.  

 
1112(c)(6) 
1112(g)(2)(J) 
 

❑ List of paraprofessionals and their 
qualifications - AA degree or higher, and/or 
PRAXIS 

❑ Documentation demonstrating 
paraprofessional’s assigned duties in Title I 
schools for the SY 2018-2019 may include: 
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A. STAFF CREDENTIALS AND CERTIFICATIONS 
 

Check one Assurances Citation         Sample of Evidence of Implementation 
 

If no, please explain. 
(explain using the 
template found here) 
 

Mark N/A if  
● there are no 

paraprofessionals in 
the schoolwide 
schools;  

● the LSS has no 
schoolwide schools;  

● paraprofessionals are 
not assigned 
instructional duties

o Samples of guidance, memoranda, 
training materials and/or agenda of 
meetings for principals and teachers 

 

 

☒ Yes 
 
☐ No 
 
☐ NA 

 
If no, please explain. 
(explain using the 
template found here) 

 

4. The LSS ensures that all 
paraprofessionals paid 
with Title I, Part A funds 
(in Targeted Assistance 
Schools) meet applicable 
state certification and 
licensure requirements.   

 
Not Applicable means: 

● There are no 
paraprofessionals paid 
with Title I funds in 
targeted assistance 
schools; or 

● The LSS has no 
targeted assistance 
schools. 

 

1112(c)(6) 
1112(g)(2)(J) 

 
❑ List of paraprofessionals and their 

qualifications - AA degree or higher, 
and/or PRAXIS 

❑ Documentation demonstrating 
paraprofessional’s assigned duties in TAS 
for the SY 2018-2019 may include: 

o Samples of guidance, memoranda, 
training materials and/or agenda of 
meetings for principals and 
teachers 
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A. STAFF CREDENTIALS AND CERTIFICATIONS 
 

Check one Assurances Citation         Sample of Evidence of Implementation 
 

☒ Yes 
 
☐ NA 

 

5. The LSS ensures it has a 
written process to identify and 
address any disparities that 
result in low-income and 
minority students being taught 
at a higher rate than other 
students by ineffective, 
inexperienced or out-of-field 
teachers.   
(Required Attachment) 

1111(g)(1)(B) 
1112(b)(2) 
 
 

❑ Documentation supporting the 
implementation of the procedures (from 
2018-2019 SY) for identifying and, if 
applicable, addressing disparities.  (e.g. 
race; poverty data; teacher evaluation data 
(ineffective-inexperienced); out-of-field 
teachers)   

❑ SAN documenting processes for 
identifying and addressing disparities are 
implemented. 

❑ Documentation from human capital, 
certification, or other LSS offices showing 
disparity data, teacher placement, etc.

☒ Yes 
 
☐ NA 

 

6.The LSS ensures it has a 
written process that includes  
timelines/dates used to 
annually notify parents about:  

a. that they may request 
information regarding 
professional qualifications 
of their child’s teacher and 
of paraprofessionals who 
provide instructional 
services to their children. 
 

1112(e)(1)(A)(i)(I-III) 
 
 
 
 
 
 
 
 
 
 
 
1112(e)(1)(B)(ii) 

❑ Documentation supporting the 
implementation of the written process. 

❑ Multiple dated communications at the 
beginning of the school year which may 
include: 

o A copy of the dated cover letter 
sent to parents, which includes 
notice of parent’s right to request 
teacher qualification information 

o Communication/notification to 
parents (newsletter, memo, letter, 
school calendars, etc.)  

❑ Copies of requests for information from 
parents on teacher and /or paraprofessional 
qualifications, if applicable. 
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A. STAFF CREDENTIALS AND CERTIFICATIONS 
 

Check one Assurances Citation         Sample of Evidence of Implementation 
 

b. if their child has been 
assigned to a teacher or 
substitute for four or more 
consecutive weeks who 
does not meet Maryland’s 
certification and licensure 
requirements at the 
assigned grade level. A 
timely notice has been 
provided to parents.  
 
c.   information on the 
level of achievement and 
academic growth of the 
student, if applicable and 
available, on each of the 
State academic 
assessments required 
under this part. 

(Required Attachment) 

 
 
 
 
 
 
 
 
 
 
1112(e)(1)(B)(i) 
 
 
 
 

❑ Evidence that parents have been provided 
information on the level of achievement 
and academic growth of their students. 

❑ A dated written notice to parents regarding 
when their child has been assigned a 
teacher or substitute for 4 or more 
consecutive weeks who does not meet 
Maryland’s certification and licensure 
requirements at the assigned grade level. 

❑ Copies of the timely responses provided to 
parents, if applicable.  
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B. SCHOOLWIDE PROGRAMS 
Schoolwide Program Non-Regulatory Guidance 

MSDE Schoolwide Guidance   
MSDE Schoolwide Checklist 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
 
REQUIRED ATTACHMENT: 

1. The LSS must include a written process for developing, implementing, and monitoring requirements in all schoolwide schools. 
2. An agreement, such as an MOU, between the LSS and Head Start programs and other early childhood programs, as feasible. 

(Section 1119(a)) –  
3. If applicable, the approval letter from MSDE to waive a Title I school with less than 40% poverty. 
4. Written Process for how the LSS supports efforts to reduce to overuse of discipline practices that remove students from the 

classroom. 
5. Written process for how the LSS supports programs that coordinate and integrate (A) CTE content  through coordinated 

instructional strategies  that may incorporate experiential learning and promote skill attainment, and (B) work-based learning 
opportunities that provide students in-depth interaction with industry professionals, and if appropriate, academic credit. 

NOTE TO LSS:   
Prior to the LSS Annual Program Review, MSDE specialists will review randomly selected Title I Schoolwide Plans, which should be 
submitted prior to the Program Review date. 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for 
ensuring compliance with Section 1114. 
Georgia Clark, Executive Director of Elem Ed 
Richard Edwards, Director of Education Services 
Summer Hodgson, Assistant in Human Resources 
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Consolidating Funds in a schoolwide program 
Is the LSS consolidating funds?     ____ Yes    _X_ No 

If Yes, continue below. 

(Check one): 

☐Federal funds 

☐Federal, State, local funds. 

 
B. SCHOOLWIDE PROGRAMS 

 
Check one Assurances Citation Sample Evidence of Implementation 

 
☒ Yes 
 
☐ NA 

 

1. The LSS ensures that it 
consolidates and uses funds 
under this part, together with 
other Federal, State, and 
local funds, in order that the 
LSS ensures that it 
consolidates and uses funds 
under this part, together with 
other Federal, State, and 
local funds, in order to 
upgrade the entire 
educational program of a 
school that serves an eligible 
school attendance area in 
which not less than 40 
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B. SCHOOLWIDE PROGRAMS 
 

Check one Assurances Citation Sample Evidence of Implementation 
 

percent of the children are 
from low-income families, or 
not less than 40 percent of 
the children enrolled in the 
school are from such 
families. 

i. Describe how the LSS will 
assist schools in 
consolidating funds for 
schoolwide programs. 

 
ii. If the LSS is not 
consolidating funds, describe 
how the system coordinates 
financial resources to 
develop schoolwide 
programs. 

☒ Yes 
 
☐ NA 

 

2. The LSS ensures the 
implementation of a schoolwide 
program includes the following four 
components: 

❑ Comprehensive Needs 
Assessment 

❑ Schoolwide Reform Strategies*
❑ Parent, Family and 

Stakeholder Engagement

 
 
 
 
 
 
1114(b)(6) 
 

❑ Sample copies of Schoolwide Plans 
❑ A written process for the annual review of schoolwide 

plans for the 4 components.  
❑ Documentation demonstrating how findings for the 

LSS annual review process are addressed at the school 
level. (samples)  

Comprehensive Needs Assessment may include: 
❑ Qualitative and quantitative data collected, including 

culture/climate, demographics, student performance, 
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B. SCHOOLWIDE PROGRAMS 
 

Check one Assurances Citation Sample Evidence of Implementation 
 

❑ If applicable Coordination and 
Integration of Federal, State, 
and Local services and 
programs.  

*MSDE’s Title I Office strongly 
encourages LSSs to implement 
“evidence-based” interventions/ 
strategies/activities/program, Tiers 
1-3.  At minimum the 
interventions/strategies/ activities/ 
program for non-CSI schools should 
demonstrate a rationale that meet the 
“Demonstrate a Rationale” 
requirement. (Level 4) 

To demonstrate a rationale, the 
intervention should include: 1) A 
well-specified logic-model that is 
informed by research or an 
evaluation that suggests how the 
intervention is likely to improve 
relevant outcomes; and 2) An effort 
to study the effects of the 
intervention, ideally producing 

1114(b)(2)(7)(i-
iii)(I-V) 
 
1114(b)(2) 
 
1114(b)(5) 
 
 

student attendance, behavior, and family and 
community involvement.  

❑ As needed, evidence of interviews, focus groups, or 
surveys. 

❑ Tools or processes to identify the strengths and needs 
of students, teachers, school and community. 

❑ Examples of how the data is being used by the 
administration, teachers and parents to guide decisions 
and instruction. 

❑ Examples of how data is being reviewed in a 
disaggregated format to look at progress and needs of 
all student groups. 

❑ Examples of how the needs assessment is used for a 
cycle of ongoing continuous improvement engaging 
all stakeholders. 

 
Schoolwide Reform Strategies: 
❑ Examples of how schoolwide reforms increase the 

quality and quantity of instruction.  
❑ Evidence that the reform strategies align with the 

needs assessment and address the needs of all students 
including low achieving, accelerated, etc. 

❑ Evidence to demonstrate the effectiveness of reforms. 
❑ Applicable adjustments that were made or plan to be 

made to address students not making progress. 
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B. SCHOOLWIDE PROGRAMS 
 

Check one Assurances Citation Sample Evidence of Implementation 
 

promising evidence or higher, that 
will happen as part of the 
intervention or is underway 
elsewhere (e.g., this could mean 
another SEA, LSSs, or research 
organization is studying the 
intervention elsewhere), to inform 
stakeholders about the success of 
that intervention.  (Non-Regulatory 
Guidance:  NRG: Using Evidence 
to Strengthen Education Investments 
(September 16, 2016) 

Schoolwide Program Non-
Regulatory Guidance 
 
MSDE Schoolwide Guidance   
 
MSDE Schoolwide Checklist 

Early Learning in ESSA Non-
Regulatory Guidance 

 

 
Parent, Family and Stakeholder Engagement: 
❑ Evidence of the involvement of teachers, principals, 

and other school staff in the development of the 
Schoolwide plan may include: 

o SAN from School Improvement meetings 
o Written communication, including email, 

letters, newsletters, website 
o Surveys and survey data 

❑ NOTE: these items may be available in component D – 
Parent and Family Engagement. 
 

If appropriate and applicable, coordination and 
integration of Federal, State, and Local programs:  
❑ SAN from meeting involving other Federal, State, and 

local programs (Title III, Title IV, Judy Center, 
Headstart, Library, etc.) 

❑ If applicable, evidence that federal, state, and local 
resources are braided to maximize the impact of the 
Schoolwide plan 

 

 
☒ Yes 
 
☐ NA 

3. The LSS ensures all schoolwide 
plans and its implementation is 

1114(b)(3) Evidence of implementation of the LSS Monitoring Plan 
may include: 
❑ SAN from program monitoring 
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B. SCHOOLWIDE PROGRAMS 
 

Check one Assurances Citation Sample Evidence of Implementation 
 

 regularly monitored and revised as 
necessary based on student needs. 

❑ LSS monitoring schedule 
❑ Program monitoring reports 
❑ Email communication

☒ Yes 
 
☐ NA 

 

4. The LSS ensures it has a process 
for making the Schoolwide plan 
available to the LSS, parents, and 
the public. 

1114(b)(4) ❑ Schoolwide Plan on school website; handbooks, etc. 
❑ Samples of plans available for public 

 

☒ Yes 
 
☐ NA 

 

5. The LSS ensures that it has 
strategies for assisting preschool 
children in the transition from early 
childhood programs to local 
elementary school programs, if 
applicable.  

1114 
(b)(7)(A)(iii)(V) 

❑ SAN from collaboration meetings regarding 
transitions 

❑ Timelines with evidence of implementation 
❑ Documentation of articulation meetings if applicable. 
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C. TARGETED ASSISTANCE SCHOOLS * 
*If an LSS does not have any Title I Targeted Assistance Schools, proceed to next section. 

MSDE Targeted Assistance School Program Guidance 
MSDE Targeted Assistance School Program Checklist 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
 
REQUIRED ATTACHMENTS: 
The LSS must include the following documents in their Title I, Part A Application: 

1. A written process for developing, implementing, and monitoring requirements in all targeted assistance schools including a 
timeline for identifying eligible students who are most in need of services, who are failing, or at risk of failing to meet the 
State’s challenging student academic achievement standards, including how students are ranked using multiple academic 
selection criteria.   

2. An agreement, such as an MOU, between the LSS and Head Start programs and other early childhood programs, as feasible. 
(Section 1119(a)) 

3. If applicable, a Letter of Intent to MSDE Title I Director for schoolwide planning process for Targeted Assistance Program 
transitioning to Schoolwide Program.  

STAFF RESPONSIBLE:  In addition to Title I Coordinator, identify by name, title, and department of the person(s) responsible for 
ensuring compliance with Section 1115.  
Georgia Clark, Executive Director of Elem Ed 
Richard Edwards, Director of Education Services 
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C. TARGETED ASSISTANCE SCHOOLS 
 

Check one Assurances  
 

Citation Sample Evidence of Implementation  
 

☐ Yes 
 
☒ NA 
 
 
 
 
☐ Yes 
 
☒ NA 

 
 

 

1a. The LSS has a school that is 
transitioning from a Title I targeted 
assistance in 2018–2019 to a schoolwide 
program in 2019-2020.  
 
1b. The LSS submitted a waiver to 
operate a schoolwide program in a school 
with less than 40 percent poverty.  

 
List Title I school(s) and School ID 
number below OR attach a list on 
REQUIRED ATTACHMENT 
template: 

Title I 
School(s) 

School ID  
Number 

  
  
  

 
 

1114(a)(1)(B) 
 
 
 
 

❑ SAN documents for the following evidence 
of planning and technical assistance: 

o Initial planning meeting agenda and 
list of participants; 

o Whole-school orientation including 
agenda and signed roster of 
participants. 

o Planning team roster (Planning team 
must consist of school staff, district 
staff, community leaders, and 
parents.) 

o Meeting dates 
o Plan approval process. 

 
❑ A Letter of Intent to transition from TAS to 

SW, if applicable.  
❑ A letter approving transition from TAS to 

SW, if applicable. 
 

☒ Yes 
 
☐ NA 

 

2. The LSS ensures it has a written 
process for developing, implementing, 
and monitoring requirements in all 
targeted assistance schools including a 
timeline for identifying eligible 

1115(c)(1)(B) Developing/Implementing: 
 
❑ Weighted selection criteria 

o Data sources for multiple selection 
criteria (by school) 
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C. TARGETED ASSISTANCE SCHOOLS 
 

Check one Assurances  
 

Citation Sample Evidence of Implementation  
 

students who are at most in need of 
services, who are failing, or at risk of 
failing to meet the State’s challenging 
student academic achievement 
standards, including how students are 
ranked using multiple academic 
selection criteria.   

 (Required Attachment #1) 
 
 

❑ Master ranking (all students ranked showing 
most needy students served by grade and 
subject area) 

❑ Targeted Assistance teachers and para 
schedules with matching student roster 

o Service delivery model 
❑ Description of how services will be delivered 

to targeted assistance students at each school. 
(push-in/pull-out) 

❑ Documentation that the school complies with 
Title I student-to-teacher ratio of no more 
than 8:1 in a small group setting  

❑ School master schedules 
❑ Exit criteria by school  

LSS School Monitoring: 
❑ Evidence of implementation of the LSS 

Monitoring Plan may include: 
o SAN from program monitoring 
o Program monitoring reports 
o Email communication 

❑ LSS Schedules with dates for regular review 
for each Title I Targeted Assistance school.

☒ Yes 
 
☐ NA 

 

3. The LSS ensures the implementation 
of a Targeted Assistance program 
includes the following seven 
components: 

Targeted Assistance School Checklist 
 

1115(b)(2)(A-
G) 

Program’s resources to help eligible children 
meet the state’s challenging academic 
standards may include: 
❑ Programs, activities, and academic courses 

necessary to provide a well-rounded 
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C. TARGETED ASSISTANCE SCHOOLS 
 

Check one Assurances  
 

Citation Sample Evidence of Implementation  
 

A. Use program’s resources to help 
eligible children meet the state’s 
challenging academic standards; 

B. Use methods and instructional 
strategies to strengthen the academic 
program of the school; 

C. Coordinate with and support the 
regular educational program which 
may include services to preschool 
children in the transition from early 
childhood programs;  

D. Provide Professional Development; 
E. Strategies to increase the involvement 

of parents of eligible children; 
F. If appropriate and applicable, 

coordinate with Federal, State, and 
local programs; 

G. Each Title I Targeted  
Assistance School will provide the LSS 
assurances that it will: 

(i) help provide an accelerated, 
high quality curriculum; 
(ii) minimize the removal of 
children from the regular 
classroom during regular school 
hours for instruction provided 
under this part: and 
(iii) on an ongoing basis, review 
the progress of eligible children 

education. 
 
Methods and instructional strategies to 
strengthen the academic program of the 
school may include: 
❑ expanded learning time, before- and after-

school, and summer programs and 
opportunities 

❑ a schoolwide tiered model to prevent and 
address behavior problems, and early 
intervention services, coordinated with 
similar activities and services carried out 
under the Individuals with Disabilities 
Education Act (20 U.S.C. 1400 et seq.). 

 
Coordination with the regular education 
program may include:  
❑ SAN from collaboration meetings 

o Timelines with evidence of 
implementation 

❑ Documentation of articulation between 
regular education program and Title I 

 
Professional Development: 
❑ Data sources demonstrating the need for 

identified professional development  
❑ SANE documents from professional 

development
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C. TARGETED ASSISTANCE SCHOOLS 
 

Check one Assurances  
 

Citation Sample Evidence of Implementation  
 

and revise the targeted assistance 
program under this section, if 
necessary, to provide additional 
assistance to enable such children 
to meet the challenging State 
academic standards. 

 

❑ Professional development schedules, plans, 
and/or calendars 

❑ See Parent and Family Engagement Section 

Strategies to increase the involvement of 
parents of eligible children: 
❑ NOTE: these items may be available in 

component D – Parent and Family 
Engagement. 

Coordinate with Federal, State, 
and local programs; if applicable: 
❑ Evidence of coordination with Federal, State, 

and local programs (Title III, Title IV, Judy 
Center, Headstart, Library, etc.) 

☒ Yes 
 
☐ NA 

 

4. The LSS ensures that progress of 
participating children is reviewed on an 
ongoing basis and programs are revised if 
necessary to provide additional assistance 
to eligible children.  

1115 
(b)(2)(G)(iii) 

❑ LSS schedules with dates for regular review 
for each Title I Targeted Assistance school.  

❑ SAN documentation of data review meetings 
❑ Documentation of program adjustments 

based on data review and progress 
monitoring 

❑ Student progress monitoring (evidence of 
progress/lack of progress)  
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D. PARENT AND FAMILY ENGAGEMENT 

MSDE Parent and Family Engagement Guidance 
MSDE District Parent and Family Engagement Plan Checklist Update Link 

MSDE School-level Parent and Family Engagement Plan and Compact Checklist  
 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
 
REQUIRED ATTACHMENTS: 
The LSS must attach a copy of the following documents in their Title I, Part A Application: 
1. A written process to ensure that the LSS monitors the implementation of Parent Family Engagement requirements specified in 

section 1116 including the requirements for Parent and Family Engagement Plan and School-Parent Compact.   
2. LSS’s 2019-2020 Title I Parent and Family Engagement Policy/Plan that is distributed to parents/families.  
3. Tool used for annual evaluation of the content and effectiveness of the LSS’s Parent and Family Engagement Policy/Plan. 
4. A list of all Title I school’s individual parent and family engagement allocations.   
NOTE TO LSS: Prior to the LSS Annual Program Review, MSDE specialists will review randomly selected Title I school Parent and 
Family Engagement Plans and School-Parent Compacts which should be submitted prior to the Program Review.   
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for 
ensuring compliance with Section 1116.  
Georgia Clark, Executive Director of Elem Ed 
Richard Edwards, Director of Education Services 
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D. PARENT AND FAMILY ENGAGEMENT 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

☒ Yes 
 
☐ NA 

1: Parent and Family Engagement 
Policy/Plan (LSS and School-level) & 
School –Parent Compact 
The LSS ensures it has a written process 
to develop jointly with, agree on with, 
and distribute to parents and family 
members of participating children, a 
written: 
❑ LSS Title I Parent and Family 

Engagement Policy/Plan (Required 
Attachment) 

❑ School-Level Title I Parent and 
Family Engagement policy/plan; 

❑ School-Parent compact 
that meets statutory requirements. 
 

1116(a)(2) 
1116b) 
1116(c) 
1116(d) 

LSS and School’s Parent and Family Engagement 
Plans and School-Parent Compact: 

❑ Evidence of input from parents/families 
o SANE from parent meetings 
o Announcements/Fliers 
o Parents feedback 
o Translated documents 
o Receipts for accommodations/ 

interpreters 
 

❑ LSS and School’s Parent and Family 
Engagement Plan and School-Parent Compact 
is distributed and are available for parents and 
community: 

o District/school website 
o Student handbook 
o School newsletters 
o Plans and compact sent home via back 

pack/ orientation packet 
 
❑ Evidence that the LSS provides coordination, 

technical assistance, and other support to 
school.

☒ Yes 
 
☐ NA 

 

2:  The LSS must plan and implement 
outreach (programs and activities) with 
meaningful consultation with parents 
of participating children.  

1116(a)(1) ❑ Evidence of parent and family input in the 
decisions regarding the LSS plan and 
implementation of outreach to TI families:  

o SANE 
o Parents Feedback
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D. PARENT AND FAMILY ENGAGEMENT 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

   
❑ Evidence of LSS outreach/activities  

o Announcements/Fliers 
o Translated documents 
o Receipts for accommodations/ 

interpreters
☒ Yes 
 
☐ NA 

 

3. Parent & Family Engagement 
Annual Evaluation 

The LSS ensures that it conducts, with the 
meaningful involvement of parents and 
family members, an annual evaluation of 
the content and effectiveness of the LSS‘s 
parent and family engagement policy/plan 
and uses evaluation findings to design 
evidence-based strategies for more 
effective parental involvement and plan 
revisions. (Required Attachment) 
MSDE Parent and Family Engagement 
Guidance: Barriers 
 
 

1116(a)(2)(D-E) ❑ Communication/outreach regarding 
evaluation/survey of LSS Parent and Family 
Engagement Plan  

❑ Results of data/feedback 
❑ Revisions to policy/plan are made, as needed, 

based on evaluation 
❑ SAN with meeting notes, if applicable 
❑ Evidence supporting the development of the 

evaluation tool, distribution and collection of 
parent surveys. 

 
 

☒ Yes 
 
☐ NA 

 

4.  Parent and Family Engagement 
Reservation (Funds): 
 
● The LSS and schools ensure that 

parents and family members of 

1116(a)(3)(A) 
1116(a)(3)(B) 

❑ Evidence of parent and family input in the 
decisions regarding parent and family 
engagement reservation:  

o SANE 
o Announcements/Fliers 
o Parents Feedback
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D. PARENT AND FAMILY ENGAGEMENT 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

children participating in Title I 
services are involved in the decisions 
regarding how funds reserved are 
allotted for parent and family 
involvement activities.

o Translated documents
o Receipts for accommodations/ 

interpreters 
 

☒ Yes 
 
☐ NA 

 

5. Building Capacity for Involvement 
The LSS ensures that the Title I Office 
and all Title I schools build capacity of 
parent/family, community and school 
personnel for effective involvement of 
parents and family members in improving 
student academic achievement. 

1116(e)(1-6) LSS and School Level Documentation may 
include: 
❑ SANE from LSS technical assistance to schools
❑ SANE from building capacity for district and 

school-level (See Parent and Family 
Engagement Checklist under Building 
Capacity requirements) 

 
 

☒ Yes 
 
☐ NA 

 

6. The LSS ensures that all Title I 
schools, to the extent practicable, provide 
full opportunities for the participation of 
parents with limited English proficiency, 
parents with disabilities, and parents of 
migratory children.   

1116(f) ❏ Translated documents/ announcements/ fliers  
❏ Receipts for accommodations/ interpreters 
(Same documentations are applicable to meet 
requirements under EL Assurance #2)   

☒ Yes 
 
☐ NA 

 

7.  The LSS ensures it has a written 
process for monitoring the 
implementation of Parent and Family 
Engagement requirements in Title I 
schools. 
(Required Attachment) 

1116(a)(2)(B) 
1116(e)(1-14) 

❑ Evidence of LSS monitoring processes of 
Parent and Family Engagement requirements: 

o SANE from technical assistance and 
training 
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS  
Equitable Services Requirements under ESSA: Non-Regulatory Guidance‐New Guidance Pending 

MSDE Equitable Service Guidance 
 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
 
REQUIRED ATTACHMENTS: 
The LSS must include the following documents in their Title I, Part A Application: 

1. A written process for: 
a) inviting private school officials and ongoing consultation with private school officials to provide equitable participation 

to students in private schools; 
b) ordering and storing of materials and equipment for use in the program provided to private school children, if 

applicable; 
c) evaluating Title I Program for private schools regarding how the services will be academically assessed and how the 

results will be included in the overall evaluation of the effectiveness of the Title I program 
 

STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for 
ensuring compliance section 1117.| 
Georgia Clark, Executive Director of Elem Ed 
Richard Edwards, Director of Education Services 
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

☒ Yes 
 
☐ NA 
 

1. Delivery of Services  
The LSS ensures it (select one of the 
following):  
• Provides services directly to the eligible 

private school students? 

• Enters into a third party contract to 
provide services to eligible private school 
students? 

 
• Enters into a formal agreement (MOUs) 

with other LSS(s) to provide services to 
private school students? Please identify 
LSSs involved. 

_________________ 
_________________ 
_________________ 

 
• Provide the date(s) services will begin. 

__________________ 
 
 

  
❑ Copies of contracts or agreements with 

individuals under contract with the LSS 
(hourly employees), if applicable 

❑ Payroll lists for Title I staff providing 
Title I services to participating private 
school children 

❑ Third party vendor documentation that 
the LSS has transferred Title I funds to 
another LSS, if applicable 

❑ If applicable, formal agreement (MOU) 
with other LSS to provide services to 
private school students. 
 

☒ Yes 
 
☐ NA 

 

2. Invitation to Private School Officials 
The LSS ensures it has a written process for 
inviting private schools to participate in the 
Title I, Part A program. 

1117(a)(1)(A) 
1117(b)(1)(b)(5) 

❑ Approved list of private schools and 
approved church exempt schools 

❑ Letters to private school officials 
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

 (Required Attachment #1a) o If applicable, other forms of 
outreach may include: emails, 
phone logs, certified mail 
receipts, etc.)  

❑ List of addresses for low-income 
children generating funds provided by 
private school officials (this may be 
from surveys or actual FARMs, CEP or 
other data) 

☒ Yes 
 
☐ NA 

 

3. Ongoing Consultation 
The LSS ensures it has a written process for 
ongoing consultation with private school 
officials to provide equitable participation to 
students in private schools, including how 
the LSS ensures that services to private 
school students start at the beginning of the 
school year. (Required Attachment #1a) 

1117 (b)(1-5) ❑ Evidence Consultation Topics are 
addressed:  

o SANE documentation including 
topic specific agendas; emails, 
notes from phone calls. 

❑ If applicable, the LSS should have a 
signed letter from the private school 
designee if the official is representing a 
consortium of private schools. 

☒ Yes 
 
☐ NA 

 

4.  Equitable Services to Students 
The LSS ensures it provides services to 
private schools’ students in an equitable 
manner based on the needs of the 
participating private school.   

1117(a)(1)(A) 
8501(c) 

❑ List of participating private school 
children 

❑ Multiple selection criteria used to select 
for services 

 

☐ Yes 
 

5.  Teachers and Families Participation  1117 (a)(1)(B) ❑ Evidence of professional development 
for teachers, if applicable: 
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

☒ NA 
 

 

The LSS ensures that families, and, if 
applicable, teachers of the children 
participate, on an equitable basis, in services 
and activities developed pursuant to Section 
1116. 
 

o Agenda topic-specific SANE 
o List of professional development 

activities provided or scheduled to 
be provided to the classroom 
teachers 

o Purchase orders, invoices, agendas, 
sign-in sheets for costs related to 
professional development activities 
for Title I funded staff that show that 
these costs are charged to 
administration. 

❑ Evidence of family engagement 
activities: 
o Agenda topic-specific SANE 
o List of family engagement activities 

scheduled or to be scheduled for 
families of participating students. 

o Purchase orders, invoices, agendas, 
sign-in sheets for costs related to 
parent involvement activities. 

☒ Yes 
 
☐ NA 

 

6. Dispute Resolution  
The LSS ensures it has a written dispute 
resolution process for resolving 
disagreements with private schools 

1117(b)(2-6) 
1117(c)(2) 

❑ Copy of dispute resolution process 
❑ If applicable, copy of communication 

and/or SANE between LSS, MSDE, 
and/or private school official working 
toward resolution 

❑ If applicable, evidence of resolving 
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

participating in the Title I, Part A program 
prior to escalation to the State Ombudsman. 

disagreements 

☒ Yes 
 
☐ NA 

 

7. Supervision and Evaluation  
The LSS ensures it has a process for 
oversight, monitoring, supervising, and 
evaluating the Title I program serving private 
school students. 
(Required Attachment #1b & c) 

1117(b)(1) 
1117 (d)(1) 
 

Evidence LSS Supervises: 
LSS Program Oversight 
❑ Schedules of Title I staff 
❑ Timeline/schedules for monitoring visits 
❑ LSS written process and procedures for 

monitoring private schools  
❑ Monitoring feedback may include 

letters, emails, reports or notes to Title I 
staff providing services or private school 
officials on student progress 

❑ Sample lesson plans and student work  
❑ Consultation between LSS and third 

party vendor, if applicable 
 
Qualifications of staff providing services: 
❑ Teachers providing services meet state 

certification and licensure requirements 
❑ Paraprofessionals providing instructional 

support are under direct supervision of 
teacher that meets state certification and 
licensure. 

(May not apply to LSSs that use a third party 
provider, unless the LSS has required the third party 
provider/contractor to employ teachers that meet 
state certification and licensure requirements and 
qualified paraprofessionals.) 
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

 
Fiscal Oversight: 
❑ Title I property labels, if applicable 
❑ Inventory list, if applicable 
 
Evidence of Evaluation may include: 
❑ Progress reports/EOY reports on 

effectiveness of services 
❑ SANE documenting modification to 

program, if applicable.  
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH   
Education for Homeless Children and Youth Program: Non-Regulatory Guidance 

MSDE Homeless Guidance 
 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
 
REQUIRED ATTACHMENTS: 

 1. Written process that includes how the Title I office will coordinate with the Homeless Education. 
2. If applicable, job description of homeless liaison position.  
3. If applicable, 

a. a description of how the LSS calculated the excess costs of providing transportation to homeless students; 
b. the calculations that the LSS used to arrive at the figure on this section.   

 
4. Per COMAR 13A.05.09.03- Provide a list of all currently active shelter sites in the county that serve homeless children and   families. 
 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for 
ensuring compliance with this section.  
Georgia Clark, Executive Director of Elem Ed 
Richard Edwards, Director of Education Services 
Kyle Longeway, Homeless Liaison 
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH   
 

Check one Assurances Citation Sample Evidence of Implementation  
 

☒ Yes 
 
☐ NA 

 

1.The LSS ensures that Title I funds  
provide educationally related support  
services in a coordinated effort in the 
LSS, to address the needs of homeless 
students, in accordance with the 
McKinney-Vento Homeless Education 
Act.  
(Required Attachment) 

1113(c)(3)(A)(i) ❑ Email or written communication regarding 
the needs of homeless students and families 

❑ Consultation Meetings with the LSS 
homeless education coordinator/liaison and 
Title I Office (SAN) 

o copy of needs assessment used 
o copy of homeless enrollment data 
o copy of support services data 

☒ Yes 
 
☐ NA 

2. The LSS ensures that it uses a 
method for determining the homeless 
reservation set-aside, whether by a 
needs assessment or some other 
method (e.g., past homeless student 
enrollment and support services cost 
data), and how the liaison was 
consulted or involved in  
that process.  

1113(c)(3)(A)(c)(i) ❑ Collaboration meetings to determine the 
reservation (SAN) 

o Funds used for full or part of the 
homeless education liaison or 
additional staff  

o Funds used for excess transportation 
o Funds used for instruction and 

support services 
❑ Written/email communication with LSS 

homeless education coordinator/liaison) of 
agreed reservation set-aside for allowable 
activities. 

 
 

 

77077



36 
 

G. SUPPORT FOR FOSTER CARE STUDENTS 
Non-Regulatory Guidance: Ensuring Educational Stability for Children in Foster Care 

MSDE Foster Care Guidance 
 

DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
REQUIRED ATTACHMENTS:  
A written agreement facilitated by the local child welfare agency and the LSS Foster Care Point of Contact among stakeholders, 
(including Title I Coordinator) describing how they will coordinate and collaborate to determine the educational stability of foster care 
students (MOU/MOA) including transportation, school of origin and best interest decisions.  1111(g)(1)(E) 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for 
ensuring compliance with this section 
Georgia Clark, Executive Director of Elem Ed 
Richard Edwards, Director of Education Services 
Kyle Longeway, Homeless Liaison       

G.  SUPPORT FOR FOSTER CARE STUDENTS 
 

Check one Assurances Citation Sample Evidence of Implementation  
 

☒ Yes 
 
☐ NA 

 

1. The LSS ensures it collaborates with the 
State and local child welfare agency (DSS) 
to develop and implement clear written 
procedures and practices to ensure 
educational stability for children in foster 
care.   

1111(g)(1)(E) ❑ Collaboration with the child welfare agency, 
inclusive of the LSS foster care point of 
contact and the local education agency. 
(SAN) 

❑ Copy of signed and dated MOU/MOA 
(transportation, best interest, school of 
origin) 

❑ Email communication
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H. ENGLISH LEARNERS 
Non-Regulatory Guidance: English Learners and Title III 

MSDE English Learners Guidance 
MSDE Title I and Title III Questions and Answers 

 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
 
REQUIRED ATTACHMENTS:  N/A 

 
STAFF RESPONSIBLE: In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for 
ensuring compliance with this section. 
Georgia Clark, Executive Director of Elem Ed 
Richard Edwards, Director of Education Services 
Tammy Zino‐Seergae, Coordinator of World Languages/ESOL 

H. ENGLISH LEARNERS 

Check one Assurances Citations Sample Evidence of Implementation  
 

☒ Yes 
 
☐ NA 

 

1. The LSS ensures that Title I supports a 
coordinated effort to inform parents about the 
ESOL Program placement through sending 
the Parent Notification Letter. 
 

1112(e)(3) ❏ Dated copy of completed English and/or 
translated version of parent notification 
letter with parent signature.  

☒ Yes 
☐ NA 

2. The LSS ensures that Title I supports 
collaboration with federal, state, and local 
programs to develop intentional practices to 

1116(e)(4) 
1116(f) 

❏ Documentation that shows intentional 
practices have been implemented which 
may include:  
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H. ENGLISH LEARNERS 

Check one Assurances Citations Sample Evidence of Implementation  
 

 implement effective outreach to parents of 
ELs regarding their education. 

❏ Copy of communication log 
❏ Copy of interpreter receipt 
❏ Translated documents or flyers 
❏ If applicable, translated school 

improvement team invitation 
letter/flyer sent to parents of ELs and 
sign-in sheet. 

☒ Yes 
 
☐ NA 

 

3. The LSS has a written process for sharing 
the number and percentage of English 
learners achieving English language 
proficiency. 

(1111(h)(2)) ❑ Documentation supporting the 
implementation of the written 
process. 

❑ Sample LSS’s report card 
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I. FISCAL REQUIREMENTS 

 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add a hyperlink as appropriate or submit documents as 
appendices.  
 
REQUIRED ATTACHMENTS:  

1. If applicable, Skipped School Approval Letter 
2. If applicable, a bulleted, budget description for CSI/TSI schools that explains how the reserved Title I funds will be used to 

support each school.  Please provide a separate attachment for CSI and TSI.  
3. N&D: If applicable, include a description of how Title I funds support a coordinated effort in the LSS, to address the needs of 

Neglected, Delinquent or At-Risk students in accordance with the Title I, Part D Prevention and Intervention Programs for 
Children and Youth who are Neglected, Delinquent or At-Risk.  Also list each Institution, the amount of funding provided. 

4. Supplement not Supplant Methodology 
STAFF RESPONSIBLE:  In addition to the Title I Coordinator, identify by name, title and department of person(s) responsible for 
ensuring compliance with this section. 
Denise Sopa, Supervisor of Business Services 
Erynn Seato, Assistant in Business Services 
       

I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

Requirement 1- Equitable Services 
Table 7-8 
An LSS must reserve off the top of the 
LSS’s Title I, Part A allocation the 

1117(a)(4)(A) 
 
New Guidance Pending 

❏ Evidence of Equitable Services Expenditures to show 
Proportional Share 

o Transaction level reports 
o Salary/wages information 
o Materials, instructional supplies
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I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

proportional share of funds for Title I 
services to eligible private school students 
based on consultation with private school 
officials.  This includes costs associated 
with instructional support, family 
engagement, administrative costs, 
professional development, etc.  
 

o Invoices
o MOUs 

 Records of expenditures, i.e., inventory, Invoices for 
materials, purchase orders, instructional supplies 

o Transaction level reports 

Requirement 2-  Parent and Family 
Engagement- 
Table 7-9.1 
LSS must reserve at a minimum, 1% of its 
allocation (after Equitable Services is 
deducted from the total allocation) for 
parental involvement and at least 90% of 
those funds must be distributed to the 
schools with priority given to high-needs 
schools Parent input is required for 
expenditure Title I Parent and Family 
Engagement spending plan. 
 
 

1116 (a)(3)(A) 
1116(a)(3)(C) 

 Evidence of Parent and Family Engagement 
Expenditures  

 
o Procedures for allocation of 90% to schools 
o School/LSS reservations are in the LSS budget 

and line items can be followed from the budget 
o LSS Transaction Level Reports of 

Expenditures 
o Invoices, contracts, etc. 

 

Requirement 3 - N&D Reservation 
Table 7-9.1  
LSSs are required to reserve Title I funds if 
N& D programs exist in the LSS. 
Title I funds support a coordinated effort in 
the LSS, to address the needs of neglected, 

1113(c)(3)(A)(ii) 
1113(c)(3)(A)(iii) 
 

 Evidence of N&D Expenditures 
 

o LSS reservations are in the LSS budget and line 
items can be followed from the budget 

o LSS Transaction Level Reports of Expenditures 
o Invoices, contracts, etc.
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I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

delinquent, and at-risk students, in 
accordance with the Title I, Part D, 
Prevention and Intervention Programs for 
Children and Youth Who Are Neglected, 
Delinquent or At-Risk. 
 

o Memorandum of Understanding (MOU)  
 

Requirement 4 - Homeless Children and 
Youth 
Table 7-9.1 
Funds are reserved to provide support to 
children experiencing homelessness. The 
LSS has a plan for the use of the funds. 
 

1113(c)(3)(A)(i)  Evidence of Homeless Children and Youth 
Expenditures  
 

Reservation: 
o LSS reservations are in the LSS budget and line 

items can be followed from the budget 
o LSS Transaction Level Reports of Expenditures 
o Invoices, contracts, etc. 
 

Instructional/Educational Support (If Applicable) – 
Costs associated with: 

o Tutoring Services, especially in shelters or other 
locations where homeless students live. 

o Extended learning time (before and after school, 
Saturday classes, summer school)  

o Counseling services to address mental health 
issues related to homelessness that is impeding 
learning. 

o GED testing for school-age students 
o Parental involvement specifically oriented to 

reaching out to parents of homeless students. 
o Fees for AP and IB testing.
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I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

o Items of clothing, student fees, required records, 
medical and dental services, outreach services. 

 
Homeless Liaison (If applicable): 

o Cost associated with Homeless Education 
Coordinator/ Liaison position. 

o Reservation is in the budget. 
o Job description 
o Schedules (note who monitors/oversight) 

 
 
Transportation (If applicable): 

o Cost associated with Homeless Education 
Transportation 

o Reservation is in the budget 
o LSS calculation of excess cost for providing 

transportation  
o Invoices/payment schedule for transportation 

Requirement 5-  Districtwide Title I 
Instructional Programs      
Table 7-9 .2 
LSSs may reserve funds for Districtwide 
instructional programs for Title I schools. 
 

34 CFR Part 200.77 Expenditures  
o LSS reservations are in the LSS budget and line 

items can be followed from the budget 
o LSS Transaction Level Reports of Expenditures 
o Invoices, contracts, etc. 

 
Requirement 6 - Districtwide 
Professional Development  
Table 7-9.2   

34 CFR Part 200.77 Evidence of districtwide professional development 
Expenditures, if applicable: 
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I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

LSSs may reserve funds for districtwide 
professional development programs for 
Title I schools such as: 
Professional development for Title I 
schools that is above and beyond what the 
Local School System program provides for 
all schools. 

o LSS reservations are in the LSS budget and line 
items can be followed from the budget 

o LSS Transaction Level Reports of Expenditures 
o Invoices, contracts, etc. 

Requirement 7- Administration  
Table 7-9.3: 
LSS may reserve funds for the cost of 
administering Title I Part A program.  
Funds reserved for Administration can 
only be used to administer the Title I Part 
A program in public schools.  Indirect cost 
if charged to the grant is an administrative 
cost. 
 

34 CFR Part 200.77 Evidence of Administration Expenditures, if 
applicable: 
  
 

o LSS reservations are in the LSS budget and line 
items can be followed from the budget 

o LSS Transaction Level Reports of Expenditures 
o Invoices, contracts, etc. 
o Indirect costs at the approved yearly rate. 
o Travel, Office Supplies, and technology for Title I 
o Job Descriptions for Administrative 

Office/Personnel showing alignment of assigned 
duties to budget 

Requirement 8 -  Support for Title I TSI 
Schools 
Table 7-9.4     

LAW Reference 
Link for School 

Improvement Resource 
Hub 

https://www.marylandresour
cehub.com/ 

 

❏ Needs Assessment 
❏ Root Cause Analysis (recommended) 
❏ Intervention Plan (includes action plan and use of 

evidence-based strategies) 
❏ Evidence of Stakeholder involvement  
❏ Written process for determining allocation of funds 
❏ Documentation for monitoring, evaluation of academic 

progress for identified student groups , and timelines 
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I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

https://www.marylandresour
cehub.com/csi‐tsi‐schools 

Requirement 9 - Carryover Estimate 
Table 7-9.4 
 

1127 
1117(a)(4)(B) 
 

❏ LSS Financial Report showing status of carryover was 
redistributed to participating areas and schools in 
accordance with allocation procedures 

❏ Funds remaining resulting from school’s unspent 
parent involvement funds are redistributed to Title I 
schools (if applicable)  

❏ If applicable, Waiver intent indicated in the Title I 
Application 
 

Requirement 10-Audits     
The SEA ensures that the State and the 
LSSs are audited annually, if required, and 
that all corrective actions required through 
this process are fully implemented. 
 

 
Uniform Grant Guidance 
(UGG) 200.501(b) 

❏ Single audits are conducted annually 
❏ Copies of single audit reports (2 most recent) and 

Corrective Action (when applicable)  
❏ LSS response to findings 
❏ MSDE follow-up reviews of findings 
❏ All required corrective actions form the audit findings 

are fully implemented within the agreed timeline.  
❏ Independent auditor’s report shows that the LSS has 

corrected all actions required.  
 

Requirement 11- Rank Order        
  
The LSS ensures that it complies with the 
requirements of Title I when allocating 
funds to eligible school attendance areas or 
schools in rank order of poverty based on 
the number of children from low income 
families who reside in an eligible school 

1113(a)(3)(A) 
34 CFR Part 200, 200.77-
200.78 
Code of Federal 
Regulations (CFR) 
 

❏ Local finance budget reports match amounts reported 
in the approved Allocation Worksheet.  

❏ If applicable, Charter Schools are included in the 
ranking  

❏ If applicable, Skipped Schools have been approved by 
MSDE. LSS is providing and can document that 
skipped schools are receiving supplemental funds from 
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I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

attendance area.  Allocation to each 
eligible school is based on PPA. 
 
 

other State or local resources that is at least equal to 
the PPA of the school that is below them in rank order. 

❏ If applicable, Continuing Eligibility schools meet the 
statutory definition.  

Requirement 12 - Supplement not 
Supplant 
1. The LSS ensures that it uses federal 

funds received under this part only to 
supplement the funds that would, in the 
absence of such Federal funds, be 
made available from State and local 
sources for the education of students 
participating in programs assisted 
under this part, and not to supplant 
such funds and provides a written 
methodology to demonstrate 
compliance. 

(Required Attachment) 
 
 

1118(b) 
 
  New Guidance just   
  released 

❏ Allocation Amount and Expenditures.  
❏ Semi-annual certification (district, schoolwide, and 

targeted assistance).  
❏ Time and effort for split funded staff (district, 

schoolwide, and targeted assistance) if applicable, to 
include:  

o Job descriptions 
o Time and effort reporting 
o Personnel Activity Reports (PARs) 
o Written procedures to review Time and 

Effort 
❏ LSS Internal Controls and Written Procedures 
❏ LSS Transaction Level Reports of Expenditures 
❏ Most current, dated copy of the district’s supplement, 

not supplant policy and procedures document.  
❏ The approved methodology and supporting narrative 

provided with the Title I, Part A Application for the 
applicable school year. 

❏ List of Title I schools and non-title I schools inclusive 
of the distribution method used by the local school 
system for the applicable school year. 
 

Requirement 13 - Comparability 
  

1118(c)(1)(A) 
1118(c)(1)(C)  

LSS provided required documentation with the 
Comparability report on or before December 1, 2019. 
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I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

Requirement 14 - Equipment and 
Related Property   
 
Equipment shall be used in the program or 
project for which it was acquired as long as 
needed, whether or not the project or 
program continues to be supported by 
Federal funds. When no longer needed for 
the original program or project, the 
equipment may be used in other activities 
currently or previously supported by a 
Federal agency.   
 
EDGAR  34 CFR 80.32, UGG §200.314 
Education Department General 
Administrative Regulations (EDGAR) 
  
Elements: 
Property records must be maintained that 
include a description of the property, a 
serial number or other identification 
number, the source of property, who holds 
title, the acquisition date, and cost of the 
property, percentage of Federal 
participation in the cost of the property, the 
location, use and condition of the property, 
and any ultimate disposition data including 
the date of disposal and sale price of the 
property. 

EDGAR  34 CFR 80.32, 
UGG §200.314 
 

❏ LSS Inventory 
❏ Policies and procedures addressing the procurement, 

recording, custody, use and disposition of Title I 
equipment 

❏ Annual physical inventory of Title I equipment 
❏ Lease agreements 
❏ Expenditure Reports 
❏ LSS Transaction Level Reports of Expenditures 
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I. FISCAL REQUIREMENTS 
 

REQUIREMENTS Citation Sample Evidence of Implementation  
 

A physical inventory of the property must 
be taken and the results reconciled with the 
property records at least once every two 
years. 
A control system must be developed to 
ensure adequate safeguards to prevent loss, 
damage, or theft of the property. 
Adequate maintenance procedures must be 
developed to keep the property in good 
condition. 
Requirement 15- Use of Technology 
Devices   
Sub-grantees must adequately safeguard all 
assets and must ensure that they are used 
solely for authorized purposes 
 

34 C.F.R. § 80.20 (added in 
SY 2015-2016) 
 
 

❏ Copy of acceptable use policy for staff and students 
stipulating constraints and practices of the user.  

❏ Documentation that the LSS has implemented their 
procedures for monitoring and enforcement of their 
acceptable use policies.  

❏ Staff Training (SANE)  
❏ Corrective Actions, if applicable
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2019-2020 Title I Application  

GUIDANCE Document 
Title I, Part A 

Improving Basic Programs 
 
 

Introduction:  This Guidance Document was developed to assist Title I Directors 
as they complete the Title I Application for SY 2019-2020.  This document 

attempts to clarify requirements for submission, but samples given should not be 
considered exhaustive.  If you have specific questions about the Title I program in 

your district, please contact your MSDE point of contact for guidance.   
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A. STAFF CREDENTIALS AND CERTIFICATIONS 
Return to application   
 
The LSS will identify and address, as required under State plans as described in section 
1111(g)(1)(B), any disparities that result in low-income students and minority students being 
taught at higher rates than other students by ineffective, inexperienced, or out-of-field teachers. 

 
Section 1112(c) Assurances-- local education agency plan shall provide assurance that the local 
educational agency will-- 

(6) Ensure that all teachers and paraprofessionals working in a program supported with 
funds under this part meet applicable State certification and licensure requirements, 
including any requirements for certification obtained through alternative routes to 
certification.  

 
1. The LSS ensures that all teachers and paraprofessionals in Title I schools meet applicable 

State certification and licensure requirements, including any requirements for 
certification obtained through alternative routes to certification. Section 1111(g)(2)(J) 
1112(c)(6) 

 
2. The LSS ensures it has a written process to coordinate certification and licensure 

notification between Human Resources, the Title I Office and school administration.  
Section 1111(g)(2)(J) 1112(c)(6) 

 
 
3. The LSS ensures that all paraprofessionals working in schoolwide schools meet 

applicable State certification and licensure requirements. Section 1112(c)(6) 
1112(g)(2)(J) 

                         ____Mark N/A if there are no paraprofessionals in the schoolwide schools;  
                         ____the LSS has no schoolwide schools;  
                         ____paraprofessionals are not assigned instructional duties 
4. The LSS ensures that all paraprofessionals paid with Title I, Part A funds meet applicable 

state certification and licensure requirements. (Section 1112(c)(6)) 

If no, please explain.   Yes    No       NA 
If no, please explain. 
Not Applicable means: 
There are no paraprofessionals paid with Title I funds in targeted assistance schools; or 
The LSS has no targeted assistance schools. 

 
 

Implications for Application and Program Review 
● The LSS will provide evidence that demonstrates collaboration between the Human 

Resources, the Title I office and the school administration to coordinate certification 
and licensure information involving schools receiving Title I funds. (SAN) 
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Points of Clarification 
● If an LSS is found to be out of compliance in the area of paraprofessionals, one or more 

of the following corrective actions will be required immediately:  
o The LSS will immediately remove/reassign each non-qualified paraprofessional 

from instructional assignments in a Title I school until he/she meets the 
qualifying requirements.  

o The LSS will report to MSDE and reimburse the Federal Program with State or 
Local Funds, the amount of Title I funds that have been expended on salaries, 
wages, fringe benefits, etc. for any paraprofessional identified as not qualified 
in a Title I school. 

o The LSS will release the paraprofessional from employment.  
● Exceptions of non-instructional staff may include:   

o One-on-one special education paraprofessionals 
o Recess monitor 

 
 

Points of Clarification 
Teacher Staffing Report: See pages 2-3 for list of critical shortage areas 

 
 

5. The LSS ensures it has a written process to identify and address any disparities that result 
in low-income and minority students being taught at a higher rate than other students by 
ineffective, inexperienced or out-of-field teachers.  1111(g)(1)(B)  1112(b)(2).   

 
Section 1112 (e) PARENTS RIGHT- TO- KNOW 
 

(1) Information for Parents (QUALIFICATIONS) - At the beginning of each 
school year, a local educational agency that receives funds under this part 
shall notify the parents of each student attending any school receiving funds 
under this part that the parents may request, and the agency will provide the 
parents on request (and in a timely manner), information regarding the 
professional qualifications of the student's classroom teachers, including, at a 
minimum, the following: (1112 (e)(1)(A) 

(i) Whether the teacher -   
 (I) has met State qualification and licensing criteria for the grade 
levels and subject areas in which the teacher provides instruction; 
 (II) is teaching under emergency or other provisional status 
through which State qualification or licensing criteria have been 
waived; and 
 (III) is teaching in the field of discipline of the certification of the 
teacher. 
(ii) whether the child is provided services by paraprofessionals and if 
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so, their qualifications.   
 

 (B) ADDITIONAL INFORMATION- In addition to the information that 
parents may request under subparagraph (A), a school that receives funds 
under this part shall provide to each individual parent— 

(i) information on the level of achievement and academic growth of the 
student, if applicable and available, on each of the State academic 
assessments required under this part; and  
(ii) timely notice that the student has been assigned, or has been taught 
for four or more consecutive weeks by a teacher who does not meet 
applicable State certification or licensure requirements at the grade 
level and subject area in which the teacher has been assigned. 
 

6. The LSS ensures it has a written process and timeline for parents being notified:  
a. annually that they may request information regarding professional 

qualifications of their child’s teacher, and of paraprofessionals who provide 
instructional services to their children. Section 1112(e))1)(A)(i)(I-III) 

b. if their child has been assigned to a teacher or substitute for four or more 
consecutive weeks who does not meet Maryland’s certification and licensure 
requirements at the assigned grade level. A timely notice has been provided to 
parents. Section 1112(e)(1)(B)(ii) 

c. information on the level of achievement and academic growth of the student, 
if applicable and available, on each of the State academic assessments 
required under this part. Section 1112(e)(1)(B)(i) 

 
 

Implications for Application and Program Review 
● The LSS will provide evidence of written communication that notifies the parents of 

each student attending Title I schools that they may request information regarding the 
professional qualifications of their child’s classroom teacher and if applicable the 
qualifications of paraprofessionals providing services to their child.  The LSS will need 
to provide and maintain evidence of any responses to parent requests.  

● The ESEA requires schools to give parents "timely" notice at the end of the four weeks.  
ED has not issued regulations or guidance explaining what "timely" means.  To be safe, 
schools may want to send such notices within two weeks after they determine that 
teachers who are not certified taught students for four or more consecutive weeks. 

 
The Answer Book on Title I-Third Edition.  LRP Publication, 2016. 

 
 
 

 
  

93093



52 
 

 
B. SCHOOLWIDE PROGRAMS-  Schoolwide Non-Regulatory Guidance  
Return to application 
For LSSs with Title I schoolwide programs, DESCRIBE the steps taken to help the 
Title I schools make effective use of schoolwide programs by addressing each 
lettered item separately. Reg. 200.25-28 and Sec. 1114.  
 
Section 1114 SCHOOLWIDE PROGRAMS 
(a) In General- 
(1) Use of funds for Schoolwide Programs  

 (A)  ELIGIBILITY - Local educational agency may consolidate and use funds under this 
part, together with other Federal, State, and local funds, in order to upgrade the entire 
educational program of a school that serves an eligible school attendance area in which not less 
than 40 percent of the children are from low-income families, or not less than 40 percent of the 
children enrolled in the school are from such families. 
 

(B)   EXCEPTION - A school that serves an eligible school attendance area in which less            
than 40 percent of children are from low-income families, or a school for which less than 40 
percent of the families enrolled in the school are from such families, may operate a school wide 
program under this section if the school receives a waiver from the State educational agency to 
do so, after taking into account how a schoolwide program will best serve the needs of the 
students in the school under this part in improving academic achievement and other factors.  
 

Points of Clarification 
LSSs may request a waiver with the State to operate a schoolwide program with less than 40 

percent poverty if the LSS and school deem a schoolwide program will best serve the needs of 
the students. 

 
(b) SCHOOLWIDE PROGRAM PLAN.—An eligible school operating a schoolwide program 
shall develop a comprehensive plan (or amend a plan for such a program that was in existence on 
the day before the date of the enactment of the Every Student Succeeds Act) that— 

(1) is developed during a 1-year period, unless— (A) the local educational agency 
determines, in consultation with the school, that less time is needed to develop and implement 
the schoolwide program; or (B) the school is operating a schoolwide program on the day before 
the date of the enactment of the Every Student Succeeds Act, in which case such school may 
continue to operate such program, but shall develop amendments to its existing plan during the 
first year of assistance after that date to reflect the provisions of this section;  
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(2) is developed with the involvement of parents and other members of the community to 
be served and individuals who will carry out such plan, including teachers, principals, other 
school leaders, paraprofessionals present in the school, administrators (including administrators 
of programs described in other parts of this title), the local educational agency, to the extent 
feasible, tribes and tribal organizations present in the community, and, if appropriate, specialized 
instructional support personnel, technical assistance providers, school staff, if the plan relates to 
a secondary school, students, and other individuals determined by the school;  

(3) remains in effect for the duration of the school’s participation under this part, except 
that the plan and its implementation shall be regularly monitored and revised as necessary based 
on student needs to ensure that all students are provided opportunities to meet the challenging 
State academic standards;  

 
(4) is available to the local educational agency, parents, and the public, and the 

information contained in such plan shall be in an understandable and uniform format and, to the 
extent practicable, provided in a language that the parents can understand; and  

 
(5) if appropriate and applicable, is developed in coordination and integration with other 

Federal, State, and local services, resources, and programs, such as programs supported under 
this Act, violence prevention programs, nutrition programs, housing programs, Head Start 
programs, adult education programs, career and technical education programs, and schools 
implementing comprehensive support and improvement activities or targeted support and 
improvement activities under section 1111(d); 
 

COMPONENT 1: A COMPREHENSIVE NEEDS ASSESSMENT 
 
(6) is based on a comprehensive needs assessment of the entire school that takes into 

account information on the academic achievement of children in relation to the challenging State 
academic standards, particularly the needs of those children who are failing, or are at-risk of 
failing, to meet the challenging State academic standards and any other factors as determined by 
the local educational agency; and 
 

(7) includes a description of—  
 

COMPONENT 2 – A SCHOOLWIDE REFORM STRATEGIES 
(A) the strategies that the school will be implementing to address school needs, including 

a description of how such strategies will—  
(i) provide opportunities for all children, including each of the subgroups of 

students (as defined in section 1111(c)(2)) to meet the challenging State academic 
standards;  

(ii) use methods and instructional strategies that strengthen the academic program 
in the school, increase the amount and quality of learning time, and help provide an 
enriched and accelerated curriculum, which may include programs, activities, and courses 
necessary to provide a well-rounded education; and  
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Points of Clarification 
State definition of well-rounded education:  definition in the Maryland Report Card:  
 
There are three components based on grade span: 
Elementary schools: The percentage of 5th graders enrolled in science, social studies, fine 
arts, physical education, and health 
Middle schools: The percentage of 8th grade students enrolled in fine arts, physical education, 
health, and computational learning 
High schools: The percentage of graduating students or students exiting high school with a 
certificate of program completion who met at least one of the following criteria during high 
school (grades 9-12): 

● enrolled in an Advanced Placement or International Baccalaureate course, 
● participated in dual enrollment, or 
● enrolled in state-approved career and technical education (CTE) program at the CTE 

concentrator level or higher 

For students pursuing a certificate of program completion, enrollment in a general education 
course meets the requirement for access to a well-rounded education 

The access to a well-rounded education measure will account for 10% of the total 
accountability score for all schools. 

Federal Definition Section 8101(52) 
(52) WELL-ROUNDED EDUCATION.—The term ‘‘well-rounded education’’ means 
courses, activities, and programming in subjects such as English, reading or language arts, 
writing, science, technology, engineering, mathematics, foreign languages, civics and 
government, economics, arts, history, geography, computer science, music, career and 
technical education, health, physical education, and any other subject, as determined by the 
State or local educational agency, with the purpose of providing all students access to an 
enriched curriculum and educational experience. 

 
(iii) address the needs of all children in the school, but particularly the needs of 

those at risk of not meeting the challenging State academic standards, through activities 
which may include—  

(I) counseling, school-based mental health programs, specialized 
instructional support services, mentoring services, and other 
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strategies to improve students’ skills outside the academic subject 
areas;  

(II) preparation for and awareness of opportunities for postsecondary 
education and the workforce, which may include career and 
technical education programs and broadening secondary school 
students’ access to coursework to earn postsecondary credit while 
still in high school (such as Advanced Placement, International 
Baccalaureate, dual or concurrent enrollment, or early college high 
schools);  

(III) implementation of a schoolwide tiered model to prevent and 
address problem behavior, and early intervening services, 
coordinated with similar activities and services carried out under 
the Individuals with Disabilities Education Act (20 U.S.C. 1400 et 
seq.);  

(IV) professional development and other activities for teachers, 
paraprofessionals, and other school personnel to improve 
instruction and use of data from academic assessments, and to 
recruit and retain effective teachers, particularly in high need 
subjects; and  

(V) strategies for assisting preschool children in the transition from 
early childhood education programs to local elementary school 
programs; and  

 
 

Points of Clarification 
Despite the flexibilities that schoolwide programs offer LSSs and schools when using Federal 
funds, schools participating in a schoolwide program may only use funds to supplement the 
amount of funds that would be made available for the school from State and local sources in 

the absence of Federal funds.  
 

(B) if programs are consolidated, the specific State educational agency and local 
educational agency programs and other Federal programs that will be consolidated in the 
schoolwide program.  

 
(c) PRESCHOOL PROGRAMS.—A school that operates a schoolwide program under this 
section may use funds available under this part to establish or enhance preschool programs for 
children who are under 6 years of age.  

 

Points of Clarification  
Section 1112(c)(7) 
If a LSS chooses to use funds under this part to provide early childhood education services to 
low-income children below the age of compulsory school attendance, ensure that such services 
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comply with the performance standards established under section 641A(9a) of the Head Start 
Act.  
Non-Regulatory Guidance: Early Learning in the Every Student Succeeds Act 
Head Start Act 
Head Start Act: Section 641A 

 
 

(d) DELIVERY OF SERVICES.—The services of a schoolwide program under this section may 
be delivered by nonprofit or for-profit external providers with expertise in using evidence-based 
or other effective strategies to improve student achievement.  
 
(e) USE OF FUNDS FOR DUAL OR CONCURRENT ENROLLMENT PROGRAMS.—  

(1) IN GENERAL.—A secondary school operating a schoolwide program under this 
section may use funds received under this part to operate dual or concurrent enrollment programs 
that address the needs of low-achieving secondary school students and those at risk of not 
meeting the challenging State academic standards.  

(2) FLEXIBILITY OF FUNDS.—A secondary school using funds received under this 
part for a dual or concurrent enrollment program described in paragraph (1) may use such funds 
for any of the costs associated with such program, including the costs of—  

(A) training for teachers, and joint professional development for teachers in 
collaboration with career and technical educators and educators from institutions of 
higher education, where appropriate, for the purpose of integrating rigorous academics in 
such program;  

(B) tuition and fees, books, required instructional materials for such program, and 
innovative delivery methods; and  

(C) transportation to and from such program.  
(3) RULE OF CONSTRUCTION.—Nothing in this subsection shall be construed to 

impose on any State any requirement or rule regarding dual or concurrent enrollment programs 
that is inconsistent with State law. 

 
COMPONENT 3A - PARENT, COMMUNITY AND STAKEHOLDER INVOLVEMENT 
The plan is developed with the involvement of parents and other members of the community to 
be served and individuals who will carry out such plan, including teachers, principals, other 
school leaders paraprofessionals present in the school, (administrators of the programs described 
in other parts of this title), the local educational agency, to the extent feasible, tribes and tribal 
organizations present in the community, and if appropriate, specialized instructional support 
personnel, technical assistance providers, school staff, if the plan relates to secondary school, 
students, and other individuals determined by the school ; 1114(b)(2) 
 
COMPONENT 3B – STRATEGIES TO INCREASE PARENT AND FAMILY 
ENGAGEMENT 
(Maryland requires Title I schools to include parent and family engagement strategies in their 
schoolwide plan.)  Implementing strategies to increase parent and family engagement in 
accordance with section 1116.   
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COMPONENT 4: COORDINATION WITH OTHER FEDERAL, STATE, AND LOCAL 
SERVICES, RSOURCES AND PROGRAMS 
If appropriate and applicable, is developed in coordination and integration with other Federal, 
State, and local services, resources and programs, such as programs supported under this Act, 
violence prevention programs, nutrition programs, housing programs, Head Start programs, adult 
education programs, career and technical education programs, and schools implementing 
comprehensive support and improvement activities or targeted support and improvement 
activities under section 1111(d). 1114(b)(5) 
 

Points of Clarification 
1119(a)IN GENERAL.—Each local educational agency receiving assistance under this part 

shall carry out the activities described in subsection (b) with Head Start agencies and, if 
feasible, other entities carrying out early childhood development programs. Each local 

educational agency shall develop agreements with such Head Start agencies and other entities 
to carry out such activities. 

https://www.nhsa.org/our-work/initiative/essa-toolkit 
 

New Early Childhood Coordination Requirements in the Every Student Succeeds Act (ESSA) 

_____________________________________________________________________________  
 
1. Consolidating Funds (Check one): 
☐ Federal funds 
☐ Federal, State, local funds 
 

i. Describe how the system will assist schools in consolidating funds for 
schoolwide programs. 

 
ii. If the system is not consolidating funds, describe how the system coordinates 
financial resources to develop schoolwide programs. 

 
2.The LSS ensures the implementation of a schoolwide program includes the following four 
components: 

o Comprehensive Needs Assessment 
o Schoolwide Reform Strategies 
o Parent, Family and Stakeholder Engagement 
o If applicable Coordination and Integration of Federal, State, and Local services 

and programs.  
 
3. The LSS ensures all schoolwide plans and its implementation is regularly monitored and 
revised as necessary based on student needs.  1114(b)(3) 
 
4. The LSS ensures it has a process for making the Schoolwide plan available to the LSS, 
parents, and the public.  1114(b)(4) 
 
5. The LSS ensures that it has strategies for assisting preschool children in the transition from 
early childhood programs to local elementary school programs.  1114 (b)(7)(A)(iii)(V) 
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If the LSS does not have any Title I Targeted Assistance programs, proceed to Section D 
Parent and Family Engagement. 
 
C. TARGETED ASSISTANCE SCHOOLS  
Return to application 
 
Section 1115 {20 U.S.C. 6315] COMPONENTS OF A TARGETED ASSISTANCE 
SCHOOL PROGRAM 
(a) IN GENERAL- In all schools selected to receive funds under section 1113(c) that are 
ineligible for school wide program under section 1114, have not received a waiver under 
section 1114(a) (1) (B) to operate such a school wide program, a local educational agency 
serving such a school wide program, a local educational agency serving such a school 
may use funds received under subsection (c) identified as greatest need for special 
assistance. 

 

Points of Clarification 
 

● According to Schoolwide Programs Section 1114 (a)(1)(B)  
o Exception: A school that serves an eligible school attendance area in which less 

than 40 percent of children are from low-income families, or a school for which 
less than 40 percent of the families enrolled in the school are from such families, 
may operate a school wide program under this section if the school receives a 
waiver from the State educational agency to  do so, after taking into account how a 
schoolwide program will best serve the needs of the students in the school under 
this part in improving academic achievement and other factors.  

o LSSs may request a waiver with the State to operate a school wide program in any 
school with less than 40 percent poverty if the LSS and school deem a school wide 
program will best serve the needs of the students. 

 
 

Points of Clarification 
 

Targeted Assistance Program Checklist 
 

(b) Targeted Assistance School Program-To assist targeted assistance schools and local 
educational agencies to meet their responsibility to provide for all their students served 
under this part the opportunity to meet the State's challenging student academic 
achievement standards in subjects as determined by the State, each targeted assistance 
program under this section shall — 

(1) determined which students will be served; 
(2) serve participating students identified as eligible children under subsection (c) 
      including by- 
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(A) use such program's resources under this part to help eligible children meet 
such State's challenging academic standards, which may include programs, 
activities, and academic courses necessary to provide a well-rounded education; 

Points of Clarification 
 

In Maryland, eligible students are the students that are identified to be served as participating 
students from the eligible population.  
 
For the purpose of the document, eligible students will refer only to participating students.  

 
 

Points of Clarification 
 

 
State definition of well-rounded education 
State definition of well-rounded education:  definition in the Maryland Report Card:  
 
There are three components based on grade span: 
Elementary schools: The percentage of 5th graders enrolled in science, social studies, fine 
arts, physical education, and health 
Middle schools: The percentage of 8th grade students enrolled in fine arts, physical education, 
health, and computational learning 
High schools: The percentage of graduating students or students exiting high school with a 
certificate of program completion who met at least one of the following criteria during high 
school (grades 9-12): 

● enrolled in an Advanced Placement or International Baccalaureate course, 
● participated in dual enrollment, or 
● enrolled in state-approved career and technical education (CTE) program at the CTE 

concentrator level or higher 

For students pursuing a certificate of program completion, enrollment in a general education 
course meets the requirement for access to a well-rounded education 

The access to a well-rounded education measure will account for 10% of the total 
accountability score for all schools. 
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Federal Definition Section 8101(52)(52) WELL-ROUNDED EDUCATION.—The term 
‘‘well-rounded education’’ means courses, activities, and programming in subjects such as 
English, reading or language arts, writing, science, technology, engineering, mathematics, 
foreign languages, civics and government, economics, arts, history, geography, computer 
science, music, career and technical education, health, physical education, and any other 
subject, as determined by the State or local educational agency, with the purpose of providing 
all students access to an enriched curriculum and educational experience. 

 
 

(B) use methods and instructional strategies to strengthen the academic program 
of the school through activities, which may include- 

(i) expanded learning time, before- and after-school, and summer 
programs and opportunities; and 
(ii) a schoolwide tiered model to prevent and address behavior problems, 
and early intervening services, coordinated with similar activities and 
services carried out under the Individual with Disabilities Education Act 
(20 U.S.C. 1400 et seq.); 

 

Points of Clarification 
 

❑ Based on the identified needs of the school, schools with Targeted Assistance programs 
may implement a schoolwide tiered model such as: 

o PBIS  
o Restorative Practice 
o Restorative Justice 
o Mentor Based Support such as Big Brother Big Sister Programs  
o Social Emotional training programs 
o Social Skills trainings  
o Proactive classroom management 
o Other evidence-based strategies and/or programs 

 
Implication for Program Review 

 
● If the LSS use Targeted Assistance School funds for a schoolwide tiered model to prevent 

and address behavior problems as well as alignment with current needs assessment of the 
school, then the LSS will need to provide sufficient evidence in the Title I application.   

 
 

(C) coordinate with and support the regular education program, which may include 
services to assist preschool children in the transition from early childhood programs such 
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as Head Start, the Literacy program under subpart 2 of part B of title II, or State-run 
preschool programs to elementary school programs; 

 
(D) providing professional development with resources provided under this part, and, to 
the extent practicable, from other sources, to teachers, principals, other school leaders, 
paraprofessionals, and if appropriate, specialized instructional support personnel, and 
other school personnel who work with eligible children in programs under this section or 
in the regular education program; 

 
(E) implementing strategies to increase the involvement of parents of eligible children in 
accordance with section 1116; 
 
(F) if appropriate and applicable, coordinating and integrating Federal State and local 
services and programs such as programs supported under this Act, violence prevention 
programs supported, nutrition programs, housing programs, Head Start programs, adult 
education programs, career and technical education programs, and comprehensive 
support and improvement activities under section 1111(d); and 
 
(G) provide to local educational agency assurances that the school will- 

(i) help provide an accelerated, high quality curriculum; 
 
(ii) minimize the removal of children from the regular classroom during 
regular school hours for instruction provided under this part: and 
 
(iii) on an ongoing basis, review the progress of eligible children and 
revise the targeted assistance program under this section, if 
necessary, to provide additional assistance to enable such children to 
meet the challenging State academic standards. 

 
(c) Eligible Children- 

(1) Eligible Population- 
(A) In General- the eligible population for services under this section is- 

(i) children not older than 21 age who are entitled to a free public 
education through grade 12, and 
(ii) children who are not yet at grade level at which the local 
educational agency provides a free public education. 

(B)  Eligible Children from Eligible Population-From the population described in 
subparagraph (A) eligible children are children identified by the school as failing; 
or most at risk of failing, to meet academic standards on the basis of multiple 
educationally related objective criteria established by the local educational agency 
and supplemented by the school, except that children from preschool through 2 
grade shall be selected solely on the basis of criteria, including objective criteria 
established by the local educational agency and supplemented by the school. 
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Points of Clarification 
 

e Multiple Selection Criteria for students from preschool through grade 2 must include data 
from current pre-assessment or baseline data utilized in the LSS for pre-school through 
grade 2 (i.e. KRA, DIBELS, etc.).  

  
(2) Children included- 

   (A) In General- children who are economically disadvantaged, children with 
disabilities, migrant, or English learners are eligible for services under this part on 
the same basis as other children selected to receive services under this part. 
(B) Head Start and Preschool Children- a child who, at any time in the 2 years 
preceding the year for which the determination is made, participated in a Head 
Start program, the literacy program under subpart 2 of part b of title II, or in 
preschool services under this title, is eligible for services under this part. 
(C) Migrant Children - a child who at any time in the 2 years preceding the year 
for which the determination is made, received services under this part. 
(D) Neglected or Delinquent Children-a child in a local institution for 
neglected or delinquent children and youth attending a community day 
program for such children is eligible for services under this part 
(E) Homeless Children- a child who is homeless and attending any school 
served by the local educational agency is eligible for services under this 
part 

(3) Special Rule- funds received under this part may not be used to provide services that 
are otherwise required by law to be made available to children described in paragraph (2) 
but may be used to coordinate or supplement such services. 

 
(d) Integration of Professional Development- to promote the integration of staff supported with 
funds under this part into regular school program and overall school planning and improvement 
efforts, public school personnel who are paid with funds received under this part may- 

(1) participate in general professional development and school planning activities, and 
(2) assume limited duties that are assigned to similar personnel who are not as so paid, 
including duties beyond classroom instruction or that do not benefit participating 
children, so long as the amount spent on such duties is the same proportion of total work 
time as prevails with respect to similar personnel at the same school. 

 

Points of Clarification 
 

Title I funded personnel should have similar duties assigned to personnel in the same or similar 
position (i.e. café duty, bus duty, etc.). 
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Implication for Program Review 
 

● Documentation will be required to demonstrate that Title I funded personnel and similar 
personnel have equitable duty assignments.  For example, if all teachers have a duty 
period, the Title I teachers schedule could reflect a duty period, but may not reflect more.

 
 

(e) Special Rules- 
(1) Simultaneous Services-nothing in this section shall be construed to prohibit a 
      school from serving students under this section simultaneously with students with 
      similar educational needs, in the same educational settings where appropriate 
 
(2) Comprehensive Services- If-  

(A) health, nutrition, and other social services are not otherwise available to 
                               eligible children in a targeted assistance school and such school, if 

        appropriate, has engaged in a comprehensive needs assessment and 
        established a collaborative partnership with local service providers; and 
 (B) funds are not reasonably available from other public or private sources 
       under this part may be used as last resort to provide such services including- 

(i) the provision of basic medical equipment such as eyeglasses and 
hearing aids; 

(ii) compensation of a coordinator; 
(iii) family support and engagement services; 
(iv) integrated student support; and 
(v) professional development necessary to assist teachers, specialized 
instructional support personnel, other staff and parents in identifying and 
meeting the comprehensive needs of eligible children. 

 

Implications for Program Review 
● Documentation required that Title I Targeted Assistance funds are being utilized as last 

resort. 
● If comprehensive services are appropriate to address school needs, these needs must be 

determined by the school’s comprehensive needs assessment.   

 
(f) Use of Funds for Dual or Concurrent Enrollment- a secondary school operating a 
Targeted Assistance program under this section may use funds received under this part to 
provide dual or concurrent enrollment program services described under section 1114(b) to 
eligible children under subsection (c) (1) (B) who are identified as having the greatest need for 
special assistance. 
 
(g) Prohibition-Nothing in this section shall be construed to authorize the Secretary or 
any other officer or employee of the Federal government to require a local educational agency or 
school to submit the results of a comprehensive needs assessment of plan under section 1114(b), 
or a program described in subsection (b), for review or approval by the Secretary. 
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(h) Delivery of Services - the services of a targeted assistance program under this section may be 
delivered by nonprofit or for-profit external providers with expertise in using evidence-based or 
effective strategies to improve student achievement. 
 
If applicable, 
1a. The LSS has a school that is transitioning from a Title I targeted assistance in 2018– 2019 to 
a schoolwide program in 2019-2020. (Required Attachment #3) 
 
1b. The LSS submitted a waiver to operate a schoolwide program in a school with less than 40 
percent poverty. (Required Attachment #3) 
 

 
List Title I school(s) and School ID number below: 
Title I 
School(s) 

School ID  
Number 

  
  
  

 
1. The LSS ensures it has a written process for developing, implementing, and monitoring 

requirements in all targeted assistance schools including a timeline for identifying eligible 
students who are at most in need of services, who are failing, or at risk of failing to meet the 
State’s challenging student academic achievement standards, including how students are 
ranked using multiple academic selection criteria.  1115(c)(1)(B) 

 
 
2. The LSS ensures the implementation of a Targeted Assistance program includes the 

following seven components:  1115(b)(2)(A-G) 
 

A. Use program’s resources to help eligible children meet the state’s challenging 
academic standards; 

B. Use methods and instructional strategies to strengthen the academic program of the 
school; 

C. Coordinate with and support the regular educational program which may include 
services to preschool children in the transition from early childhood programs;  

D. Provide Professional Development; 
E. Strategies to increase the involvement of parents of eligible children; 
F. If appropriate and applicable coordinate with Federal, State, and local programs; 
G. Each Title I Targeted Assistance School will provide the LSS assurances that it will: 

(i) help provide an accelerated, high quality curriculum; 
(ii) minimize the removal of children from the regular classroom during regular 
school hours for instruction provided under this part: and 
(iii) on an ongoing basis, review the progress of eligible children and revise the 
targeted assistance program under this section, if necessary, to provide additional 
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assistance to enable such children to meet the challenging State academic 
standards. 

 
3. The LSS ensures that progress of participating children is reviewed on an ongoing basis and 

programs are revised if necessary to provide additional assistance to eligible children. 
 
 

Implication for Program Review 
 

● Representatives from the offices listed must participate in the Annual Title I Program 
Review. 

 
  

107107



66 
 

D.  PARENT AND FAMILY ENGAGEMENT  
Return to application 

 
To encourage parent and family engagement, LSSs and schools need to communicate 
frequently, clearly, and meaningfully with families, and ask for parents’ input in 
decisions that affect their children.  [Section 1116(a)(2)] Parent and Family Engagement 
strategies should be woven throughout each system’s Master Plan.   
 
Section 1116: District Level Parent and Family Engagement Policy 
 
I. Local Educational Agency Parent and Family Engagement Policy/Plan Review 

 
 

a) LOCAL EDUCATIONAL AGENCY POLICY- 
 

(1) IN GENERAL- A local educational agency may receive funds under this part only if 
such agency conducts outreach to all parents and family members and implements 
programs, activities, and procedures for the involvement of parents and family 
members in programs assisted under this part consistent with this section. Such 
programs, activities, and procedures shall be planned and implemented with meaningful 
consultation with parents of participating children. 
 

(2) WRITTEN POLICY- Each local educational agency that receives funds under this part 
shall develop jointly with, agree on with, and distribute to, parents and family members 
of participating children a written parent and family engagement policy. The policy 
shall be incorporated into the local educational agency's plan developed under section 
1112, establish the agency's expectations and objectives for meaningful parent and 
family involvement, and describe how the agency will —  

 
(A) involve parents and family members in jointly developing the local educational 
agency plan under section 1112, and the development of support and improvement plans 
under paragraphs (1) and (2) of section 1111(d). 
 
(B) provide the coordination, technical assistance, and other support necessary to assist 
and build the capacity of all participating schools within the local educational agency in 
planning and implementing effective parent and family involvement activities to improve 
student academic achievement and school performance, which may include 
meaningful consultation with employers, business leaders, and philanthropic 
organizations, or individuals with expertise in effectively engaging parents and family 
members in education; 
 
(C) coordinate and integrate parent and family engagement strategies under this part with 
parent and family engagement strategies, with other relevant Federal, State, and local 
laws and programs, to the extent feasible and appropriate.  
 
(D) conduct, with the meaningful involvement of parents and family members, an annual 

108108



67 
 

evaluation of the content and effectiveness of the parent and family engagement policy in 
improving the academic quality of all schools served under this part, including 
identifying— 

(i) barriers to greater participation by parents in activities authorized by this 
section (with particular attention to parents who are economically disadvantaged, are 
disabled, have limited English proficiency, have limited literacy, or are of any racial or 
ethnic minority background); 

(ii) the needs of parents and family members to assist with the learning of their 
children, including engaging with school personnel and teachers; and 

(iii) strategies to support successful school and family interactions; 
 

(E) use the findings of such evaluation in subparagraph (D) to design evidence-based 
strategies for more effective parental involvement, and to revise, if necessary, the parent 
and family engagement policies described in this section; and 
 
(F) involve parents in the activities of the schools served under this part, which may 
include establishing a parent advisory board comprised of a sufficient number and 
representative group of parents or family members served by the local educational agency 
to adequately represent the needs of the population served by such agency for the 
purposes of developing, revising, and reviewing the parent and family engagement 
policy; and (C) in paragraph (3)— 

 
Points of Clarification:  Definition of Evidence based  

 
Examples of Evidence-based Parent and Family Engagement Strategies: 

● Title I Family Involvement Team Training (FITT): Frederick County 
● Home Visits initiative: Charles County 

 
 

 

Points of Clarification 
Review of the LSS’s Parent and Family Engagement Policy/Plan and the Annual 
Evaluation will not hold up the LSS’s approval of the Title I Application.  Title I 

Specialist will provide timely feedback if additional work is needed for compliance. 
District Level Parent and Family Engagement Checklist 

 

 
 

II. School Level Parent and Family Engagement Plan Review  
 

(b) SCHOOL PARENT AND FAMILY ENGAGEMENT POLICY-  
(1) IN GENERAL- Each school served under this part shall jointly develop with, and 
distribute to, parents and family members of participating children a written parent 
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and family engagement policy, agreed on by such parents, that shall describe the 
means for carrying out the requirements of subsections (c) through (f). Parents shall 
be notified of the policy in an understandable and uniform format and, to the extent 
practicable, provided in a language the parents can understand. Such policy shall be 
made available to the local community and updated periodically to meet the changing 
needs of parents and the school. 
 

(3) SPECIAL RULE- If the school has a parent and family engagement policy 
that applies to all parents and family members, such school may amend that policy, if 
necessary, to meet the requirements of this subsection. 

 
(4) AMENDMENT- If the local educational agency involved has a school 

district-level parent and family engagement policy that applies to all parents and family 
members in all schools served by the local educational agency, such agency may amend 
that policy, if necessary, to meet the requirements of this subsection. 

 
(4) PARENTAL COMMENTS- If the plan under section 1112 is not satisfactory to 
the parents of participating children, the local educational agency shall submit any 
parent comments with such plan when such local educational agency submits the plan 
to the State. 

 

Points of Clarification 
School Level Parent and Family Engagement Checklist 

 
III.  School-Parent Compact 
 
(d) SHARED RESPONSIBILITIES FOR HIGH STUDENT ACADEMIC 

ACHIEVEMENT- As a component of the school-level parent and family engagement 
policy developed under subsection (b), each school served under this part shall jointly 
develop with parents for all children served under this part a school-parent compact that 
outlines how parents, the entire school staff, and students will share the responsibility for 
improved student academic achievement and the means by which the school and parents will 
build and develop a partnership to help children achieve the State's high standards. Such 
compact shall — 

 
(1) describe the school's responsibility to provide high-quality curriculum and instruction in a 
supportive and effective learning environment that enables the children served under this part 
to meet the challenging State academic standards, and the ways in which each parent will be 
responsible for supporting their children's learning; volunteering in their child's classroom; 
and participating, as appropriate, in decisions relating to the education of their children and 
positive use of extracurricular time; and 
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(2) address the importance of communication between teachers and parents on an ongoing 
basis through, at a minimum — 

(A) parent-teacher conferences in elementary schools, at least annually, during the 
compact shall be discussed as the compact relates to the individual child's achievement; 
(B) frequent reports to parents on their children's progress; 
(C) reasonable access to staff, opportunities to volunteer and participate in their child's 
class, and observation of classroom activities; and 
(D) ensuring regular two-way, meaningful communication between family members and 
school staff, and, to the extent practicable, in a language that family members can 
understand. 

 

Points of Clarification 
School-Parent Compact Checklist 

 
IV. Distribution of Funds 

  
3) RESERVATION- 
 

1. IN GENERAL—Each local educational agency shall reserve at least 1 percent of its 
allocation under subpart 2 to assist schools to carry out the activities described in this 
section, except that this subparagraph shall not apply if 1 percent of such agency’s 
allocation under subpart, 2 for the fiscal year for which the determination is made is 
$5,000 or less. Nothing in this subparagraph shall be construed to limit local 
educational agencies from reserving more than 1 percent of its allocation under 
subpart 2 to assist schools to carry out activities described in this section. 
 

2. PARENT AND FAMILY MEMBER INPUT- Parents and family members of 
children receiving services under this part shall be involved in the decisions 
regarding how funds reserved under subparagraph (A) are allotted for parental 
involvement activities. 

 
(C) DISTRIBUTION OF FUNDS- Not less than 90 percent of the funds reserved 
subparagraph (A) shall be distributed to schools served under this part with priority given 
to high need schools. 
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Points of Clarification 
● Not all Title I schools need to receive Title I, Part A Parent and Family Engagement 

funds as long as the schools have sufficient non-Title I funds to support the Parent 
and Family Engagement requirements. 

● Schools receiving Title I, Part A Parent and Family Engagement funds do not need to 
be in rank order, but priority must be given to high need schools (e.g. 2018-2019 SY 
– CSI and TSI schools) 

 
(D) USE OF FUNDS—Funds reserved under subparagraph (A) by a local educational 
agency shall be used to carry out activities and strategies consistent with the local 
educational agency’s parent and family engagement policy, including not less than 1 of 
the following: 

(i) Supporting schools and nonprofit organizations in providing professional 
development for local educational agency and school personnel regarding parent and 
family engagement strategies, which may be provided jointly to teachers, principals, 
other school leaders, specialized instructional support personnel, paraprofessionals, 
early childhood educators, and parents and family members. 
(ii) Supporting programs that reach parents and family members at home, in the 
community, and at school. 
(iii) Disseminating information on best practices focused on parent and family 
engagement, especially best practices for increasing the engagement of economically 
disadvantaged parents and family members. 
(iv) Collaborating, or providing subgrants to schools to enable such schools to 
collaborate, with community-based or other organizations or employers with a 
record of success in improving and increasing parent and family engagement. 
(v) Engaging in any other activities and strategies that the local educational agency 
determines are appropriate and consistent with such agency’s parent and family 
engagement policy.’’ 

 

Points of Clarification 
(iii) - MSDE uses “evidence-based practices” and not “best practices” (reference iii above). 

(iv) - Subgrants are allowed.  LSSs must note that subgrants can increase the level of risk that 
the LSS assumes.  

 
1: Parent and Family Engagement Policy/Plan (LSS and School-level) and School –Parent 
Compact  1116(a)(2)  1116(b)(c)(d) 
The LSS ensures it has a process to develop jointly with, agree on with, and distribute to parents 
and family members of participating children, a written: 
❑ LSS Title I Parent and Family Engagement Policy/Plan  
❑ School-Level Title I Parent and Family Engagement policy/plan;  
❑ School-Parent Compact 
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2:  Parent & Family Engagement Annual Evaluation 1116(a)(2)(D-E) 
The LSS ensures that it conducts, with the meaningful involvement of parents and family 
members, an annual evaluation of the content and effectiveness of the LSS‘s parent and family 
engagement policy/plan and uses evaluation findings to design evidence-based strategies for 
more effective parental involvement and plan revisions. 
3.Parent and Family Engagement Reservation: The LSS and schools ensure that parents and 
family members of children participating in Title I services are involved in the decisions 
regarding how funds reserved are allotted for parent and family involvement activities. 
1116(a)(3)(A)  1116(a)(3)(B) 
 
4. Building Capacity for Involvement 
The LSS ensures that the Title I Office and all Title I schools will build capacity of 
parent/family, community and school personnel for effective involvement of parents and family 
members in improving student academic achievement.  1116(e)(1-6) 
 
 

Implications for Program Review 

● Representatives from the offices listed on #7 must participate in the Annual Title I 
Program Review. 
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E.   PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS. 
Return to application 
 

Points of Clarification for Section 1117 
 

References  
● Non-Regulatory Guidance: Fiscal Changes and Equitable Services Requirements Under 

the ESSA of 1965 as Amended by the ESSA-New Guidance Pending 
● NCLB and ESSA Side-by-Side Comparison 
● Ensuring Equitable Services to Private School Children: A Title I Resource Toolkit 
 

 
SEC. 1117. [20 U.S.C. 6320] PARTICIPATION OF CHILDREN ENROLLED IN 
PRIVATE SCHOOLS.  
(a) GENERAL REQUIREMENT.— 

(1) IN GENERAL.—To the extent consistent with the number of eligible children 
identified under section 1115(c) in the school district served by a local educational 
agency who are enrolled in private elementary schools and secondary schools, a local 
educational agency shall—  

(A) after timely and meaningful consultation with appropriate private school 
officials, provide such children, on an equitable basis and individually or in 
combination, as requested by the officials to best meet the needs of such children, 
special educational services, instructional services (including evaluations to 
determine the progress being made in meeting such students’ academic needs), 
counseling, mentoring, one-on-one tutoring, or other benefits under this part (such 
as dual or concurrent enrollment, educational radio and television, computer 
equipment and materials, other technology, and mobile educational services and 
equipment) that address their needs; and  
(B) ensure that teachers and families of the children participate, on an equitable 
basis, in services and activities developed pursuant to section 1116.  

 

Points of Clarification 
Examples of Title I services that may be provided include:  

● Counseling                                          
● One-on-one tutoring                           
● Educational radio and television         
● Dual or concurrent enrollment 
● Mentoring 
● Mobile educational equipment 
● Computer equipment and technology

 
(2) SECULAR, NEUTRAL, NONIDEOLOGICAL.—Such educational services or other 
benefits, including materials and equipment, shall be secular, neutral, and nonideological.  
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(3) EQUITY.—  
(A) IN GENERAL.—Educational services and other benefits for such private 
school children shall be equitable in comparison to services and other benefits for 
public school children participating under this part, and shall be provided in a 
timely manner.  
(B) OMBUDSMAN.—To help ensure such equity for such private school 
children, teachers, and other educational personnel, the State educational agency 
involved shall designate an ombudsman to monitor and enforce the requirements 
of this part.  

 

Points of Clarification 
 

The results of agreements following consultation must be transmitted to the SEA’s 
equitable services Ombudsman. The Ombudsman should establish a process for receiving 
documentation of agreements from each LSS. 

 
 

(4) EXPENDITURES.—  
(A) DETERMINATION.—  

(i) IN GENERAL.—Expenditures for educational services and other 
benefits to eligible private school children shall be equal to the proportion 
of funds allocated to participating school attendance areas based on the 
number of children from low-income families who attend private schools. 
(ii) PROPORTIONAL SHARE.—The proportional share of funds shall be 
determined based on the total amount of funds received by the local 
educational agency under this part prior to any allowable expenditures or 
transfers by the local educational agency.  

(B) OBLIGATION OF FUNDS.—Funds allocated to a local educational agency 
for educational services and other benefits to eligible private school children shall 
be obligated in the fiscal year for which the funds are received by the agency.  

 

Points of Clarification 
In general, an LSS must obligate the funds allocated for equitable services under all applicable 
programs in the year for which they are appropriated. This provision helps to ensure that an LSS 
uses the funds available under Title I to provide equitable services in the fiscal year for which 
the funds were appropriated so that eligible students, teachers and other educational personnel, 
and families receive the services to which they are entitled in a timely manner. It reinforces the 
requirement that an LSS conduct timely consultation with private school officials to design 
appropriate equitable services so that those services can begin at the beginning of the school 
year for which the funds are appropriated.  There may be extenuating circumstances in which an 
LSS is unable to obligate all funds within this timeframe in a responsible manner.  Under these 
circumstances, the funds may remain available for the provision of equitable services under the 
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respective program during the subsequent school year.  In determining how such carryover 
funds will be used, the LSS must consult with appropriate private school officials.   

 
(C) NOTICE OF ALLOCATION.—Each State educational agency shall provide 
notice in a timely manner to the appropriate private school officials in the State of 
the allocation of funds for educational services and other benefits under this part 
that the local educational agencies have determined are available for eligible 
private school children.  
(D) TERM OF DETERMINATION.—The local educational agency may 
determine the equitable share under subparagraph (A) each year or every 2 years.  
 

(5) PROVISION OF SERVICES.—The local educational agency, or, in a case described 
in subsection (b)(6)(C), the State educational agency involved, may provide services 
under this section directly or through contracts with public and private agencies, 
organizations, and institutions.  

 

Points of Clarification 
Special Note:  If an LSS is skipping schools, equitable services must still be calculated (if 
applicable) and reported on the Title I allocation worksheet.  Refer to the Skipped Schools’ 
Addendum document for additional directions.    

 
(b) CONSULTATION.—  

(1) IN GENERAL.—To ensure timely and meaningful consultation, a local educational 
agency shall consult with appropriate private school officials during the design and 
development of such agency’s programs under this part. Such agency and private school 
officials shall both have the goal of reaching agreement on how to provide equitable and 
effective programs for eligible private school children, the results of which agreement 
shall be transmitted to the ombudsman designated under subsection (a)(3)(B).  

 

Points of Clarification 
The goal of consultation is to reach agreement between the LSS and appropriate private 
school officials on how to provide equitable and effective programs for eligible private 
school children. The written affirmation that consultation has occurred must provide the 
option for private school officials to indicate that such officials’ belief that timely and 
meaningful consultation has not occurred or that the program design is not equitable with 
respect to eligible private school children.  

 
Such process shall include consultation on issues such as—  

(A) how the children’s needs will be identified;  
(B) what services will be offered;  
(C) how, where, and by whom the services will be provided;  
(D) how the services will be academically assessed and how the results of that 
assessment will be used to improve those services;  
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(E) the size and scope of the equitable services to be provided to the eligible 
private school children, the proportion of funds that is allocated under subsection 
(a)(4)(A) for such services, and how that proportion of funds is determined;  
(F) the method or sources of data that are used under subsection (c) and section 
1113(c)(1) to determine the number of children from low-income families in 
participating school attendance areas who attend private schools;  
(G) how and when the agency will make decisions about the delivery of services 
to such children, including a thorough consideration and analysis of the views of 
the private school officials on the provision of services through a contract with 
potential third-party providers;  
(H) how, if the agency disagrees with the views of the private school officials on 
the provision of services through a contract, the local educational agency will 
provide in writing to such private school officials an analysis of the reasons why 
the local educational agency has chosen not to use a contractor;  
(I) whether the agency shall provide services directly or through a separate 
government agency, consortium, entity, or third-party contractor;  
(J) whether to provide equitable services to eligible private school children— (i) 
by creating a pool or pools of funds with all of the funds allocated under 
subsection (a)(4)(A) based on all the children from low-income families in a 
participating school attendance area who attend private schools; or (ii) in the 
agency’s participating school attendance area who attend private schools with the 
proportion of funds allocated under subsection (a)(4)(A) based on the number of 
children from low-income families who attend private schools;  
(K) when, including the approximate time of day, services will be provided; and  
(L) whether to consolidate and use funds provided under subsection (a)(4) in 
coordination with eligible funds available for services to private school children 
under applicable programs, as defined in section 8501(b)(1)to provide services to 
eligible private school children participating in programs.  

 

Points of Clarification  
The list of consultation topics has been expanded to include (I-L):   

● How the proportionate share of funds is determined; 
● Whether services will be provided directly or through a separate government agency, 

consortium, entity, or third-party contractor; 
● Whether to pool funds for equitable services; 
● When, including the approximate time of day, services will be provided; and  
● Whether to consolidate Title I equitable services funds with funds available for services 

to private school children under other ESEA programs. 
 

Pooling:  The option to either pool funds for multiple private schools or provide services 
on a school-by-school basis is unchanged.  The only change is that the statute now specifies 
that an LSS must consult with private school officials regarding these options. 

 
 

(2) DISAGREEMENT.—If a local educational agency disagrees with the views of 
private school officials with respect to an issue described in paragraph (1), the local 
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educational agency shall provide in writing to such private school officials the reasons 
why the local educational agency disagrees.  
(3) TIMING.—Such consultation shall include meetings of agency and private school 
officials and shall occur before the local educational agency makes any decision that 
affects the opportunities of eligible private school children to participate in programs 
under this part. Such meetings shall continue throughout implementation and assessment 
of services provided under this section.  
(4) DISCUSSION—Such consultation shall include a discussion of service delivery 
mechanisms a local educational agency can use to provide equitable services to eligible 
private school children.  
(5) DOCUMENTATION—Each local educational agency shall maintain in the agency’s 
records and provide to the State educational agency involved a written affirmation signed 
by officials of each participating private school that the meaningful consultation required 
by this section has occurred. The written affirmation shall provide the option for private 
school officials to indicate such officials’ belief that timely and meaningful consultation 
has not occurred or that the program design is not equitable with respect to eligible 
private school children. If such officials do not provide such affirmation within a 
reasonable period of time, the local educational agency shall forward the documentation 
that such consultation has, or attempts at such consultation have, taken place to the State 
educational agency.  
 
(6) COMPLIANCE.— 

(A) IN GENERAL—A private school official shall have the right to file a 
complaint with to the State educational agency asserting that the local educational 
agency did not engage in consultation that was meaningful and timely, did not 
give due consideration to the views of the private school official, or did not make 
a decision that treats the private school students equitably as required by this 
section.  
(B) PROCEDURE—If the private school official wishes to file a complaint, the 
official shall provide the basis of the noncompliance with this section by the local 
educational agency to the State educational agency, and the local educational 
agency shall forward the appropriate documentation to the State educational 
agency.  
(C) STATE EDUCATIONAL AGENCIES—A State educational agency shall 
provide services under this section directly or through contracts with public or 
private agencies, organizations, or institutions, if the appropriate private school 
officials have—  

(i) requested that the State educational agency provide such services 
directly; and  
(ii) demonstrated that the local educational agency involved has not met 
the requirements of this section in accordance with the procedures for 
making such a request, as prescribed by the State educational agency.  
 
 

(c) ALLOCATION FOR EQUITABLE SERVICE TO PRIVATE SCHOOL 
STUDENTS—  
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(1) CALCULATION—A local educational agency shall have the final authority, 
consistent with this section, to calculate the number of children, ages 5 through 
17, who are from low income families and attend private schools by—  

(A) using the same measure of low income used to count public school 
children;  
(B) using the results of a survey that, to the extent possible, protects the 
identity of families of private school students, and allowing such survey 
results to be extrapolated if complete actual data are unavailable;  
(C) applying the low-income percentage of each participating public 
school attendance area, determined pursuant to this section, to the number 
of private school children who reside in that school attendance area; or  
(D) using an equated measure of low income correlated with the measure 
of low income used to count public school children.  

(2) COMPLAINT PROCESS—Any dispute regarding low-income data for 
private school students shall be subject to the complaint process authorized in 
section 8503.  

(d) PUBLIC CONTROL OF FUNDS—  
(1) IN GENERAL—The control of funds provided under this part, and title to 
materials, equipment, and property purchased with such funds, shall be in a public 
agency, and a public agency shall administer such funds, materials, equipment, 
and property.  
(2) PROVISION OF SERVICES—  

(A) PROVIDER.—The provision of services under this section shall be 
provided—  

(i) by employees of a public agency; or  
(ii) through contract by such public agency with an individual, 
association, agency, or organization.  

(B) REQUIREMENT.—In the provision of such services, such employee, 
individual, association, agency, or organization shall be independent of 
such private school and of any religious organization, and such 
employment or contract shall be under the control and supervision of such 
public agency.  

(e) STANDARDS FOR A BYPASS.—If a local educational agency is prohibited by law 
from providing for the participation in programs on an equitable basis of eligible children 
enrolled in private elementary schools and secondary schools, or if the Secretary 
determines that a local educational agency has substantially failed or is unwilling, to 
provide for such participation, as required by this section, the Secretary shall—  

(1) waive the requirements of this section for such local educational agency; 
 (2) arrange for the provision of services to such children through arrangements 
that shall be subject to the requirements of this section and sections 8503 and 
8504; and  
(3) in making the determination under this subsection, consider one or more 
factors, including the quality, size, scope, and location of the program and the 
opportunity of eligible children to participate. 

1. Invitation to Private School Officials: The LSS ensures it has a written process for inviting 
private schools to participate in the Title I, Part A program.  1117(a)(1)(A) 1117(b)(1)(b)(5) 
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2. LSS ensures it has a written process for ongoing consultation with private school officials to 
provide equitable participation to students in private schools, including how the LSS ensures that 
services to private school students start at the beginning of the school year. 1117 (b)(1-5) 
(Required Attachment #1a) 
 
3.  Equitable Services to Students 
The LSS ensures it provides services to private schools’ students in an equitable manner based 
on the needs of the participating private school.  1117(a)(1)(A)   8501(c) 
 
4.  Teachers and Families Participation  
The LSS ensures that families, and, if applicable, teachers of the children participate, on an 
equitable basis, in services and activities developed pursuant to Section 1116.  1117 (a)(1)(B) 
 
5. Dispute Resolution  
The LSS ensures it has a written dispute resolution process for resolving disagreements with 
private schools participating in the Title I, Part A program prior to escalation to the State 
Ombudsman.  1117(b)(2-6)    1117(c)(2) 
 
6. Supervision and Evaluation  
The LSS ensures it has a process for oversight, monitoring, supervising, and evaluating the Title 
I program serving private school students.  1117(b)(1)    1117 (d)(1) 
(Required Attachment #1b, c, & d) 
 
7. Delivery of Services  
The LSS ensures it (select one of the following):  
• Provides services directly to the eligible private school students? 

 
• Enters into a third party contract to provide services to eligible private school students? 
 
• Enters into a formal agreement (MOUs) with other LSS(s) to provide services to private 

school students?  
 
Please identify LSSs involved. 

_________________  _________________ _________________  
 
Provide the date(s) services will begin. 

 
__________________  
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Resources 

 
MSDE Equitable Services State Ombudsman – Resource Page 
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH 
Return to application 
Education for Homeless Children and Youths Program Non-Regulatory Guidance 
 
Children and Youth experiencing homelessness are automatically eligible for services under 
Title I, Part A regardless of where they live or meet the academic standards required of other 
children for eligibility. 
 
LSSs receiving Title I, Part A funds must include in the local plan a description of how the plan 
is coordinated with the McKinney-Vento Act.  The local plan must describe services provided to 
homeless children.  (ESEA Section 1112(a)(1)(B) and (b)(6)). 
 
1.The LSS has a written process that ensures Title I funds provide educationally related support 
services in a coordinated effort in the LSS, to address the needs of homeless students, in 
accordance with the McKinney-Vento Homeless Education Act. (1113(c)(3)(A)(i)   
 

Points of Clarification 
Examples, but not limited to – 
● Conducting a LSS needs assessment to look at homeless student enrollment averages or 

trends in the district; 
● Review/discussion of other factors such as, state and federal education grants that can 

provide the same or similar services; 
● A review/discussion of available community resources; 
● Review/discussion of what is necessary and reasonable for each student to fulfill the 

purposes of the Title I and McKinney-Vento programs in the LSS; 
● Effectiveness of past activities in accomplishing the goals of both programs for individual 

students as well as the overall programs; 
● Ensuring the LSS liaisons attend Title I conferences/in-service PD days and Title I 

coordinators attend homeless education conferences and in-service PD days; 
● Sharing Title I and Homeless Education handbooks with other program staff; 
● Leading district-wide efforts to make organizational accommodations for eligible students 

in such areas as transportation, remaining in the school of origin, records transfer, class 
scheduling, and special services that will help them enroll, attend, and succeed in school; 

● Ensuring that the needs of highly mobile students are included in the school improvement 
plans and not addressed as a separate issue; 

● Including homeless parents in Title I parental involvement policies and creating 
opportunities for homeless parents to be involved. 

 
 
Title I, Part A funds may be used to provide a wide variety of services to students experiencing 
homelessness.  Title I, Part A funds may be used to provide services to homeless students in Title 
I schools only the services are not ordinarily provided to other Title I students. (ESEA Section 
1113(c)(3)(C)(ii).   
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Points of Clarification 
Examples, but not limited to - 
● Items of clothing necessary to meet a school’s dress or uniform requirement; 
● Clothing and shoes necessary to participate in physical education classes; 
● Student fees that are necessary to participate in the general education program; 
● Personal school supplies such as backpacks and notebooks; 
● Birth Certificates, Immunizations, Food, Medical and dental services, eyeglasses and 

hearing aids; 
● Counseling services to address anxiety related to homelessness that is impeding learning; 
● Outreach services to students living in shelters, motels, and other temporary residences; 
● Extended learning time (before and after school, Saturday classes, summer school)to 

compensate for lack of quiet time for homework in shelters or other overcrowded living 
conditions; 

● Tutoring services, especially in shelters or other locations where homeless students live; 
● Parental involvement specifically oriented to reaching out to parents of homeless students; 

and 
● Fees for AP and IB testing, college entrance exams such as SAT or ACT, and GED testing 

for school-age students. 
 

The LSS must reserve sufficient Title I funds to provide services to homeless students who 
attend non-Title I schools that are comparable to those provided to students in Title I schools. 
(ESEA Section 1113(c)(3)(A).   
Title I, Part A reserved funds may be used to fund all or part of the LSS’s Homeless liaison’s 
salary.  In addition, if an LSS is using Title I to fund an additional staff as necessary, (e.g. case 
manager) those duties must be specifically related to the strategies, activities and requirements 
under the McKinney-Vento Education for Homeless Children and Youth Program. 
 
 
2. The LSS ensures that it uses a method for determining the homeless reservation set-aside, 
whether by a needs assessment or some other method (e.g., past homeless student enrollment and 
support services cost data), and how the liaison was consulted or involved in that process. 
 
 

Implications for Program Review 
 

● Representatives from the offices listed on #3 must participate in the Annual Title I 
Program Review. 
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G. SUPPORT FOR FOSTER CARE STUDENTS  
Return to application 

Non-Regulatory Guidance: Ensuring Educational Stability for Children in Foster Care  
  
The new foster care provisions under Title I of the ESEA as amended by the ESSA are intended 
to minimize disruptions for children in foster care by requiring the SEA and LSS to collaborate 
with child welfare agencies to ensure educational stability for children in foster care (ESEA 
Section 1111(g)(1)(E)). These provisions build upon the existing educational stability provisions 
and the emphasis on cross-agency collaboration in the Fostering Connections to Success and 
Increasing Adoptions Act of 2008 (Fostering Connections Act).   
 
An LSS that receives Title I funds is to assure in its local plan that it will develop and implement 
clear written procedures, in collaboration with the State. The LSS Foster Care Point-of-Contact 
(POC) and local child welfare agency, govern how transportation to maintain children in foster 
care in their school of origin when in the best interest will be provided, arranged, and funded for 
the duration of a child’s time in foster care (ESEA Section 1112(c)(5)) by December 10, 2017.   

 

Points of Clarification 
Some examples of the potential role or responsibilities of the LSS Foster Care POC are:  
● Coordinating with the corresponding child welfare agency POC on the implementation 

of the Title I provisions; 
● Leading the development of a process for making the best interest determination;  
● Documenting the best interest determination; 
● Facilitating the transfer of records and immediate enrollment; 
● Facilitating data sharing with the child welfare agencies, consistent with FERPA and 

other privacy protocols; 
● Developing and coordinating local transportation procedures; 
● Managing best interest determinations and transportation costs disputes, if any; 
● Ensuring that children in foster care are enrolled in and regularly attending school; and  
● Providing professional development and training to school staff on the Title I 

provisions and educational needs of children in foster care, as needed. 
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Points of Clarification 
COLLABORATION: 
Some examples of LSS collaboration with the child welfare and other relevant agencies 
include:  
● Ensuring that all school staff are sensitive to the complex needs of foster youth, informed 

about the impact that trauma has on a child’s ability to learn, appropriate interventions and 
strategies are in place to support them to succeed in school; 

● Training school staff including principals, teachers, school counselors, school social 
workers, and school enrollment personnel about the needs of children in foster care and 
background information about the child welfare system; 

● Training on the importance of maintaining children in their schools of origin, 
understanding the process and factors involved in making a best interest determination, 
coordinating transportation plans, protecting student privacy, and maintaining accurate 
education records for children in foster care; and 

● Raising awareness and increasing knowledge about child welfare policies, (e.g. case plan 
requirements and other state laws pertaining to the education of children in foster care).  

 
 

LSSs and child welfare agencies may choose to establish a structure to facilitate their 
collaboration, such as, a work group, task force, or interagency committee, customized to the 
needs of the local community, community stakeholders such as representatives from the court, 
community providers, education advocacy groups and parent mentor groups.  LSSs should 
maintain sign-in, agendas, notes, evaluation (SANE) for meetings.  
 

1. The LSS ensures it collaborates with the State and local child welfare agency (DSS) to 
develop and implement clear written procedures and practices to ensure educational stability 
for children in foster care.   
 

Implications for Program Review 
 

● SAN of collaboration with the child welfare agency, inclusive of the LSS foster care 
point of contact and the local education agency. 

● Email communication 
● A written procedures/ process to ensure educational stability for children in foster care.
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Points of Clarification 
 

● The procedures/process shall include how the LSS will establish and maintain this 
collaborative work and transportation to maintain children in foster care in their school of 
origin, when in their best interest, will be provided, arranged, and funded for the duration 
of the time in foster care.  

 
 

Implications for Program Review 
 

● Representatives from the offices listed on #4 must participate in the Annual Title I Program 
Review. 
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H. ENGLISH LEARNERS 
Return to application 

Title III is a part of the Elementary and Secondary Education Act of 1965 (ESEA), as amended 
by the Every Student Succeeds Act of 2015 (ESSA). The purpose of Title III funds is to help 
ensure that English learners (ELs), including immigrant children and youth, attain English 
language proficiency and develop high levels of academic achievement in English; to provide 
professional development to teachers and school leaders to best meet the academic and language 
needs of ELs; and to deliver activities that promote EL parent, family, and community 
engagement. The SEA receives a grant from USDE and 95 percent of the grant is allocated to 
eligible LSSs with ELs, including immigrant children and youth. LSSs may receive one or two 
types of subgrants: EL formula subgrants and/or immigrant children and youth subgrants. 

 
TITLE III – LANGUAGE INSTRUCTION FOR ENGLISH LEARNERS AND IMMIGRANT 
STUDENTS 

 
1. LSS assures that Title I funds support a coordinated effort in the LSS to inform parents about 
ESOL Program placement through sending the Parent Notification Letter. 
(1112(e)(3)) 
 
English Learners: Eligibility, Guidance, and Laws 
Parent Notification Letter with Translations  
Dear Colleague Letter: English Learner Students and Limited English Proficient Parents (1/7/15) 

 
 

Points of Clarification 
Provisions moved from TIII to TI 

o EL parental notification regarding LIEPS and related information (1112(e)(3)) 
o Parental participation (regular EL parent meetings) (1116(f)) 
o Reporting to the State on the number and percentage of ELs achieving ELP (1111(h)(2)) 

 
Implications for Program Review – Evidence 

 
● Copy of completed English and translated version of parent notification letter with parent 

signature on either English or translated version
 

2. LSS assures that Title I funds support collaboration with the federal, state, and local programs 
to develop intentional practices to implement an effective means of outreach to parents of ELs 
regarding their education.  (1116(f)) 
 
Parent Notification Letter with Translations  
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Implications for Program Review – Evidence 

 
● Copy of a communication log 
● Copy of interpreter receipt 
● Translated documents or flyers, such as for school safety and parent, family and 

community engagement activities 
● If applicable, translated school improvement team invitation letter/flyer sent to parents of 

ELs and sign-in sheet.   
 
3. LSS assures that it has a process for sharing the number and percentage of English learners 
achieving English language proficiency.  (1111(h)(2)) 
 
Parent Notification Letter with Translations  

 

Implications for Program Review - Evidence 

● Maryland Report Card 

 
4. In addition to Title I Coordinator, identify by name, title, and department of 

person(s) responsible for ensuring compliance with EL Section.   
Resources 

MSDE Title III Website 
Title I and Title III Questions and Answers 
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Staff Credentials: Glossary of Terms 
Return to application  
 

● Ineffective teacher – An educator who is deemed unsuccessful by a State approved local 
evaluation model. 

● Out-of-field teacher – Teachers teaching in a subject they are not certified to teach. 
● Inexperienced teacher – Inexperienced teachers in the first year include teachers with a 

year of experience or less.  Inexperienced teachers 1-3 years include teachers with one to 
three years of experience. 

● Low-income student – Maryland uses the Free and Reduced Price Meal (FARMS) data 
and ranks the schools based on the percentage of those students within each school in 
MD from low to high. Each school is designated as either an elementary or secondary 
school.  One calculation includes all elementary schools in the state and the other 
includes all the secondary schools in the state.  The quartiles are determined as two 
distinct calculations.  Quartiles are assigned with the 1st quartile being lowest poverty 
(non-poor) and the 4th quartile being highest poverty (poor).  Each quartile contains the 
elementary schools in that quartile and the secondary schools in that quartile. 

● Minority student – Maryland defines minority students as those in all racial categories 
with the exception of white, to include:  Hispanic/Latino of any race, American Indian or 
Alaska Native, Asian, Black or African American, Native Hawaiian or Other Pacific 
Islander, and Two or more Races.  Quartiles are assigned with the 1st quartile being low 
minority and the 4th quartile being high minority. 

● Certified teachers – Teachers holding a certification other than a Conditional 
Certification or a Provisional Certification.  These certifications are Professional 
Eligibility Certificate (PEC).  Standard Professional I Certification (SCPI), Advanced 
Professional Certificate (APC), or Resident Teacher Certificate (RTC). 

● All teachers – Includes all teachers in either poor, non-poor, minority, or non-minority 
schools. 

● Rates and Disproportionalities – Using the definitions provided and data demonstrate 
whether low-income and minority students enrolled in schools that receive funds under 
Title I, Part A are taught at disproportionate rates by ineffective, out-of-field, or 
inexperienced teachers compared to non-low-income and non-minority students enrolled 
in schools note receiving funds under Title I, Part A. 

 
 
SOURCE: Maryland Consolidated State Plan, December 5, 2016.  5.3 Educator Equity, pp.74-
75. 
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Schoolwide Program Plan Components Checklist 
 [Schoolwide Components ESSA Section 1114 (b)(1)(A-J)] 

An eligible school operating a schoolwide program shall develop a comprehensive plan that must include the following 
components in their plan. 

Return to application 
1.  Comprehensive Needs Assessment of the entire 
school that takes into account information on the 
academic achievement of children in relation to the 
challenging State academic standards, particularly 
the needs of children who are failing, or at-risk of 
failing, to meet the challenging State academic 
standards and any other factors as determined by the 
local educational agency; [1114(b)(6)] 
 
Things to consider: 

 What types of qualitative and quantitative data 
are being collected?   

o Examples include culture/climate, 
demographics, student performance, student 
attendance, behavior, and family and 
community involvement.  

o Where necessary, a school should attempt to 
engage in interviews, focus groups, or surveys, 
as well as review data on students, educators, 
and schools to gain a better understanding of 
the root causes of the identified needs. 

 What are the strengths of students, teachers, 
school and community?  What are their needs? 

 What are the contributing factors to academic 
strengths and needs?   

 How is the data being used by administration, 
teachers and parents to guide decisions and 
instruction?   

 How is data being reviewed in a disaggregated 
format to look at progress and needs of all 
student groups?  

2 . Schoolwide Reform Strategies that address 
school needs including a description of how 
strategies will:  
a. Provide opportunities for all children, 

including each of the subgroups of students 
as defined in Section 1111(c) (2) to meet the 
challenging State academic standards; 
(1114(b)(7)(A)(i);  

b. Use methods and instructional strategies that 
strengthen the academic program, in the 
school, increase the amount and quality of 
learning time and help provide an enriched 
and accelerated curriculum, which may 
include programs, activities and courses 
necessary to provide well rounded education; 
(1114(b)(7)(A)(ii)  

c. Address the needs of all children in the 
school, but particularly the needs of those at 
risk of not meeting the challenging State 
academic standards  that may include 
(1114(b)(7)(A)(iii) 

 Counseling, school-based mental health 
programs, specialized instructional 
support services;  

 Preparation for and awareness of 
opportunities for postsecondary 
education and the workforce;   

 Schoolwide tiered model to prevent and 
address problem behavior;  

 Professional development and other 
activities for teachers;  

 Strategies to assist preschool children in 
transition  

 

3A. Parent, Family and Stakeholder 
Involvement - developed with the involvement of 
parents and other members of the community to be 
served and individuals who will carry out such 
plan, including teachers, principals, other school 
leaders, paraprofessionals, the LSS, and, if 
appropriate, specialized instructional support 
personnel, technical assistance providers, school 
staff, if the plan relates to a secondary school, 
students, and other individuals determined by the 
school. 1114(b)(2)  
 
3B. Strategies to Increase Parent and Family 
Engagement (Section 1116)  
 
Things to consider: 

 How will parents, families, and community 
members be involved in developing the 
schoolwide plan? 

 How will teachers, principals, and other 
school staff be involved in developing the 
schoolwide plan? 

4.  Coordination and Integration of Federal, 
State, and local services and programs - If 
appropriate and applicable, is developed in 
coordination and integration with other Federal, 
State, and local services, resources and programs, 
such as programs supported under this Act, 
violence prevention programs, nutrition programs, 
housing programs, Head Start programs, adult 
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 How is the needs assessment used for a cycle of 
ongoing continuous improvement engaging all 
stakeholders? 

Things to consider: 
 How do the schoolwide reforms increase the 

quality and quantity of instruction using 
evidence-based methods and strategies? 

 How do the reform strategies align with the 
needs assessment and address the needs of 
all students including low achieving, 
accelerated, etc.? 

 What evidence is being collected to 
demonstrate the effectiveness of reforms?   

 

education programs, career and technical 
education programs, and schools implementing 
comprehensive support and improvement 
activities or targeted support and improvement 
activities under Section 1111(d). 1114(b) (5) 
 
Things to consider: 

 Identify all federal, state, and local programs 
and services. 

 How are federal, state, and local resources 
braided to maximize the impact of the 
schoolwide plan? 
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Every Student Succeeds Act (ESSA) - TARGETED ASSISTANCE PROGRAM CHECKLIST  
Return to application 

1115. TARGETED ASSISTANCE SCHOOLS 
(b) Targeted Assistance School Program- To assist targeted assistance schools and local educational agencies to meet their 

responsibility to provide for all their students served under this part the opportunity to meet the State's challenging student academic 
achievement standards in subjects as determined by the State, each targeted assistance program under this section shall: 

Eligible Children check 
Selection for eligible students. (Section 1115 (c)(1)(B)) 

Eligible children are children identified by the school as failing; or most at risk of failing, to meet 
academic standards on the basis of multiple educationally related objective criteria established by the 

local educational agency and supplemented by the school, except that children from preschool through 
2 grade shall be selected solely on the basis of criteria, including objective criteria established by the 

local educational agency and supplemented by the school. 

 

                                  Seven Components of a TAS Program (1115 (b)(2)(A-G)) 
 (A) use such program's resources under this part to help eligible children meet such State's challenging 

academic standards, which may include programs, activities, and academic courses necessary to 
provide a well-rounded education; 

 

 (B) use methods and instructional strategies to strengthen the academic program of the school through 
activities, which may include- 

    (i) extended learning time, before- and after-school, and summer programs and opportunities; and 
    (ii) a schoolwide tiered model to prevent and address behavior problems, and early intervening 
    services, coordinated with similar activities and services carried out under the Individual with 

    Disabilities Education Act (20 U.S.C. 1400 et seq.); 

 

 (C) coordinate with and support the regular education program, which may include services to assist 
preschool children in the transition from early childhood programs such as Head Start, the Literacy 
program under subpart 2 of part B of title II, or State-run preschool programs to elementary school 

programs; 

 

 (D) providing professional development with resources provided under this part, and, to the extent 
practicable, from other sources, to teachers, principals, other school leaders, paraprofessionals, and if 
appropriate, specialized instructional support personnel, and other school personnel who work with 

eligible children in programs under this section or in the regular education program; 

 

(E) implementing strategies to increase the involvement of parents of eligible children in accordance 
with section 1116; 
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(F) if appropriate and applicable, coordinating and integrating Federal State and local 
services and programs such as programs supported under this Act, violence prevention programs 

supported, nutrition programs, housing programs, Head Start programs, adult education programs, 
career and technical education programs, and 

comprehensive support and improvement activities under section 1111(d); 

 

(G) provide to local educational agency assurances that the school will- 
     (i) help provide an accelerated, high quality curriculum; 

     (ii) minimize the removal of children from the regular classroom during regular school hours for  
     instruction provided under this part: and 

     (iii) on an ongoing basis, review the progress of eligible children and revise the targeted assistance 
program under this section, if necessary, to provide additional assistance to enable such children to 

meet the challenging State academic standards. 
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Return to application 
 
LSS: ______________     Reviewer: ____________________     Date Reviewed: ________ 
The LEA has a current year parent and family engagement plan/policy.  Yes ___  No ___Section 1116 (a)(2) 
  

A.  Written Policy (Section 1116 (a)(1)(2)  M NM

1.      In consultation with parents of participating children, the LSS conducts outreach to all parents and 
family members of participating children, and implements programs, activities, and procedures for the 
involvement of parents and family members.  Section 1116 (a)(1) 

2.      LSS’s establishes expectations and objectives for meaningful parent and family involvement 
Section 1116 (a)(1)(2) 

3.      Parent and family member input: 
a.     Jointly developed a written parent and family engagement policy that is agreed on with, and 
distribute to parents and family members of participating children.  Section 1116 (a)(2) 
  
b.    Jointly developed the local educational agency plan under section 1112, and the development of 
support and improvement plans under paragraphs (1) and (2) of section 1111(d). 
Section 1116 (a)(2)(A) 
  
c.   Involved in the decisions regarding how funds reserved under subparagraph (A) are allotted for 
parental involvement activities.  Section 1116 (a)(3)(A) 
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A.  Written Policy (Section 1116 (a)(1)(2)  M NM

4.      Provides coordination, technical assistance, and other support necessary to assist and *build the 
capacity of all participating schools within the LEA in planning and implementing effective parent and 
family involvement activities to improve student academic achievement and school performance.  (This 
may include meaningful consultation with employers, business leaders, and philanthropic organizations, 
or individuals with expertise in effectively engaging parents and family members in education). Section 
1116(a)(2)(B)  

5.      Coordinates and integrates parent and family engagement strategies with other relevant Federal, 
State, and local laws and programs, to the extent feasible and appropriate.   Section 1116(a)(2)(C) 

  

6.      Conducts with the involvement of parents an annual evaluation of the content and effectiveness 
of parent involvement policy addressing: (Sec. 1116 (a)(2)(D)(E) 

a.       barriers to greater participation by parents; 
b.      the needs of parents and family members to assist with the learning of their children, including 
engaging with school personnel and teachers; 
c.       strategies to support successful school and family interactions; 
d.      used findings from evaluation to design/revise the policy/plan incorporating evidence‐based    
strategies for more effective parental involvement. 
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A.  Written Policy (Section 1116 (a)(1)(2)  M NM

7.      The LEA’s policy/plan includes at least one of the following strategies:
a.       Supporting schools and nonprofit organizations in providing professional development for the 
LEA and school personnel regarding parent and family engagement strategies. 
b.      Supporting programs that reach parents and family members at home, in the community, and 
at school. 
c.       Disseminating information on best practices focused on parent and family engagement. 
d.      Collaborating or providing subgrants to schools to collaborate, with community‐based or other 
organizations or employers with a record of success in improving and increasing parent and family 
engagement. 
e.       Engaging in any other activities and strategies the LEA determines are appropriate and 
consistent with such agency’s parent and family engagement policy/plan. 

B. *Building Capacity: Section 1116(a)(2)(B)

The Plan describes how the LEA will build the schools’ and parents’/families capacity for parental 
involvement 

1.      Provide assistance to parents/families in understanding the State academic standards, State and 
local academic assessments, and how to monitor a child's progress, and how to work with educators to 
improve the achievement of their children.  Section 1116 (e)(1) 

2.   Provide materials and training to help parents work with their children to improve academic 
achievement, such as literacy training and using technology. Section 1116 (e)(2) 

136136



95 
 

A.  Written Policy (Section 1116 (a)(1)(2)  M NM

3.      Educate school personnel (teachers, specialized instruction support personnel, principals and 
other school leaders) with parental assistance on how to work with parents as equal partners in their 
child’s educational process.  Section 1116 (e)(3)  

4.   To the extent feasible and appropriate, coordinate and integrate parental involvement programs 
and activities with other Federal, State, and local programs, including public preschool programs, and 
conduct other programs such as parent resource centers. 
Section 1116 (a)(2)(C) and (e)(4) 

5.      Ensure information related to school and parent/family programs, meetings, and other activities is 
shared with parents in a format and, to the extent practicable, in a language the parents can 
understand. Section 1116 (e)(5) 

6.   Provide such other reasonable support (provide literacy training, pay reasonable and necessary 
expenses associated with local parental involvement activities, including transportation and child care 
costs, provide a variety of meeting times and locations) for parental involvement activities as parents 
may request.  Section 1116 (e) (14) 

C.     Accessibility: Section 1116 (f) 

To the extent practicable, provide full opportunities for the participation of parents with limited English 
proficiency, parents with disabilities, and parents of migratory children.  Section 1116 (f) 
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Return to application 
LSS:  _________________________       School:  __________________________   
 
____  Meets Requirements (M)      _____  Does not meet the requirement (NM) 
 
Does the school have a current year school parent and family engagement plan and school parent compact? 
 
A. General Requirements: Section 1116 (b) (d) Yes No

1. Jointly developed, and distributed, to parents of participating Title I students in a format and written in a language 
parents/families can understand. Section 1116 (b) and (d) 

a. Parent and Family Engagement Plan _______ 
b. School‐Parent Compact _______ 

2. Parents of participating Title I students are involved in the decisions regarding the spending of the parent 
involvement fund.  Section 1116 (3)(B)

B. Policy Involvement: Section 1116 (c) 

1. Schools convene an annual meeting, at convenient times, to inform parents of the school’s role and requirements 
in implementing Title I, and the right of parents to be involved?  Sec.1116 (c)(1) 

 
2. Schools offer a flexible number of meetings, such as morning and evening. Section 1116 (c)(2) 
3. Involve parents of participating Title I students in an ongoing and timely way in the program planning, review, and 

improvement of the: Section 1116 (c)(3)  
a. School Parent and Family Engagement Plan   
b. Schoolwide plan 

 
4. Parents/families will be provided timely information about school programs. Sec. 1116 (c)(4)(A) 
5. The Parent and Family Engagement Plan advises that if the schoolwide program plan (1114) is not satisfactory to 

parents, submit any parent comments on the plan when the school makes the plan available to the local 
educational agency. Section 1116 (c)(5) 

 
C. Shared Responsibility:  Section 1116 (d) ‐ School‐Parent Compact 
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A. General Requirements: Section 1116 (b) (d) Yes No

1. The school‐parent compact outlines how parents/families, school staff, and students share responsibility for 
improved student academic achievement?  Section 1116 (d)

2. School Responsibilities:  Describe how the school will:
 Provide high‐quality curriculum and instruction that enables children to meet the State's academic achievement 
standards and a supportive and effective learning environment that enables children to meet the State's academic 
achievement standards. Section 1116 (d)(1) 

 Conduct annual parent‐teacher conferences in elementary schools during which the compact is discussed as it 
relates to a child's achievement. Section 1116 (d)(2)(A)  

 Provide frequent reports to families on their child's progress. Section 1116 (d)(2)(B) 
 Provide reasonable access to staff including opportunities to volunteer and participate in the child's class and 
observation of classroom activities. Section 1116 (d)(2)(C) 

 Ongoing basis, ensuring regular two‐way, meaningful communication between home and school, and in a language 
the family members can understand. Section 1116 (d)(2)(D) 

 
3. Parent Responsibilities:  Describe how parents/families will be responsible for their child’s learning (i.e., classroom 

volunteering, participating in decision‐making, use of extracurricular time.)  Section 1116 (d)(1) 
4. Student Responsibilities: Describe ways students will support their own academic achievement. Section 1116 (d) 

 
D. Building Capacity: Section 1116 (e)  Yes No

The Plan describes how the school will build the schools’ and parents’/families capacity for parental involvement

1. Provide assistance to parents/families in understanding the State academic standards, State and local academic 
assessments, and how to monitor a child's progress, and how to work with educators to improve the achievement 
of their children   
Section 1116 (e)(1) 

2. Provide materials and training to help parents work with their children to improve academic achievement, such as 
literacy training and using technology. 
Section 1116 (e)(2) 

3. Educate school personnel (teachers, specialized instruction support personnel, principals and other school leaders) 
with parental assistance on how to work with parents as equal partners in their child’s educational process.  
Section 1116 (e)(3)   

4. To the extent feasible and appropriate, coordinate and integrate parental involvement programs and activities with 
other Federal, State, and local programs, including public preschool programs, and conduct other programs such as 
parent resource centers.  
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A. General Requirements: Section 1116 (b) (d) Yes No

Section 1116 (a)(2)(C) and  (e)(4) 
5. Ensure information related to school and parent/family programs, meetings, and other activities is shared with 

parents in a format and, to the extent practicable, in a language the parents can understand. Section 1116 (e)(5) 
6. Provide such other reasonable support (provide literacy training, pay reasonable and necessary expenses 

associated with local parental involvement activities, including transportation and child care costs, provide a variety 
of meeting times and locations) for parental involvement activities as parents may request.   
Section 1116 (e)(14) 

E. Accessibility: Section 1116 (f) 

To the extent practicable, provide full opportunities for the participation of parents with limited English proficiency, 
parents with disabilities, and parents of migratory children.  Section 1116 (f) 
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Return to application 

Equitable Services Topics of Consultation: 
Below are topics that should be discussed in consultation for each Title program. Please mark if 

topics have been addressed: 
Section 

1117(b)(1) 
Consultation Topic 

  A. How the children’s needs will be identified. 
  B. What services will be offered. 
  C. How, where, and by whom the services will be provided. 
  D. How the services will be academically assessed and how the results of that 

assessment will be used to improve those services 
  E. The size and scope of the equitable services to be provided to the eligible private 

school children, teachers, and other educational personnel, the 
proportion/amount of funds that are allocated for such services, and how that 
proportion/amount of funds is determined 

  F. The method or sources of data that are used to determine the number of children 
from low-income families in participating school attendances areas who attend 
private schools 

  G. How and when the LSS will make decisions about the delivery of services to 
such children, including a thorough consideration and analysis of the views of 
the private school officials on the provision of services through a contract with 
potential third-party providers 

  H. How, if the LSS disagrees with the views of the private school officials on the 
provision of services through a contract, the LSS will provide in writing to such 
private school official an analysis of the reason why the LSS has chosen not to 
use a contractor 

  I. Whether the LSS shall provide services directly or through a separate 
government agency, consortium, entity, or third-party contractor 
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Return to application 
Equitable Services Topics of Consultation: 

Below are topics that should be discussed in consultation for each Title program. Please mark if 
topics have been addressed: 

Section 
1117(b)(1) 

Consultation Topic 

  J. Whether to provide equitable services to eligible private school children (1) by 
creating a pool or pools of funds with all of the funds allocated based on all the 
children from low-income families in participating school attendance area who 
attend private schools or (2) in the LSS's participating school attendance area 
who attend private schools with the proportion of funds allocated based on the 
number of children from low-income families who attend private schools 

  K. When, including the approximate time of day, services will be provided 
  L. Whether to consolidate and use funds provided in coordination with eligible 

funds available for services to private school children under application 
programs 
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MSDE: ESSA Title I and Title III 
Return to application 

Question Answer 

1. If a Local School System (LSS) has Title I 
targeted assistance schools (TAS), what 
funds should be used to send the parent 
notification letter to English learners (ELs)? 
Would the school use Title I funds only to 
include ELs that come up in the Title I 
ranking process?  

 

For TAS, Title III funds will continue to pay for 
expenses associated with the parent notification 
letter for all ELs.  

 

 

2. Regarding the parent notification letters: 
ESOL teachers have always been responsible 
for those, and will continue to be so. Do we 
have to send the parent notification letter 
twice or can the ESOL office give a copy to 
the Title I office? 

As the requirement of sending the parent 
notification letter to parents/guardians of ELs has 
been moved from Title III to Title I, the two 
offices in the LSS must collaborate. ESOL 
teachers can still be responsible for actually 
sending the letter, and the copy of the parent 
notification letter must be kept in the student’s 
cumulative folder in the school. Title I will pay for 
expenses associated with sending the parent 
notification letter to ELs in all Title I Schoolwide 
schools, and Title III will continue to pay for 
expenses associated with the parent notification 
letter for ELs in TAS and non-Title I schools. 

3. How do we ensure that the Lau v. Nichols 
requirements are being met before Title I or 
Title III funds can be used?  

 

Per the 1970 Memorandum and Lau v. Nichols, 
LSSs must take affirmative steps to provide 
meaningful language instruction educational 
programs to ELs such as ESOL and ESL. 
Therefore, LSSs should have procedures in place 
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Question Answer 

 

 

 

 

 

for identifying and assessing ELs, implement an 
EL curriculum, and allocate an appropriate 
number of teachers per EL enrollment. These 
activities should be conducted using local funds. 
The MSDE (Title I and Title III offices) will 
conduct monitoring visits to ensure local funds are 
being used to meet the Lau v. Nichols as well as 
Office of Civil Rights (OCR) requirements. 

4. What is the "English Language Proficiency 
(ELP) Indicator" for the Title I monitoring 
visit? What does Title I need?  

 

 

 

 

 

The ELP Indicator is Maryland’s new 
accountability measure for ELs. The Title I and 
Title III offices will be working closely to provide 
technical assistance on requirements that were 
moved from Title III to Title I to LSSs as needed. 
In addition, Title I Coordinators will receive the 
updated Title I, Part A Application, Guidance 
document, and the monitoring tool at the Title I 
coordinators’ meeting in May outlining how this 
indicator will impact the Title I, Part A monitoring 
visit. 

5. What are the academic guidelines that we 
should follow in order to implement 
supplemental academic supports for ELs?  

 

 

 

 

ELs must be serviced or instructed by certified 
ESOL teachers (with the exception of some ELs 
receiving services through Dual Language 
Immersion Programs1) through locally funded 
English language development program services 
such as ESOL and ESL. If an LSS has a large 
number of ELs in Title I schools, the LSS may 
hire additional ESOL teachers to provide extra 
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Question Answer 

hours of services, hire ESOL tutors, and/or 
implement afterschool programs. 

6. We only use local money, not Title I or III, 
for paperwork and interpretation. Is that 
OK? 

 

 

Yes, that’s OK, but because the LSS has been 
using local funding for interpretation and 
translation, the LSS cannot use Title I or Title III 
funds to conduct such activities in the future. Title 
III funds still can be used to pay for such 
expenses, but the available funds are limited. 

7. For the ELP indicator, if ELs are in ESOL, 
they haven’t met the state exit criteria yet, so 
how am I providing this data to our Title I 
supervisor? 

The school-level ELP results will be shared with 
LSSs from both the Title I and Title III offices. 
The information can also be accessed on 
mdreportcard.org website. 

8. Can ELs receive their services through an 
ELD program not led by a certified ESOL 
teacher? 

No. In Maryland we have a certification program 
for ESOL teachers; therefore, all ELs must receive 
direct instructional support from certified ESOL 
teachers. The only exception to this requirement is 
ELs who are enrolled in a Dual Language 
Immersion Program1 that serves as the ELD 
program for ELs. 

                               
1 This decision will be determined on a case‐by‐case basis in consultation with MSDE’s EL/Title III Office.  
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Frederick County Public Schools (FCPS): Title I Family Involvement Team Training (FITT) 

Return to Guidance 
FCPS values our families as partners in the educational process.  Title I parents are invited to become members of the FCPS Family 
Involvement Title I Team.  This team explores the 6 Standards for Family-School Partnerships as outlined by the Parent Teacher 
Association (PTA); welcoming all families into the school community, communicating effectively, supporting student success, 
speaking up for every child, and sharing power, and collaborating with the community.  As we explore each of the standards, we share 
best practices currently in place, challenges we are facing, and solutions to those challenges.  Information gathered at our meetings is 
shared with Title I Principals.   
 
We also provide feedback on family involvement activities, collect ideas for future activities, and aid in the development of goals for 
our FCPS Family Involvement Compact/Plan.  
 
Parents that have attended FITT meetings have been called upon to serve on committees and to facilitate meetings with other parents.  
They often hold office in PTA.  They give public comment at Board of Education and Frederick County Council meetings.  Not only 
do they now volunteer in the school setting but have also become community volunteers as well.    
 
Title I Parents have found their voice through this partnership. 
 
 
Donna Quatman-Wilder (donna.wilder@fcps.org) 
Frederick County Public Schools, Maryland 
Family and Community Involvement Teacher Specialist  
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Charles County Public Schools (CCPS): Home Visits initiative 
Return to Guidance 
 
The relationship-building model of parent-teacher home visits is supported by the Flamboyan Foundation and was created by the 
Parent-Teacher Home Visit Project (PTHVP) Sacramento, California.  PTHVP’s most recent study was published in 2015 by Johns 
Hopkins University.  A national evaluation of parent-teacher home visits is currently being conducted in CA, CO, NV & DC by 
Research Triangle Institute and Johns Hopkins University.  CCPS follows PTHVP’s 5 Core Practices to ensure respect, 
communication and collaboration. 

1. Home visits are voluntary for educators and families, and arranged in advance. 
2. Educators are trained, and compensated for visits outside their school day. 
3. Focus of the first visit is relationship building; we discuss hopes and dreams. 
4. No targeting – visit all or a cross-section of students so there is no stigma. 
5. Educators conduct visits in pairs, and after the visit, reflect with their partner. 

 
The Parent-Teacher Home Visit program is open to our three-year-old teachers through fifth grade teachers.  Teachers plan and 
implement two visits and two follow-up communications each school year.  The first visit (summer or fall) focuses on relationship 
building, sharing hope/dreams and goal setting.  The first visit is a valuable opportunity to develop meaningful two-way 
communication.  Next, the teacher will follow-up by phone call, letter, school visit or email.  The second visit (winter or spring) will 
focus on academics.  The teacher will close out the school year with a final follow-up by phone call, letter, school visit or email.  After 
each home visit, the teacher will complete a log that will capture the following topics discussed, knowledge gained, student artifacts, 
strategies/tools, and follow-up.  Below is a checklist to support teachers as they plan home visits. 
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Planning the Home Visit 
 

❑ Make appointments in advance, and schedule the visit to accommodate family schedules.  Find out if 
a brief 20-30 minute visit is feasible.  The initial contact can be made by letter (see sample below) or 
telephone. Follow up with reminders (written note, phone call). 

 
❑ Be clear about the purpose of your visit (get to know family, share curriculum materials). Assure the 

family that the purpose is not to pass judgment on the family members or their home. 
 

❑ If calling by phone, practice how you will explain the purpose of the home visit to the family member 
when you call so your first communication goes smoothly. 

 
❑ Learn names of family members. Learn about the family’s culture so you can predict their language 

uses, social expectations and traditions.  Arrange to take an interpreter with you if needed. 
 

❑ Plan a brief agenda and think about ways to initiate topics without playing “20 questions.” 
● How will you introduce yourself and establish rapport? 
● What do you want to know about the parents (background, interests, hopes and dreams, goals 

for child)? 
● What do you want to know about the child (interests, significant experiences, upcoming 

events, strengths, perceived learning needs, interactions with others)? 
● What student artifacts will you take to the home to share (student work, iPad recording of 

student explaining their thinking with parent permission, artwork, project, etc.)? 
 

❑ Learn about the area in which your student’s family lives and make plans to address safety issues as 
you would in visiting any unfamiliar area.  Make sure someone else knows where you are going, or 
pair up with another teacher. If you have a cell phone, take it with you. 
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REQUIRED ATTACHMENTS 
(Complete this section and submit with the Title I, Part A Application) 

 
DIRECTIONS FOR COMPLETION OF REQUIRED ATTACHMENTS:   
 
Please use the template provided at the end of the application (found here) to complete all REQUIRED ATTACHMENTS and provide 
the names of the staff responsible for each section.  The LSS may also add hyperlink as appropriate or submit documents as 
appendices.  
 
Return to application 
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A. STAFF CREDENTIALS AND CERTIFICATIONS 

Return to application 
REQUIRED ATTACHMENTS: 
1.A written process to ensure the LSS: 

● has all teachers and paraprofessional in Title I schools meet applicable state certification 
and licensure requirements.  

● coordinates certification and licensure notification between Human Resources, the Title I 
Office and school administration.   

● identifies (using the previous school year data) and addresses disparities that result in low-
income and minority students being taught at a higher rate than other students by 
ineffective, inexperienced or out-of-field teachers.  

●  has a timeline to notify parents. 
 
Appendix A1 – A5 

 
2. Summary of data used to determine disparities (2018-2019 SY). 
 
 

Appendix A6 – A9 
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B. SCHOOLWIDE PROGRAMS 
Return to application 
REQUIRED ATTACHMENT: 

6. The LSS must include a written process for developing, implementing, and monitoring 
requirements in all schoolwide schools.  Appendix A10 – A12 

7. An agreement, such as an MOU, between the LSS and Head Start programs and other early 
childhood programs, as feasible. N/A 

8. If applicable, the approval letter from MSDE to waive a Title I school with less than 40% 
poverty. N/A 

9. Written Process for how the LSS supports efforts to reduce to overuse of discipline practices 
that remove students from the classroom. 
Appendix A13 

10. Written process for how the LSS supports programs that coordinate and integrate (A) CTE 
content  through coordinated instructional strategies  that may incorporate experiential learning 
and promote skill attainment, and (B) work-based learning opportunities that provide students 
in-depth interaction with industry professionals, and if appropriate, academic credit. 
N/A None of our Title I schools are high schools. 
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C. TARGETED ASSISTANCE SCHOOLS 
Return to application 

REQUIRED ATTACHMENTS: 
1. A written process for developing, implementing, and monitoring requirements in all targeted 

assistance schools including a timeline for identifying eligible students who are at most in need 
of services, who are failing, or at risk of failing to meet the State’s challenging student 
academic achievement standards, including how students are ranked using multiple academic 
selection criteria.  Appendix A18‐A33 

2. An agreement, such as an MOU, between the LSS and Head Start programs and other early 
childhood programs, as feasible. (Section 1119(b)) N/A 

3. If applicable, a Letter of Intent to MSDE Title I Director for schoolwide planning process for 
Targeted Assistance Program transitioning to Schoolwide Program. N/A 

4. If applicable, the approval letter from the MSDE Title I Director for schoolwide planning 
process for Targeted Assistance Program transitioning to Schoolwide Program. N/A 
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D. PARENT AND FAMILY ENGAGEMENT 
Return to application 
REQUIRED ATTACHMENTS: 
The LSS must include a copy of the following documents in their Title I, Part A Application: 
1. A written process to ensure that the LSS monitors the implementation of Parent Family Engagement 
requirements specified in section 1116 including the requirements for Parent and Family 
Engagement Plan and School-Parent Compact.  Appendix A34 
2. LSS’s 2019-2020 Title I Parent and Family Engagement Policy/Plan that is distributed to 
parents/families. Appendix A35 – A37 
3. Annual evaluation of the content and effectiveness of the LSS’s Parent and Family Engagement 
Policy/Plan. Appendix A38 – A48 
4. A list of all Title I school’s individual parent and family engagement allocations.   
     Appendix A49 
 
Public School Name  Public School Allocation 
Bainbridge Elementary   $                              1,889.25  
Bay View Elementary   $                              3,249.51  
Cecil Manor Elementary   $                              3,551.79  
Cecilton Elementary   $                              1,971.69  
Elkton Middle   $                              4,754.04  
Gilpin Manor Elementary   $                              3,620.49  
Holly Hall Elementary   $                              4,362.45  
North East Elementary   $                              4,293.75  
Perryville Elementary   $                              2,651.82  
Thomson Estates Elementary   $                              4,973.88  
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E. PARTICIPATION OF CHILDREN ENROLLED IN PRIVATE SCHOOLS 

Return to application 
REQUIRED ATTACHMENTS: 
The LSS must include the following documents in their Title I, Part A Application: 

1. A written process for: 
a) inviting private school officials and ongoing consultation with private school officials to 

provide equitable participation to students in private schools; 
b) ordering and storing of materials and equipment for use in the program provided to 

private school children, if applicable; 
c) evaluating Title I Program for private schools regarding how the services will be 

academically assessed and how the results will be included in the overall evaluation of 
the effectiveness of the Title I program 
Appendix A50 – A62 
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F. EDUCATION FOR HOMELESS CHILDREN AND YOUTH 

Return to application 
REQUIRED ATTACHMENTS: 
The LSS must include a copy of the following documents in their Title I, Part A Application: 
 
1. A written process that includes how the Title I office will coordinate with the Homeless Education liaison 
to address the needs of homeless students in accordance with the McKinney-Vento Homeless Education Act.  
Appendix A63‐A64 
2. If applicable, job description of homeless liaison position. N/A 
3.If applicable, 

a. a description of how the LSS calculated the excess costs of providing transportation to homeless 
students; 

b. The calculations that the LSS used to arrive at the figure on this section.  
 
Appendix A65 
 

4. Per COMAR 13A.05.09.03-, provide a current list of all currently active shelters in the county serving 
children and families.  This can be provided by the Homeless Liaison for the LSS. 
 

Appendix A66 
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SHELTER HOUSING FOR CHILDREN AND YOUTH TRACKING CERTIFICATION 
SY 2019-2020 

 
I certify the following shelters provide assistance to homeless families, children and youth.  The Local School System’s Homeless 
Education Coordinator/Liaison is in regular contact and communication with the shelter director and staff to coordinate efforts for school 
enrollment and participation for all students. 

 
Local School System:  Cecil County Public Schools 

 Homeless Education Coordinator/Liaison:   
 
 

Kyle Longeway   410-996-5490  ______________________ 
Name      Telephone   Cell Phone 

 
Homeless Education Coordinator / Liaison’s Email: klongeway@ccps.org 

 
 

NAME OF SHELTER/ 
CONTACT PERSON 

ADDRESS/TELEPHONE/EMAIL 
  

POPULATION 
SERVED 

Deep Roots 
Ola Boswell 
410-275-2194 

21 Veazey Cove Road 
Earleville, MD21919 

Families 

Meeting Ground Inc, 
Sheri Snyder 
410-620-3128 

401 North Street 
Elkton, MD 21921 

Rotating Shelter 
Women’s Shelter 
Men’s Shelter 

   
   
   

 
 

______________________________________________________________________________ 
Signature - Homeless Education Coordinator/Liaison   Date 
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G. SUPPORT FOR FOSTER CARE STUDENTS 

Return to application 
REQUIRED ATTACHMENTS: 
The LSS must include a copy of the following documents in their Title I, Part A Application: 
 
A written agreement facilitated by the local child welfare agency and the LSS Foster Care Point of 
Contact among stakeholders, (including Title I Coordinator) describing how they will coordinate and 
collaborate to determine the educational stability of foster care students (MOU/MOA) including 
transportation, school of origin and best interest decisions. (1111(g)(1)(E)) 
 
     Appendix A67 – A75 
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H. ENGLISH LEARNERS 
Return to application 

 
REQUIRED ATTACHMENTS: N/A 
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I. FISCAL 
Return to application 

 
REQUIRED ATTACHMENTS:   
The LSS must include a copy of the following documents in their Title I, Part A Application: 

1. If applicable, Skipped School Approval Letter N/A 
2. If applicable, a bulleted, budget description for CSI/TSI schools that explains how the reserved 

Title I funds will be used to support each school.  Please provide a separate attachment for CSI 
and TSI. N/A 

3. N&D: If applicable, include a description of how Title I funds support a coordinated effort in 
the LSS, to address the needs of Neglected, Delinquent or At-Risk students in accordance with 
the Title I, Part D Prevention and Intervention Programs for Children and Youth who are  
Neglected, Delinquent or At-Risk.  Also list each Institution, the amount of funding provided. 
N/A 

4. A written process that includes how the LSS: ??? 
 uses Federal funds received under this part only to supplement the funds that would, in the 

absence of such Federal funds, be made available from State and local sources for the 
education of students participating in programs assisted under this part, and not to supplant 
such funds.  

 provides the methodology used along with a supporting narrative that demonstrates and 
explains how the methodology is used to allocate State and local funds to each school 
receiving assistance under this part ensures that such school receives all of the State and 
local funds it would otherwise receive if it were not receiving assistance under this part. 
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2019-2020 Title I, Part A Application Submission Instructions: 
 
 
Please submit via email a completed application to Sharon Williamson 
at Sharon.Williamson@maryland.gov and copy MSDE POC by September 30, 2019.   

 
● A completed application includes*: 

o all assurances checked including those that may not be applicable (NA); 
o appropriate required attachments; 
o completed Fiscal/Tables in Excel; and 
o an original signed C-1-25 with the final submission of the Title I 

application**.  
 
 
* If you are experiencing any technical difficulties in completing or submitting your 
application, please contact your MSDE POC. 
**Electronic signatures are acceptable if the signatures are in blue ink and visible as original 
signatures. 
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CECIL COUNTY PUBLIC SCHOOLS 
                                             OFFICE OF TITLE I 
                                                                GEORGE WASHINGTON CARVER EDUCATION LEADERSHIP CENTER 
                                                                        201 BOOTH STREET    •     ELKTON, MD 21921 

phone: 410.996.5482    •    fax: 410.996.5465    •    www.ccps.org 
  

Jeffrey A. Lawson, Ed.D.  William H. Malesh 
Superintendent of Schools President, Board of Education 

 

 

Our Mission: CCPS serves equitably through positive relationships as a safe, collaborative community. We will ensure all learners 
acquire the knowledge, skills, and qualities to be responsible, caring, and ethical citizens. 

 

Staff	Credentials	and	Certification	Process	
	

 As a matter of policy, the CCPS Department of Human Resources does not place candidates for positions in 
in Title I schools unless they are certified and licensed by the State of Maryland. CCPS has established a 
flowchart for maintaining certification status that details the process. 

 Twice each school year, CCPS will upload the certification and licensure status of all teachers to the Data 
Service Center (DSC). This information is available to all administrators, including the Instructional 
Coordinator for Title I.  

 Prior to the opening of school, the Human Resources Department provides a list of teachers and their 
certification status for each Title I school. 

 Prior to the opening of school, each Title I school principal signs an Attestation Statement providing 
evidence that all their educators meet the appropriate certification and licensure status requirements. 

 If at any time during the school year there are changes to the Title I staff that would change the appropriate 
certification and licensure compliance status, the Human Resources Manager will notify the Instructional 
Coordinator for Title I immediately. 

 In the event that any teacher who has not yet met the Maryland certification and licensure status is teaching 
students four or more consecutive weeks, the school will immediately notify the parents. 

 Department of Human Resources provides a list of all paraprofessionals and their qualifications, indicating 
their qualified status: AA degree or higher, and/or PRAXIS. 

 At the conclusion of each school year, the CCPS Supervisor of Technology Services provides a Title I Report 
for Comparability. This report lists staff by name, school, position title, years of service in the county, and 
total years of service. This report will provide the data to examine disparities that result in low‐income and 
minority students being taught at a higher rate than other students by inexperienced teachers.  

 At the conclusion of each school year, the CCPS Director for Education Services provides a report containing 
teacher evaluation data. The report summarizes the percentage of teachers rated highly effective, effective, 
and ineffective for each school. This report will provide the data to examine disparities that result in low‐
income and minority students taught by ineffective teachers at a higher rate than other students are. 

 The Human Resources Department annually provides guidance regarding the duties and assignment of 
paraprofessionals. The CCPS provides a Paraprofessional Handbook for all paraprofessional staff. 

Updated: 08‐29‐19 
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New Educator

Title I Principal & HR –
verify certification 

status

If not MD Certified 
Educator not hired at 

Title I school

If MD Certified
Educator hired at Title 

I school

Bi‐annual review 
of MD Certification 
status (Feb & Aug)
• HR reviews 
certification records of 
all Title I 
Educators
• Master list of Title I 
MD Certification 
status distributed to 
Title I Principals & Title 
I Coordinator 

Existing 
Educator

All Educators who
meet MD Certified

status

Educators who does NOT
meet MD Certified status 

TEACHER
1. Appropriate Certification

PARAPROFESSIONAL
mustmeet qualifications

48 credits, or
AA Degree, or
Pass Parapro test

Principal/Educator Notified 
by HR via letter*
(cc to Title I Office)

Title I Process:
• Meeting w/ Principal + Educator + Title I 
Coordinator

• Complete MD Certification Compliance Form

Parent Letter sent by 
Principal (4 wks) from notice 

of non‐HQ status

Educator does 
not work meet 
MD Certified 

status

Educator works to 
meet MD 

Certified status

Teacher submits 
written plan 

outlining how they 
will meet MD 
Certified status

Personnel Actions

• Removal from Title I 
school

Principal/HR/
Title I 

monitor 
monthly

Educator meets 
MD Certified 

status

Educator does 
not meet MD 
Certified status

Return to 
bi‐annual
monitoring

Cecil County Public Schools
Flowchart for Maintaining Certification Status of Title I Educators (Teachers and Paraprofessionals)
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Book CCPS Policies and Regulations

Section I - Instruction

Title PARAPROFESSIONALS

Code IIBA-RA

Status Active

Adopted April 21, 1975

Last Revised August 31, 2012

Last Reviewed August 30, 2012

RELATED ENTRIES: IIBA-RA
OFFICE: ASSOCIATE SUPERINTENDENT FOR EDUCATION SERVICES

PARAPROFESSIONALS
OPERATING GUIDELINES

At all times, the paraprofessionals must strive to develop a relationship with the student that will enhance the
student’s self-respect and improve the positive self-image of the learner.

All work of the paraprofessional must be accomplished under the direction of the teacher.  This direction must be
in written form, written by either the paraprofessional or teacher, and should identify the children to be served,
materials to be used, and skills to be developed.  They should be dated and kept in a log by the paraprofessional
that is maintained for the school year and available for examination by the principal and school system
administrator.

THE PARAPROFESSIONAL’S CLASSROOM WORK

The paraprofessional, under the direction of a teacher, should provide follow-up support and resources to students.
The paraprofessional should not introduce new material. Paraprofessionals are not authorized to grade student
work and/or performance. Ideally, paraprofessionals should spend 90% of their time engaged in instructional
activities with students.

The paraprofessional, under the direction of the teacher, may assist pupils with personal hygiene and/or provide
custodial care to students whose disability prevents them from completing activities of daily living. At times, the
paraprofessional may be required to provide for the mobility of impaired students. This may include the physical
lifting of students.

THE PARAPROFESSIONAL AND STUDENT DISCIPLINE

Discipline is the responsibility of the teacher. Paraprofessionals should assist the teacher with maintaining a safe
and orderly environment.

LIMITS TO THE PARAPROFESSIONAL RESPONSIBILITY

Paraprofessionals may be assigned to work one-on-one with a student, with small groups of students, and/or
assist a teacher with an entire class of students. Generally, a paraprofessional is not expected to independently
provide regular assistance to more than ten children at one time.
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In emergency situations, a paraprofessional may supervise an entire class during the instructional period.

MISCELLANEOUS FUNCTIONS OF THE PARAPROFESSIONAL

Paraprofessionals should not be used to routinely provide a break for teachers, nor should teachers be used to
provide such “breaks” for paraprofessionals.

Paraprofessionals may set up and/or operate audio-visual equipment.

Paraprofessionals may prepare seatwork, flash cards, or other audiovisual materials; however, these activities
should not occur while children are available for instructional activities.

Paraprofessionals are to participate in school and district professional development activities as appropriate to
their position and responsibilities.

MODIFIED INSTRUCTION PARAPROFESSIONALS

The Modified Instruction Paraprofessional (MIP) reinforces instructions introduced by teachers when working with
individuals and small groups, and prepares educational materials as directed by teachers. This may include being
able to operate duplicating, audiovisual, and other instructional equipment.

The MIP participates in the movement of students during crisis situations such as fire drills, civil defense drills,
medical and behavioral emergencies, etc.

The major responsibilities of the MIP include:

Implementation of the students’ behavior improvement plans as directed by the principal and classroom
teachers.
Reviewing special assignments with students.
Providing individual assistance to new students and students who have been absent.
Assisting with the unique, special needs of students.
Participating in school and county workshops as directed by the principal.
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CECIL COUNTY PUBLIC SCHOOLS 
                                             OFFICE OF TITLE I 
                                                                GEORGE WASHINGTON CARVER EDUCATION LEADERSHIP CENTER 
                                                                        201 BOOTH STREET    •     ELKTON, MD 21921 

phone: 410.996.5482    •    fax: 410.996.5465    •    www.ccps.org 
  

Jeffrey A. Lawson, Ed.D.  William H. Malesh 
Superintendent of Schools President, Board of Education 

 

 

Our Mission: CCPS serves equitably through positive relationships as a safe, collaborative community. We will ensure all learners 
acquire the knowledge, skills, and qualities to be responsible, caring, and ethical citizens. 

 

Notice of Assignment of a teacher that has not yet met the 
Certification and Licensure Requirements of the State of Maryland. 

   
 
The Every Student Succeeds Act (ESSA) requires all school systems to notify parents regarding qualifications 
of their children’s classroom teacher. Every school system that receives Title I funds must ensure that all 
teachers teaching in core academic subjects meet the certification and licensure status of the State of 
Maryland. 
 
Due to the absence of your child’s regular teacher, your child is being taught in excess of 4 weeks by a 
teacher who exemplifies high professional qualities but is still currently working toward satisfying 
requirements to meet the certification and licensure status of the State of Maryland as prescribed in the 
ESSA legislation. Please see the summary below that indicates the professional education of this teacher.  
 
We believe your child will receive excellent instruction during this time and everyone at the school will work 
to help the teacher be successful.  
 
Thank you, 
 
 
____________________________________  
                         School Principal 
 
 
 
Teacher’s Name:   __________________________________________________ 
 
College Attended:   _________________________________________________ 
 
Degree:   _________________________________________________________ 
 

 
 
 
 

	
Updated: 08‐29‐19 
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Teacher	Evaluation	for	Staff	Effectiveness	2018‐2019

Elementary School
Highly 

Effective
Effective Ineffective Total

% Highly 
Effective

% 
Effective

% Ineffective

Bainbridge Elementary 4 19 23 17.4% 82.6% 0.0%

Bay View Elementary 12 21 33 36.4% 63.6% 0.0%

Calvert Elementary 5 10 15 33.3% 66.7% 0.0%

Cecil Manor Elementary 13 21 34 38.2% 61.8% 0.0%

Cecilton Elementary 4 15 19 21.1% 78.9% 0.0%

Charlestown Elementary 5 12 17 29.4% 70.6% 0.0%

Chesapeake City Elementary 4 15 19 21.1% 78.9% 0.0%

Conowingo Elem 8 23 31 25.8% 74.2% 0.0%

Elk Neck Elementary 12 15 27 44.4% 55.6% 0.0%

Gilpin Manor Elementary 3 27 30 10.0% 90.0% 0.0%

Holly Hall Elementary 8 27 35 22.9% 77.1% 0.0%

Kenmore Elementary 6 18 24 25.0% 75.0% 0.0%

Leeds Elementary 5 20 1 26 19.2% 76.9% 3.8%

North East Elementary 9 31 40 22.5% 77.5% 0.0%

Perryville Elementary 9 20 29 31.0% 69.0% 0.0%

Rising Sun Elementary 14 30 44 31.8% 68.2% 0.0%

Thomson Estates Elementary 12 30 42 28.6% 71.4% 0.0%

ALL Elementary 133 354 1 488 27.3% 72.5% 0.2%

Middle School
Highly 

Effective
Effective Ineffective Total

% Highly 
Effective

% 
Effective

% Ineffective

Bohemia Manor Middle 8 28 36 22.2% 77.8% 0.0%

Cherry Hill Middle 6 33 39 15.4% 84.6% 0.0%

Elkton Middle 8 39 47 17.0% 83.0% 0.0%

North East Middle 13 42 55 23.6% 76.4% 0.0%

Perryville Middle 10 32 42 23.8% 76.2% 0.0%

Rising Sun Middle 13 32 45 28.9% 71.1% 0.0%

ALL Middle School 58 206 264 22.0% 78.0% 0.0%

Title I
Highly 

Effective
Effective Ineffective Total

% Highly 
Effective

% 
Effective

% Ineffective

No 63 158 1 222 28.4% 71.2% 0.5%

Yes 70 196 266 26.3% 73.7% 0.0%

ALL 133 354 1 488 27.3% 72.5% 0.2%
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Summary	of	Teacher	Experience	for	the	2018	‐	2019	School	Year 9/13/2019

TITLE 1 ELEMENTARY SCHOOLS First Year 1 ‐ 3 Years 4 or > Years TOTAL % First Year % 1 ‐ 3 Years % 4 or >Years
Y BAINBRIDGE ELEMENTARY 2.0 0.6 24.9 27.5 7.3% 2.2% 90.5%
Y BAY VIEW ELEMENTARY 1.0 8.1 33.4 42.5 2.4% 19.1% 78.6%
N CALVERT ELEMENTARY 1.0 3.2 26.0 30.2 3.3% 10.6% 86.1%
N CHESAPEAKE CITY ELEMENTARY 0.0 1.1 21.6 22.7 0.0% 4.8% 95.2%
N CECILTON ELEMENTARY 0.0 2.0 20.6 22.6 0.0% 8.8% 91.2%
N CHARLESTOWN ELEMENTARY 1.0 1.3 18.3 20.6 4.9% 6.3% 88.8%
Y CECIL MANOR ELEMENTARY 0.0 3.0 37.6 40.6 0.0% 7.4% 92.6%
N CONOWINGO ELEMENTARY 1.0 3.0 28.2 32.2 3.1% 9.3% 87.6%
N ELK NECK ELEMENTARY 0.0 7.6 24.0 31.6 0.0% 24.1% 75.9%
Y GILPIN MANOR ELEMENTARY 1.6 6.5 25.3 33.4 4.8% 19.5% 75.7%
Y HOLLY HALL ELEMENTARY 1.0 4.8 35.4 41.2 2.4% 11.7% 85.9%
N KENMORE ELEMENTARY 0.0 3.0 22.7 25.7 0.0% 11.7% 88.3%
N LEEDS ELEMENTARY 0.4 5.6 22.7 28.7 1.4% 19.5% 79.1%
Y NORTH EAST ELEMENTARY 2.0 11.5 31.7 45.2 4.4% 25.4% 70.1%
Y PERRYVILLE ELEMENTARY 1.0 3.6 27.1 31.7 3.2% 11.4% 85.5%
N RISING SUN ELEMENTARY 0.0 3.7 45.0 48.7 0.0% 7.6% 92.4%
Y THOMSON ESTATES ELEMENTARY 2.0 6.1 35.7 43.8 4.6% 13.9% 81.5%

ALL ELEMENTARY SCHOOLS 14.0 74.7 480.2 568.9 2.5% 13.1% 84.4%
Y Title I Schools 10.6 44.2 251.1 305.9 3.5% 14.4% 82.1%
N Non‐Title I Schools 3.4 30.5 229.1 263.0 1.3% 11.6% 87.1%

difference ‐2.2% ‐2.9% ‐5.0%

TITLE 1 MIDDLE SCHOOLS First Year 1 ‐ 3 Years 4 or > Years TOTAL % First Year % 1 ‐ 3 Years % 4 or >Years
N BOHEMIA MANOR MIDDLE 1.0 2.1 36.5 39.6 2.5% 5.3% 92.2%
N CHERRY HILL MIDDLE 1.0 7.2 36.0 44.2 2.3% 16.3% 81.4%
Y ELKTON MIDDLE 2.0 14.1 39.0 55.1 3.6% 25.6% 70.8%
N NORTH EAST MIDDLE 5.0 6.0 51.0 62.0 8.1% 9.7% 82.3%
N PERRYVILLE MIDDLE 1.0 5.0 41.0 47.0 2.1% 10.6% 87.2%
N RISING SUN MIDDLE 1.0 1.3 47.0 49.3 2.0% 2.6% 95.3%

ALL MIDDLE SCHOOLS 11.0 35.7 250.5 297.2 3.7% 12.0% 84.3%
More favorable than the average for all schools Less favorable than the average for all schools
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CECIL COUNTY PUBLIC SCHOOLS 
                                             OFFICE OF TITLE I 
                                                                GEORGE WASHINGTON CARVER EDUCATION LEADERSHIP CENTER 
                                                                        201 BOOTH STREET    •     ELKTON, MD 21921 

phone: 410.996.5482    •    fax: 410.996.5465    •    www.ccps.org 
  

Jeffrey A. Lawson, Ed.D.  William H. Malesh 
Superintendent of Schools President, Board of Education 

 

 

Our Mission: CCPS serves equitably through positive relationships as a safe, collaborative community. We will ensure all learners 
acquire the knowledge, skills, and qualities to be responsible, caring, and ethical citizens. 

 

Staff	Experience	‐	Title	I	&	Non‐Title	I	Schools		
 

 Collect a Title I Report for Comparability from Supervisor of Technology Services ‐ 
Position Control 

 Add Column A for current year 
 Append data to “Staff Experience Master” file 
 Sort by svcSdt and add Category and Experienced data 
 Sort by AcctLocDesc and add Title I data 
 Duplicate the Data Sheet to Teacher Experience 
 Filter by GBUDesc – Keep CCCTA 
 Filter by AcctLoc and remove all staff associated Locations (0, 31‐35, 37) 
 Create a pivot table to summarize all staff experience 

 

 

 
 Pull all data into summary table. 

 
 

Updated: 08‐29‐19 
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Summary	of	Data	Used	to	Determine	Disparities		
 

Staff	Experience	

For the 2018‐2019 school year, the years of experience was similar for Title I and Non‐Title I schools. When 
summarizing the data compared to the average of all schools I found: 

Teachers	in	their	first	year	in	an	Elementary	School	

 Of our 568.9 teachers, only 14 were in their first year (2.5%) 
 The difference for first year teachers, between non‐Title I schools and Title I schools is 

‐2.2% 
 Bainbridge Elementary had the highest percent of first year teachers 7.3% but they also had 90.5% of 

their teachers with 4+ years of experience. 

Teachers	with	1‐3	years	in	an	Elementary	School	

 Of our 568.9 teachers, 74.7 were in years 1‐3 (13.1%). 
 The difference for teachers with 1‐3 years’ experience, between non‐Title I schools and Title I schools is 

‐2.9% 
 Only 2 of our elementary schools had 20 percent or more of their teachers with 1‐3 years of experience 

and 1 of the 2 schools was Title I. 

Teachers	with	4	or	more	years	in	an	Elementary	School	

 Of our 568.9 teachers, 480.2 had 4 or more years of experience (84.4%) 
 The difference for teachers with 4 or more years’ experience, between non‐Title I schools and Title I 

schools is ‐5.0% 
 8 schools fell below this county average and 5 of the 8 were Title I 

While it appears that Title I schools have more inexperienced teachers than the county average, we do not 
believe that the majority of the discrepancy is attributable to the poverty level of the schools. We believe that 
some disparity in experience level of teachers between Title I and Non‐Title I schools is based on geographic 
locations of the schools. Additionally we have Title I Resource Teachers (TRTs) working in Title I schools and 
exclusively experienced teachers fill these positions. When a TRT does leave the school, another experienced 
teacher often replaces them. An inexperienced teacher most often fills the vacancy created by this staff change.  

Staff	Effectiveness	

For the 2018‐2019 school year, the staff effectiveness was similar for Title I and Non‐Title I schools. When 
summarizing the data compared to the average of all schools I found: 

 Of our 488 teachers working in our 17 elementary schools, only 1 teacher (0.2%) was rated as ineffective 
and that teacher was not in a Title I school. 

 The differences between highly effective and effective seems to be based more on the principal in the 
school and not whether the school is Title I.  

Out	of	Field	Teachers	

For the 2018‐2019 school year all of our teachers met the Certification Requirements and none of our teachers 
were teaching out of field. 
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CECIL COUNTY PUBLIC SCHOOLS 
                                             OFFICE OF TITLE I 
                                                                GEORGE WASHINGTON CARVER EDUCATION LEADERSHIP CENTER 
                                                                        201 BOOTH STREET    •     ELKTON, MD 21921 

phone: 410.996.5482    •    fax: 410.996.5465    •    www.ccps.org 
  

Jeffrey A. Lawson, Ed.D.  William H. Malesh 
Superintendent of Schools President, Board of Education 

 

 

Our Mission: CCPS serves equitably through positive relationships as a safe, collaborative community. We will ensure all learners 
acquire the knowledge, skills, and qualities to be responsible, caring, and ethical citizens. 

 

Process	for	Developing,	Implementing,		
and	Monitoring	Schoolwide	Plans	

 
Cecil County Public Schools (CCPS) uses the Data Service Center (DSC) to enter school specific data into 
a School Improvement Plan (SIP) online template. 
 
The CCPS Division of Education Services has three core goals and six guiding principles. The core of 
each SIP is that there are three GOALS: 

1. All students will meet or exceed high academic standards. 
2. All students will learn in safe, secure, and inviting environments. 
3. All students will benefit from effective and efficient support and services provided by a learning 

organization. 

The SIP also considers six Guiding Principles. 
1. Inclusive Environment – providing all students with an appropriate education in the least restrictive 

environment 
2. Student Centered Supports – supports designed to aid the whole child in the development of their 

academic, social, emotional, and physical well‐being 
3. Community Engagement – engage the community in all matters that are relevant to the system’s 

function while remaining transparent about processes 
4. Active Leadership – all leaders collaborate throughout decision‐making processes and actively engage in 

implementation processes 
5. Professional Growth – develop our professionals through high‐quality professional development 

experiences that are relevant to their work, research based, and reflect contemporary practice. 
6. Student Achievement – this is the central principle that drives all others 

CCPS Title I schools create additional documentation as a supplement to the SIP. All of the four school‐
wide Title I components are found within the expectations of the SIP Template. This ensures that all 
components are included in all SIP plans. The core goal #1 along with guiding principle #6 helps focus 
our schools to conduct a comprehensive needs assessment to determine how we can help our 
students meet or exceed high academic standards. Goal #2 and #3 along with guiding principles #1, #2 
and #3 helps us look at the strengths of students, teachers, school and community as we identify their 
needs and seek out innovative ways to meet their needs. All Title I schools were given the Schoolwide 
Program Plan Components Checklist to assist in integrating the components into their plans and 
making sure that all components. 
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Title I Timeline 
 
SUMMER: 

 Any new Title I principals are invited to meet with the CCPS Title I Coordinator and the Assistant in 
Business Services to provide important information in managing Title I funds. This provides 
assurances that all school administrators are familiar with Title I protocols. 

 Once our local Title I allocation is received from MSDE, all principals of Title I schools attend an 
introductory budget meeting. During this meeting the Title I Coordinator, Executive Director for 
Elementary Education, and the Assistant in Business Services review funding for the coming year and 
discuss the direction of the countywide program. 

 Additional meetings with Title I administrators will be scheduled as needed. 

 
FALL: 

 The CCPS Title I Coordinator conducts a Title I Review Meeting that provides the opportunity to 
discuss changes in the Title I program, review school budgets, as well as prepare for the Annual Title 
I Parent Meeting. All Title I schools are represented at this meeting. 

 CCPS schedules an Annual Title I Parent Meeting every November. This is an opportunity for all 
schools to bring administrators, teachers, and parents together to explain the Title I program, 
celebrate school success, and solicit feedback on how to improve our program.  

WINTER:  
 As we approach the time for our MSDE Program Review, Title 1 principals are responsible for 

preparing their own program review. The Title I Coordinator will schedule individual times to visit 
each school. This is the opportunity for school staff to share their plan for strengthening their 
academic programs based on evidence‐based practices as well as detailing how schools have used 
their fiscal resources to develop their schoolwide plans. This review is similar to what will occur with 
our MSDE point of contact. This should help ensure that the schools chosen for MSDE’s review will 
be prepared. 

 Title I Coordinator will schedule additional Title I Resource Teacher technical assistance meetings as 
needed to ensure that schools meet all guidelines. 

SPRING: 
 In late spring, all schools participate in a Title I Resource Teacher Meeting (TRT meeting).  One 

school administrator as well as Title I Resource Teachers (TRTs) attend. This is an opportunity for the 
Title I Coordinator to share feedback from our MSDE Program Review, review changes in policy or 
procedure, provide budget projections for the coming year and discuss the development of the 
schoolwide plans. 
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Review	and	Analysis	of	the	Effectiveness		
of	Schoolwide	Programs	

	
Annually, the Office of Assessment and Accountability, provides access to state accountability data. All 
schools analyze their school results as well as compare their current year data with data from previous 
years. This provides a detailed examination of trend data and student growth. Included in with the 
school results are comparison results for Cecil County, as well as The State of Maryland. The CCPS Local 
Assessment Coordinator provides student disaggregated data to facilitate the comparison of all 
demographic groups. This is more than just scores. It is an opportunity to determine the root causes of 
student achievement or lack thereof. This data becomes a crucial part of the needs assessment. It 
allows us to determine the effectiveness of educational programs for each subgroup of students 
served. 
 
We administer the Measures of Academic Progress (MAP) assessment twice each year for students in 
grades 2‐8. We give this assessment in the fall and winter. This provides additional data for our 
students in both reading and mathematics. These results are available within one day of administration 
and allow schools to closely monitor student performance, examine student growth, and compare 
students’ scores to nationally normed student groups. 
 
Each school’s Comprehensive Needs Assessment assures that instructional decisions are data driven. 
School‐wide Reform Strategies are consistent with CCPS Master Plan and State standards. All Title I 
schools in CCPS have 100% Maryland Certified teachers and every effort is made to attract Maryland 
Certified teachers to every high need school. The Comprehensive Needs Assessment assists in aligning 
all professional development activities and the Executive Director of Elementary Education approves 
them. Strategies to increase Parent Involvement includes parent training sessions, monitoring parent 
needs by means of a parent surveys, and interactions by the Family Involvement Paraprofessional or 
Resource Teachers assigned to all Title I schools.  
 
All Title I plans have grade level plans which align with their School Improvement Plan. All grade level 
planning meetings include teachers in data driven decision making which in turn drives class 
instruction. Teachers are encouraged to join the School Improvement Team as contributing decision 
makers. Timely additional assistance is differentiated based upon student needs. Small group 
instruction is provided using an approved intervention program.  
 
Coordination and Integration of Federal, State, and Local Services include the Judy Center, ELL, special 
education inclusion, Title II, and various after school/before school programs in Title I schools. 
 
For the summer of 2019, a Summer Enrichment program was offered at all 8 Title l elementary schools. 
It ran from 9‐12:30 pm. for students entering first, second, third grades. Approximately 60 students 
were enrolled at each school. For Reading the schools used the Leveled Literacy Instruction program. 
For Math and Science the schools used STEAM Start kits from the Ten80 Company. These kits are 
based on project based learning and have integrated Math and Science. 
 

Updated: 08‐29‐19 
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Code of Student Conduct 
 
Cecil County Public Schools is committed to creating a school system where teaching and learning take 
place every day in safe, supportive, and respectful school environments, where students, school staff, 
and families are valued and have the opportunity to succeed.  School safety and academic success are 
created and strengthened when students effectively and actively are engaged in their learning, and 
when positive relationships exist between students and school staff. Schools should provide behavioral 
expectations for all members of the school community that are fair and developmentally appropriate.  
Cecil County Public Schools understands no student comes to school “perfect,” academically or 
behaviorally, and many face challenges in their homes and communities. All students, however, can 
succeed and deserve the opportunity to do so. Schools should provide the instruction and support 
necessary to address students’ academic and behavioral needs. When student behavior becomes 
inappropriate, students should be afforded the opportunity to learn from their mistakes. Cecil County 
Public Schools believes that the primary purpose of any disciplinary measure should be rehabilitive, 
restorative, and educational to foster a more positive school climate. In addition, Cecil County Public 
Schools administers discipline in graduated consequences and interventions to teach students 
appropriate behavior. Removing a student from school through exclusionary discipline measures, such 
as out‐of‐school suspension, expulsion, or referral to an alternative educational setting should always be 
a last resort.  Students who are removed should have the opportunity to make up work for credit, so 
that they may stay on pace with their classwork and on track to graduate. 
 
In all Cecil County Public Schools, Positive Behavioral Interventions and Supports (PBIS) plays a critical role 
in  supporting  and  defining  a  positive  school  climate.    PBIS  provides  systems  for  schools  to  design, 
implement, and evaluate effective school‐wide, classroom, non‐classroom, and student specific discipline 
plans.  When implemented with fidelity, school‐wide PBIS aims to reduce disruptive behavior, enhance 
school climate, and create a safer, more effective school for all students.  This is accomplished through 
applying teaching and learning practices to the prevention and promotion of positive behavior.  This shift 
away  from  reactive,  punitive  responses  is  accomplished  through  collection  and  analysis  of  pertinent 
school data, teaching clear behavioral expectations for students, and establishing a system of appropriate 
staff responses to student behavior. 
 
 
 
 
 
 

Updated: 08‐29‐19 
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Schoolwide Program Plan Components Checklist 
 [Schoolwide Components ESSA Section 1114 (b)(1)(A-J)] 

An eligible school operating a schoolwide program shall develop a comprehensive plan that must include the following components in their plan. 
1.  Comprehensive Needs Assessment of 
the entire school that takes into account 
information on the academic achievement of 
children in relation to the challenging State 
academic standards, particularly the needs of 
children who are failing, or at-risk of failing, 
to meet the challenging State academic 
standards and any other factors as determined 
by the local educational agency; [1114(b)(6)] 
 
Things to consider: 
 What types of qualitative and 

quantitative data are being collected?   
o Examples include culture/climate, 
demographics, student performance, 
student attendance, behavior, and family 
and community involvement.  
o Where necessary, a school should 
attempt to engage in interviews, focus 
groups, or surveys, as well as review data 
on students, educators, and schools to 
gain a better understanding of the root 
causes of the identified needs. 

 What are the strengths of students, 
teachers, school and community?  What 
are their needs? 

 What are the contributing factors to 
academic strengths and needs?   

 How is the data being used by 
administration, teachers and parents to 
guide decisions and instruction?   

 How is data being reviewed in a 
disaggregated format to look at progress 
and needs of all student groups?  

 How is the needs assessment used for a 
cycle of ongoing continuous 
improvement engaging all stakeholders? 

2 . Schoolwide Reform Strategies that address school 
needs including a description of how strategies will:  
a. Provide opportunities for all children, including 

each of the subgroups of students as defined in 
Section 1111(c) (2) to meet the challenging State 
academic standards; (1114(b)(7)(A)(i);  

b. Use methods and instructional strategies that 
strengthen the academic program, in the school, 
increase the amount and quality of learning time and 
help provide an enriched and accelerated curriculum, 
which may include programs, activities and courses 
necessary to provide well rounded education; 
(1114(b)(7)(A)(ii)  

c. Address the needs of all children in the school, but 
particularly the needs of those at risk of not meeting 
the challenging State academic standards  that may 
include (1114(b)(7)(A)(iii) 
 Counseling, school-based mental health 

programs, specialized instructional support 
services;  

 Preparation for and awareness of opportunities 
for postsecondary education and the workforce;  

 Schoolwide tiered model to prevent and address 
problem behavior;  

 Professional development and other activities 
for teachers;  

 Strategies to assist preschool children in 
transition  

 
Things to consider: 
 How do the schoolwide reforms increase the quality 

and quantity of instruction using evidence-based 
methods and strategies? 

 How do the reform strategies align with the needs 
assessment and address the needs of all students 
including low achieving, accelerated, etc.? 

 What evidence is being collected to demonstrate the 
effectiveness of reforms?  

3A. Parent, Family and Stakeholder Involvement - 
developed with the involvement of parents and other 
members of the community to be served and individuals 
who will carry out such plan, including teachers, 
principals, other school leaders, paraprofessionals, the 
LEA, and, if appropriate, specialized instructional 
support personnel, technical assistance providers, school 
staff, if the plan relates to a secondary school, students, 
and other individuals determined by the school. 
1114(b)(2)  
 
3B. Strategies to Increase Parent and Family 
Engagement (Section 1116)  
 
Things to consider: 
 How will parents, families, and community members 

be involved in developing the schoolwide plan? 
 How will teachers, principals, and other school staff 

be involved in developing the schoolwide plan?	
4.  Coordination and Integration of Federal, State, 
and local services and programs - If appropriate and 
applicable, is developed in coordination and integration 
with other Federal, State, and local services, resources 
and programs, such as programs supported under this 
Act, violence prevention programs, nutrition programs, 
housing programs, Head Start programs, adult education 
programs, career and technical education programs, and 
schools implementing comprehensive support and 
improvement activities or targeted support and 
improvement activities under Section 1111(d). 1114(b) 
(5) 
 

Things to consider: 
 Identify all federal, state, and local programs and 

services. 
 How are federal, state, and local resources braided to 

maximize the impact of the schoolwide plan? 
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Every Student Succeeds Act (ESSA) - TARGETED ASSISTANCE PROGRAM CHECKLIST  
  

1115. TARGETED ASSISTANCE SCHOOLS 
(b) Targeted Assistance School Program- To assist targeted assistance schools and local educational agencies 

to meet their responsibility to provide for all their students served under this part the opportunity to meet the 
State's challenging student academic achievement standards in subjects as determined by the State, each 

targeted assistance program under this section shall: 
 

Eligible Children check
Selection for eligible students. (Section 1115 (c)(1)(B)) 
Eligible children are children identified by the school as failing; or most at risk of failing, to meet 
academic standards on the basis of multiple educationally related objective criteria established by the 
local educational agency and supplemented by the school, except that children from preschool 
through 2 grade shall be selected solely on the basis of criteria, including objective criteria 
established by the local educational agency and supplemented by the school. 

 

Seven Components of a TAS Program (1115 (b)(2)(A-G)) 

 (A) use such program's resources under this part to help eligible children meet such State's 
challenging academic standards, which may include programs, activities, and academic courses 
necessary to provide a well-rounded education; 

 

 (B) use methods and instructional strategies to strengthen the academic program of the school 
through activities, which may include- 
    (i) extended learning time, before- and after-school, and summer programs and  opportunities; and 
    (ii) a schoolwide tiered model to prevent and address behavior problems, and early intervening 
    services, coordinated with similar activities and services carried out under the Individual with 
    Disabilities Education Act (20 U.S.C. 1400 et seq.); 

 

 (C) coordinate with and support the regular education program, which may include services to assist 
preschool children in the transition from early childhood programs such as Head Start, the Literacy 
program under subpart 2 of part B of title II, or State-run preschool programs to elementary school 
programs; 

 

 (D) providing professional development with resources provided under this part, and, to the extent 
practicable, from other sources, to teachers, principals, other school leaders, paraprofessionals, and if 
appropriate, specialized instructional support personnel, and other school personnel who work with 
eligible children in programs under this section or in the regular education program; 

 

(E) implementing strategies to increase the involvement of parents of eligible children in accordance 
with section 1116; 

 

(F) if appropriate and applicable, coordinating and integrating Federal State and local 
services and programs such as programs supported under this Act, violence prevention programs 
supported, nutrition programs, housing programs, Head Start programs, adult education programs, 
career and technical education programs, and 
comprehensive support and improvement activities under section 1111(d); 

 

(G) provide to local educational agency assurances that the school will- 
     (i) help provide an accelerated, high quality curriculum; 
     (ii) minimize the removal of children from the regular classroom during regular school hours for  
     instruction provided under this part: and 
     (iii) on an ongoing basis, review the progress of eligible children and revise the targeted assistance 

program under this section, if necessary, to provide additional assistance to enable such children to 
meet the challenging State academic standards. 
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TARGETED	ASSISTANCE	SCHOOLS 
CCPS is beginning the Targeted Assistance process for Cecilton Elementary School and continuing for 
Elkton Middle School (EMS).  

July 2019 

We were delayed in beginning this process due to lack of budget allocation. We were able to meet with 
Cecilton Elementary School staff on July 15, 2019. Attending this meeting were: 

William Ide, Instructional Coordinator for Title I 
Erynn Seato, Assistant in Business Services 
Meghan Pugh, Principal 
Samantha Wallace, Assistant Principal 
Gwen Green, Lead Secretary 

 
We provided an overview of the Title I and reviewed procedures for implementing a Targeted Assistance 
program. We discussed the procedures for identifying the students most at risk of not meeting the state 
standards. We decided to invite Luke Dillon, our Title I Point‐of‐Contact, to visit Cecilton and provide 
technical assistance. Unfortunately, due to changes in MSDE’s personnel structure we were never able 
to schedule a visit. 
 
August 2019 

William Ide met with Corrine Dochney on August 13, 2019. Corrine is an experienced Title I Resource 
Teacher and was previously working with students at Bay View Elementary School. We went over the 
Targeted Assistance process and provided guidance documents. 
 
September 2019 

William Ide will visit Cecilton Elementary on September 19, 2019 to review the student identification 
criteria and review the progress during the first few weeks of school. 
 
October 2019 

Cecilton Elementary and Elkton Middle School Title I teachers will join the Title I teachers from our eight 
Elementary Title I schools for a quarterly Title I meeting. This meeting will provide the Title I Coordinator 
with the opportunity to review the Comprehensive Needs Assessment data as well as program 
expectations. This meeting will also allow schools a chance to collaboratively plan for the CCPS annual 
meeting. 

November 2019 

CCPS will conduct our annual Title I Parent/School meeting on November 8, 2019. 

December 2019 – June 2020 

The CCPS Title I Coordinator will continue to meet with the administration and staff at Cecilton 
Elementary and Elkton Middle School as needed during this school year. 

180180



Academic Elkton Middle School Targeted Title I Criteria 2019 - 2020

Academic Interventions, Grade 6 Academic Interventions, Grade 7 Academic Interventions, Grade 8
0-10 absences 4 points 0-10 absences 4 points 0-10 absences 4 points
10.5-20 absences 2 points 10.5-20 absences2 points 10.5-20 absences2 points
20.5+ absences 0 points 20.5+ absences 0 points 20.5+ absences 0 points
D-F 4 points D-F 4 points D-F 4 points
C 2 points C 2 points C 2 points
A-B 0 points A-B 0 points A-B 0 points
D-F 4 points D-F 4 points D-F 4 points
C 2 points C 2 points C 2 points
A-B 0 points A-B 0 points A-B 0 points
0-21% 4 points 0-21% 4 points 0-21% 4 points
22-40% 2 points 22-40% 2 points 22-40% 2 points
41-99% 0 points 41-99% 0 points 41-99% 0 points
0-21% 4 points 0-21% 4 points 0-21% 4 points
22-40% 2 points 22-40% 2 points 22-40% 2 points
41-99% 0 points 41-99% 0 points 41-99% 0 points
1-2 4 points 1-2 4 points 1-2 4 points
3 2 points 3 2 points 3 2 points
4-5 0 points 4-5 0 points 4-5 0 points
1-2 4 points 1-2 4 points 1-2 4 points
3 2 points 3 2 points 3 2 points
4-5 0 points 4-5 0 points 4-5 0 points

5 points 5 points
4 points 4 points 21 qualifying 8th grade students
3 points 3 points
2 points 2 points
1 point 1 point
0 points 0 points

59 qualifying 6th grade students 25 qualifying 7th grade students

PARCC Reading

PARCC Math

Attendance

End of Year Math 
Grade

End of Year Reading 
Grade

NWEA Winter 
Reading Percentile

NWEA Winter Math 
Percentile

Attendance

End of Year 
Math Grade

End of Year 
Reading Grade

NWEA Winter 
Reading 

Percentile

NWEA Winter 
Math Percentile

Teacher 
Recommendation

Scale of 0-5, 5 
highly 

recommended

Teacher 
Recommendation

Scale of 0-5, 5 
highly 

recommended

NWEA Winter 
Reading Percentile

NWEA Winter Math 
Percentile

PARCC Reading

PARCC Math

Attendance

End of Year Math 
Grade

End of Year 
Reading Grade

PARCC Math

PARCC Reading
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Social-Emotional Elkton Middle School Targeted Title I Criteria 2019 - 2020

Social/Emotional Interventions, Grade 7 Social/Emotional Interventions, Grade 8
20.5+ absences 4 points 20.5+ absences 4 points
10.5-20 absences 2 points 10.5-20 absences 2 points
0-10 absences 0 points 0-10 absences 0 points
D-F 4 points D-F 4 points
C 2 points C 2 points
A-B 0 points A-B 0 points
D-F 4 points D-F 4 points
C 2 points C 2 points
A-B 0 points A-B 0 points
0-21% 4 points 0-21% 4 points
22-40% 2 points 22-40% 2 points
41-99% 0 points 41-99% 0 points
0-21% 4 points 0-21% 4 points
22-40% 2 points 22-40% 2 points
41-99% 0 points 41-99% 0 points
1-2 4 points 1-2 4 points
3 2 points 3 2 points
4-5 0 points 4-5 0 points
1-2 4 points 1-2 4 points
3 2 points 3 2 points
4-5 0 points 4-5 0 points
2 or more 4 points 2 or more 4 points
1 2 points 1 2 points
0 0 points 0 0 points

2-6 ODR 4 points 2-6 ODR 4 points
7+ ODR 2 points 7+ ODR 2 points
0-1 ODR 0 points 0-1 ODR 0 points

20 qualifying 7th grade students 21 qualifying 8th grade students

Behavior

Attendance

End of Year 
Math Grade

End of Year 
Reading Grade

NWEA Winter 
Reading 

Percentile

Risk of Harm

Behavior

PARCC Reading

PARCC Math

PARCC Reading

PARCC Math

Attendance

End of Year Math 
Grade

End of Year Reading 
Grade

NWEA Winter 
Math Percentile

NWEA Winter 
Reading Percentile

NWEA Winter Math 
Percentile

Risk of Harm
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1 
 

 
TARGETED ASSISTANCE SCHOOLS 

 
Check one Assurances  

 
Citation Sample Evidence of Implementation  

 
☐    Yes 

 
☐    No 

The LSS ensures it has a written process 
for developing, implementing, and 
monitoring requirements in all targeted 
assistance schools including a timeline 
for identifying eligible students who are 
at most in need of services, who are 
failing, or at risk of failing to meet the 
State’s challenging student academic 
achievement standards, including how 
students are ranked using multiple 
academic selection criteria.   
 

1115(c)(1)(B) Developing/Implementing: 
❑ Weighted selection criteria 

o Data sources for multiple selection criteria (by 
school)  

❑ Master ranking (all students ranked showing most 
needy students served by grade and subject area) 

❑ Targeted Assistance teachers and para schedules with 
matching student roster 

o Service delivery model 
❑ Description of how services will be delivered to 

targeted assistance students at each school. (push-
in/pull-out) 

❑ Documentation that the school complies with Title I 
student-to-teacher ratio of no more than 8:1 in a small 
group setting  

❑ School master schedules 
❑ Exit criteria by school  

LSS School Monitoring: 
❑ Evidence of implementation of the LSS Monitoring 

Plan may include: 
o SAN from program monitoring 
o Program monitoring reports 
o Email communication 

LSS Schedules with dates for regular review for each Title 
I Targeted Assistance school. 

☐    Yes 
☐    No 

 
☐    N/A 

The LSS ensures the implementation of a 
Targeted Assistance program includes the 
following seven components: 
 

1115(b)(2)(A-
G) 

Program’s resources to help eligible children meet the 
state’s challenging academic standards may include: 
❑ Programs, activities, and academic courses necessary 

to provide a well-rounded education. 
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2 
 

A. Use program’s resources to help 
eligible children meet the state’s 
challenging academic standards; 

B. Use methods and instructional 
strategies to strengthen the academic 
program of the school; 

C. Coordinate with and support the 
regular educational program which 
may include services to preschool 
children in the transition from early 
childhood programs;  

D. Provide Professional Development; 
E. Strategies to increase the involvement 

of parents of eligible children; 
F. If appropriate and applicable, 

coordinate with Federal, State, and 
local programs; 

G. Each Title I Targeted  
Assistance School will provide the LSS 
assurances that it will: 

(i) help provide an accelerated, 
high quality curriculum; 
(ii) minimize the removal of 
children from the regular 
classroom during regular school 
hours for instruction provided 
under this part: and 

(iii) on an ongoing basis, review the 
progress of eligible children and revise the 
targeted assistance program under this 
section, if necessary, to provide additional 
assistance to enable such children to meet 
the challenging State academic standards. 

Methods and instructional strategies to strengthen the 
academic program of the school may include: 
❑ expanded learning time, before- and after-school, and 

summer programs and opportunities 
❑ a schoolwide tiered model to prevent and address 

behavior problems, and early intervention services, 
coordinated with similar activities and services carried 
out under the Individuals with Disabilities Education 
Act (20 U.S.C. 1400 et seq.). 

 
Coordination with the regular education program may 
include:  
❑ SAN from collaboration meetings 

o Timelines with evidence of implementation 
❑ Documentation of articulation between regular 

education program and Title I 
 
Professional Development: 
❑ Data sources demonstrating the need for identified 

professional development  
❑ SANE documents from professional development 
❑ Professional development schedules, plans, and/or 

calendars 
❑ See Parent and Family Engagement Section 

Strategies to increase the involvement of parents of 
eligible children: 
❑ NOTE: these items may be available in component D – 

Parent and Family Engagement. 
Coordinate with Federal, State, 
and local programs; if applicable: 
❑ Evidence of coordination with Federal, State, and local 

programs (Title III, Title IV, Judy Center, 
Headstart, Library, etc.)
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3 
 

☐    Yes 
 

☐    N/A 

The LSS ensures that progress of 
participating children is reviewed on an 
ongoing basis and programs are revised if 
necessary to provide additional assistance 
to eligible children.  

1115 
(b)(2)(G)(iii) 

❑ LSS schedules with dates for regular review for each 
Title I Targeted Assistance school.  

❑ SAN documentation of data review meetings 
❑ Documentation of program adjustments based on data 

review and progress monitoring 
❑ Student progress monitoring (evidence of progress/lack 

of progress)  
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2 
 

Does the school have a current year school parent and family engagement plan and school parent compact? 

 

A. General Requirements: Section 1116 (b) (d)  Yes No

1. Jointly developed, and distributed, to parents of participating Title I students in a format and written in a language 
parents/families can understand. Section 1116 (b) and (d) 

a. Parent and Family Engagement Plan _______ 
b. School‐Parent Compact _______ 

 

2. Parents of participating Title I students are involved in the decisions regarding the spending of the parent 
involvement fund.  Section 1116 (3)(B) 

 
B. Policy Involvement: Section 1116 (c) 

1. Schools convene an annual meeting, at convenient times, to inform parents of the school’s role and requirements 
in implementing Title I, and the right of parents to be involved?  Sec.1116 (c)(1) 

 
2. Schools offer a flexible number of meetings, such as morning and evening. Section 1116 (c)(2) 

3. Involve parents of participating Title I students in an ongoing and timely way in the program planning, review, and 
improvement of the: Section 1116 (c)(3)  

a. School Parent and Family Engagement Plan   
b. Schoolwide plan 

 

4. Parents/families will be provided timely information about school programs. Sec. 1116 (c)(4)(A) 

5. The Parent and Family Engagement Plan advises that if the schoolwide program plan (1114) is not satisfactory to 
parents, submit any parent comments on the plan when the school makes the plan available to the local 
educational agency. Section 1116 (c)(5) 

 
C. Shared Responsibility:  Section 1116 (d) ‐ School‐Parent Compact 

1. The school‐parent compact outlines how parents/families, school staff, and students share responsibility for 
improved student academic achievement?  Section 1116 (d) 
 

2. School Responsibilities:  Describe how the school will:

 Provide high‐quality curriculum and instruction that enables children to meet the State's academic achievement 
standards and a supportive and effective learning environment that enables children to meet the State's academic 
achievement standards. Section 1116 (d)(1) 

 Conduct annual parent‐teacher conferences in elementary schools during which the compact is discussed as it 
relates to a child's achievement. Section 1116 (d)(2)(A)  

 Provide frequent reports to families on their child's progress. Section 1116 (d)(2)(B) 
 Provide reasonable access to staff including opportunities to volunteer and participate in the child's class and 
observation of classroom activities. Section 1116 (d)(2)(C) 

 Ongoing basis, ensuring regular two‐way, meaningful communication between home and school, and in a language 
the family members can understand. Section 1116 (d)(2)(D) 

 
3. Parent Responsibilities:  Describe how parents/families will be responsible for their child’s learning (i.e., classroom 

volunteering, participating in decision‐making, use of extracurricular time.)  Section 1116 (d)(1) 
 

4. Student Responsibilities: Describe ways students will support their own academic achievement. Section 1116 (d) 
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3 
 

D. Building Capacity: Section 1116 (e)  Yes No

The Plan describes how the school will build the schools’ and parents’/families capacity for parental involvement 

1. Provide assistance to parents/families in understanding the State academic standards, State and local academic 
assessments, and how to monitor a child's progress, and how to work with educators to improve the achievement 
of their children   
Section 1116 (e)(1) 

2. Provide materials and training to help parents work with their children to improve academic achievement, such as 
literacy training and using technology. 
Section 1116 (e)(2) 

3. Educate school personnel (teachers, specialized instruction support personnel, principals and other school leaders) 
with parental assistance on how to work with parents as equal partners in their child’s educational process.  
Section 1116 (e)(3)   

4. To the extent feasible and appropriate, coordinate and integrate parental involvement programs and activities with 
other Federal, State, and local programs, including public preschool programs, and conduct other programs such as 
parent resource centers.  
Section 1116 (a)(2)(C) and  (e)(4) 

5. Ensure information related to school and parent/family programs, meetings, and other activities is shared with 
parents in a format and, to the extent practicable, in a language the parents can understand. Section 1116 (e)(5) 

6. Provide such other reasonable support (provide literacy training, pay reasonable and necessary expenses 
associated with local parental involvement activities, including transportation and child care costs, provide a variety 
of meeting times and locations) for parental involvement activities as parents may request.   
Section 1116 (e)(14) 

E. Accessibility: Section 1116 (f) 

To the extent practicable, provide full opportunities for the participation of parents with limited English proficiency, 

parents with disabilities, and parents of migratory children.  Section 1116 (f) 
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D.  PARENT AND FAMILY ENGAGEMENT 
 
To encourage parent and family engagement, LSSs and schools need to communicate frequently, 
clearly, and meaningfully with families, and ask for parents’ input in decisions that affect their children.  
[Section 1116(a)(2)] Parent and Family Engagement strategies should be woven throughout each 
system’s Master Plan.   
 
Section 1116: District Level Parent and Family Engagement Policy 
 

 
I. School Level Parent and Family Engagement Plan Review  

 
(b) SCHOOL PARENT AND FAMILY ENGAGEMENT POLICY-  
(1) IN GENERAL- Each school served under this part shall jointly develop with, and distribute to, 
parents and family members of participating children a written parent and family engagement policy, 
agreed on by such parents, that shall describe the means for carrying out the requirements of 
subsections (c) through (f). Parents shall be notified of the policy in an understandable and uniform 
format and, to the extent practicable, provided in a language the parents can understand. Such policy 
shall be made available to the local community and updated periodically to meet the changing needs 
of parents and the school. 
 

(1) SPECIAL RULE- If the school has a parent and family engagement policy that applies to 
all parents and family members, such school may amend that policy, if necessary, to meet the 
requirements of this subsection. 

 
(2) AMENDMENT- If the local educational agency involved has a school district-level 

parent and family engagement policy that applies to all parents and family members in all schools 
served by the local educational agency, such agency may amend that policy, if necessary, to meet the 
requirements of this subsection. 

 
(4) PARENTAL COMMENTS- If the plan under section 1112 is not satisfactory to the parents of 
participating children, the local educational agency shall submit any parent comments with such plan 
when such local educational agency submits the plan to the State. 

 
 

III.  School-Parent Compact 
 
(d) SHARED RESPONSIBILITIES FOR HIGH STUDENT ACADEMIC ACHIEVEMENT- As a 

component of the school-level parent and family engagement policy developed under subsection (b), each 
school served under this part shall jointly develop with parents for all children served under this part a 
school-parent compact that outlines how parents, the entire school staff, and students will share the 
responsibility for improved student academic achievement and the means by which the school and parents 
will build and develop a partnership to help children achieve the State's high standards. Such compact shall 
— 

 
(1) describe the school's responsibility to provide high-quality curriculum and instruction in a supportive 
and effective learning environment that enables the children served under this part to meet the challenging 
State academic standards, and the ways in which each parent will be responsible for supporting their 
children's learning; volunteering in their child's classroom; and participating, as appropriate, in decisions 
relating to the education of their children and positive use of extracurricular time; and 
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(2) address the importance of communication between teachers and parents on an ongoing basis through, at 
a minimum — 

(A) parent-teacher conferences in elementary schools, at least annually, during the compact shall be 
discussed as the compact relates to the individual child's achievement; 
(B) frequent reports to parents on their children's progress; 
(C) reasonable access to staff, opportunities to volunteer and participate in their child's class, and 
observation of classroom activities; and 
(D) ensuring regular two-way, meaningful communication between family members and school staff, 
and, to the extent practicable, in a language that family members can understand. 

 
IV. Distribution of Funds 

  
3) RESERVATION- 
 

1. IN GENERAL—Each local educational agency shall reserve at least 1 percent of its allocation 
under subpart 2 to assist schools to carry out the activities described in this section, except that this 
subparagraph shall not apply if 1 percent of such agency’s allocation under subpart, 2 for the fiscal 
year for which the determination is made is $5,000 or less. Nothing in this subparagraph shall be 
construed to limit local educational agencies from reserving more than 1 percent of its allocation 
under subpart 2 to assist schools to carry out activities described in this section. 
 

2. PARENT AND FAMILY MEMBER INPUT- Parents and family members of children receiving 
services under this part shall be involved in the decisions regarding how funds reserved under 
subparagraph (A) are allotted for parental involvement activities. 

 
(C) DISTRIBUTION OF FUNDS- Not less than 90 percent of the funds reserved subparagraph (A) shall 
be distributed to schools served under this part with priority given to high need schools. 
 
(D) USE OF FUNDS—Funds reserved under subparagraph (A) by a local educational agency shall be 
used to carry out activities and strategies consistent with the local educational agency’s parent and 
family engagement policy, including not less than 1 of the following: 

(i) Supporting schools and nonprofit organizations in providing professional development for local 
educational agency and school personnel regarding parent and family engagement strategies, which 
may be provided jointly to teachers, principals, other school leaders, specialized instructional 
support personnel, paraprofessionals, early childhood educators, and parents and family members. 
(ii) Supporting programs that reach parents and family members at home, in the community, and at 
school. 
(iii) Disseminating information on best practices focused on parent and family engagement, 
especially best practices for increasing the engagement of economically disadvantaged parents and 
family members. 
(iv) Collaborating, or providing subgrants to schools to enable such schools to collaborate, with 
community-based or other organizations or employers with a record of success in improving and 
increasing parent and family engagement. 
(v) Engaging in any other activities and strategies that the local educational agency determines are 
appropriate and consistent with such agency’s parent and family engagement policy.’’ 
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1: Parent and Family Engagement Policy/Plan (LSS and School-level) and School –Parent Compact  
1116(a)(2)  1116(b)(c)(d) 
The LSS ensures it has a process to develop jointly with, agree on with, and distribute to parents and family 
members of participating children, a written: 
❑ LSS Title I Parent and Family Engagement Policy/Plan  
❑ School-Level Title I Parent and Family Engagement policy/plan;  
❑ School-Parent Compact 

 
 
2:  Parent & Family Engagement Annual Evaluation 1116(a)(2)(D-E) 
The LSS ensures that it conducts, with the meaningful involvement of parents and family members, an annual 
evaluation of the content and effectiveness of the LSS‘s parent and family engagement policy/plan and uses 
evaluation findings to design evidence-based strategies for more effective parental involvement and plan 
revisions. 
3.Parent and Family Engagement Reservation: The LSS and schools ensure that parents and family members 
of children participating in Title I services are involved in the decisions regarding how funds reserved are 
allotted for parent and family involvement activities. 1116(a)(3)(A)  1116(a)(3)(B) 
 
4. Building Capacity for Involvement 
The LSS ensures that the Title I Office and all Title I schools will build capacity of parent/family, community 
and school personnel for effective involvement of parents and family members in improving student academic 
achievement.  1116(e)(1-6) 
 
 

Implications for Program Review 

● Representatives from the offices listed on #7 must participate in the Annual Title I 
Program Review. 
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Schoolwide Program Plan Components Checklist [Schoolwide Components ESSA Section 1114 (b)(1)(A-J)] 
An eligible school operating a schoolwide program shall develop a comprehensive plan that must include the following components in their plan. 

1.  Comprehensive Needs Assessment of the entire 
school that takes into account information on the academic 
achievement of children in relation to the challenging State 
academic standards, particularly the needs of children who 
are failing, or at-risk of failing, to meet the challenging 
State academic standards and any other factors as 
determined by the local educational agency; [1114(b)(6)] 
 
Things to consider: 

 What types of qualitative and quantitative data are 
being collected?   

o Examples include culture/climate, demographics, 
student performance, student attendance, behavior, 
and family and community involvement.  

o Where necessary, a school should attempt to engage in 
interviews, focus groups, or surveys, as well as review 
data on students, educators, and schools to gain a 
better understanding of the root causes of the 
identified needs. 

 What are the strengths of students, teachers, school 
and community?  What are their needs? 

 What are the contributing factors to academic 
strengths and needs?   

 How is the data being used by administration, teachers 
and parents to guide decisions and instruction?   

 How is data being reviewed in a disaggregated format 
to look at progress and needs of all student groups?  

 How is the needs assessment used for a cycle of 
ongoing continuous improvement engaging all 
stakeholders? 

2 . Schoolwide Reform Strategies that address 
school needs including a description of how strategies 
will:  
a. Provide opportunities for all children, including 

each of the subgroups of students as defined in 
Section 1111(c) (2) to meet the challenging State 
academic standards; (1114(b)(7)(A)(i);  

b. Use methods and instructional strategies that 
strengthen the academic program, in the school, 
increase the amount and quality of learning time 
and help provide an enriched and accelerated 
curriculum, which may include programs, 
activities and courses necessary to provide well 
rounded education; (1114(b)(7)(A)(ii)  

c. Address the needs of all children in the school, but 
particularly the needs of those at risk of not 
meeting the challenging State academic standards  
that may include (1114(b)(7)(A)(iii) 

 Counseling, school-based mental health 
programs, specialized instructional support 
services;  

 Preparation for and awareness of 
opportunities for postsecondary education 
and the workforce;   

 Schoolwide tiered model to prevent and 
address problem behavior;  

 Professional development and other activities 
for teachers;  

 Strategies to assist preschool children in 
transition  

 

Things to consider: 
 How do the schoolwide reforms increase the 

quality and quantity of instruction using 
evidence-based methods and strategies? 

 How do the reform strategies align with the needs 
assessment and address the needs of all students 
including low achieving, accelerated, etc.? 

 What evidence is being collected to demonstrate 
the effectiveness of reforms?   

3A. Parent, Family and Stakeholder Involvement - 
developed with the involvement of parents and other 
members of the community to be served and individuals 
who will carry out such plan, including teachers, 
principals, other school leaders, paraprofessionals, the 
LSS, and, if appropriate, specialized instructional support 
personnel, technical assistance providers, school staff, if 
the plan relates to a secondary school, students, and other 
individuals determined by the school. 1114(b)(2)  
 
3B. Strategies to Increase Parent and Family 
Engagement (Section 1116)  
 
Things to consider: 

 How will parents, families, and community 
members be involved in developing the schoolwide 
plan? 

 How will teachers, principals, and other school staff 
be involved in developing the schoolwide plan? 

4.  Coordination and Integration of Federal, State, 
and local services and programs - If appropriate and 
applicable, is developed in coordination and integration 
with other Federal, State, and local services, resources 
and programs, such as programs supported under this 
Act, violence prevention programs, nutrition programs, 
housing programs, Head Start programs, adult education 
programs, career and technical education programs, and 
schools implementing comprehensive support and 
improvement activities or targeted support and 
improvement activities under Section 1111(d). 1114(b) 
(5) 
 

Things to consider: 
 Identify all federal, state, and local programs and 

services. 
 How are federal, state, and local resources braided to 

maximize the impact of the schoolwide plan? 
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LEA 07 FaRMS and Enrollment 2018‐2019REV_ALL_SNAP‐07‐15‐19 7/15/2019

Academic 

Year
School Name Free Reduced

Free + 

Reduced
CEP * 1.6 Free % 

Free + 

Reduced %
SNAP %

Total 

Enrollment
SNAP Other Total

2019 Thomson Estates Elementary 371 0 371 371 72.89% 72.89% 72.89% 509 230 2 232

2019 Holly Hall Elementary 331 0 331 331 70.43% 70.43% 70.43% 470 201 6 207

2019 Gilpin Manor Elementary 283 0 283 283 70.05% 70.05% 70.05% 404 165 12 177

2019 Elkton Middle 293 53 346 353 52.70% 62.23% 63.49% 556 213 8 221

2019 Cecil Manor Elementary 230 40 270 225 52.39% 61.50% 51.25% 439 131 10 141

2019 North East Elementary 304 21 325 352 55.47% 59.31% 64.23% 548 211 9 220

2019 Cecilton Elementary 126 24 150 131 44.21% 52.63% 45.96% 285 80 2 82

2019 Perryville Elementary 163 38 201 156 41.37% 51.02% 39.59% 394 90 8 98

2019 Bainbridge Elementary 132 12 144 171 45.99% 50.17% 59.58% 287 98 9 107

2019 Bay View Elementary 216 34 250 262 42.11% 48.73% 51.07% 513 154 10 164

2019 Leeds Elementary 139 29 168 152 36.77% 44.44% 40.21% 378 89 6 95

2019 North East Middle 303 37 340 366 39.20% 43.98% 47.35% 773 216 13 229

2019 Cherry Hill Middle 162 24 186 144 35.53% 40.79% 31.58% 456 83 7 90

2019 Rising Sun Elementary 243 47 290 224 33.80% 40.33% 31.15% 719 128 12 140

2019 Elkton High 338 58 396 312 34.38% 40.28% 31.74% 983 192 3 195

2019 Perryville Middle 190 35 225 193 32.26% 38.20% 32.77% 589 113 8 121

2019 Conowingo Elementary 146 27 173 144 31.60% 37.45% 31.17% 462 86 4 90

2019 Kenmore Elementary 95 14 109 97 30.74% 35.28% 31.39% 309 58 3 61

2019 Charlestown Elementary 63 16 79 81 26.81% 33.62% 34.47% 235 49 2 51

2019 Bohemia Manor Middle 129 31 160 123 25.85% 32.06% 24.65% 499 75 2 77

2019 Elk Neck Elementary 123 14 137 123 27.95% 31.14% 27.95% 440 72 5 77

2019 Calvert Elementary 110 23 133 113 24.83% 30.02% 25.51% 443 65 6 71

2019 Chesapeake City Elementary 92 12 104 86 26.51% 29.97% 24.78% 347 51 3 54

2019 Rising Sun Middle School 154 35 189 150 22.51% 27.63% 21.93% 684 90 4 94

2019 Perryville High 159 43 202 168 20.81% 26.44% 21.99% 764 101 4 105

2019 North East High 225 45 270 257 21.87% 26.24% 24.98% 1029 150 11 161

2019 Bohemia Manor High 129 29 158 120 19.25% 23.58% 17.91% 670 72 3 75

2019 Rising Sun High 160 36 196 128 14.26% 17.47% 11.41% 1122 76 4 80
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Parent	and	Family	Engagement	

 

Involving	Families	–	Annual	Meeting	

The Instructional Coordinator Title I meets annually, in the fall, with the parent representatives from 
each Title I school. The purpose of this meeting is to collaboratively review, update, and revise the CCPS 
Family Involvement Policy. During the November 2018 Annual Meeting there were no significant 
changes from the Published LEA Policy/Plan. For the November 2019 meeting we will use the District 
Parent and Family Engagement Policy Checklist to monitor our county policy. 

The Instructional Coordinator for Title I and Title I principals will use the School Parent and Family 
Engagement Policy/Plan Checklist from MSDE to ensure compliance. CCPS holds Technical Assistance 
meetings throughout the year to ensure compliance with all requirements. 

Monitoring	Parent	and	Family	Engagement		

CCPS monitors parent involvement programs and activities by compiling and evaluating feedback forms 
given to participants. Participants respond concerning the quality of the presentation and/or 
information given, in addition to what they feel their present or future program needs are. CCPS uses 
survey results determine effectiveness of programs and activities. 

CCPS uses Informal discussions and phone surveys to gather information about the effectiveness of the 
parent involvement program. The schools monitor the parental involvement by keeping sign‐in sheets. 
The sign‐in sheets provide the number of parents that attend each event and let the schools know 
exactly who is attending the events. Participants fill out evaluation forms regarding the activities in 
which they participate. Evaluation forms determine the effectiveness of the programs offered and the 
needs of the participants. 

Annually, CCPS sends all parents a satisfaction survey to determine effectiveness of the program in 
place. CCPS monitors Parent involvement programs and activities by compiling and evaluating feedback 
forms from each participant. We solicit feedback concerning the quality of the presentation and 
information given. We offer the opportunity for participants to suggest additional topics of interest for 
future meetings.  We use the survey results to determine effectiveness of programs and activities. 

Monitoring	School‐Parent	Compact	

Prior to the conclusion of the school year, all schools’ Family Involvement Teams (FIT), will meet with 
Title I parents to update the school’s school/parent compact. The FIT team will follow the School‐Parent 
Compact Checklist to ensure that the compact meets the statutory requirements. The goal is to have the 
updated compact ready for the parent handbook in the fall. The Instructional Coordinator for Title I will 
review the SANE documentation for this meeting to monitor compliance.  
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Book CCPS Policies and Regulations

Section I - Instruction

Title TITLE I PARENT INVOLVEMENT POLICY

Code IIBA

Status Active

Adopted July 12, 2004

Last Revised October 29, 2014

Last Reviewed October 29, 2014

Related Entries:
Office: Associate Superintendent for Education Services

TITLE I PARENT AND FAMILY INVOLVEMENT

THE KEY TO SUCCESS

The Cecil County Public School System values families as partners in the educational process. Families are the first teachers of
their children; therefore, it is vital that the family, school, and community work collaboratively to ensure academic and
social/emotional success for all children. Opportunities for parents, guardians and family members to become involved in their
child's educational experience will be offered at school, within the community and will be supported at the district level. The Cecil
County Public School System is committed to include families in all aspects of the county's Title I program.
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Book CCPS Policies and Regulations

Section I - Instruction

Title TITLE I PARENT AND FAMILY INVOLVEMENT PROCEDURES

Code IIBA-RD

Status Active

Adopted January 14, 2008

Last Revised October 20, 2014

Last Reviewed March 21, 2016

RELATED ENTRIES:
OFFICE: ASSOCIATE SUPERINTENDENT FOR EDUCATION SERVICES

TITLE I PARENT AND FAMILY INVOLVEMENT PROCEDURES

The Key to Success

The Cecil County Public School system values families as partners in the educational process. Families are the first
teachers of their children; therefore, it is vital that the family and the school work collaboratively to assure
academic and social/emotional success for each child. Opportunities for parents, guardians, and other family
members to become involved in their child's educational experience will be offered at school, within the
community, and will be supported at the district level. The Cecil County Public School system to include families in
all aspects of the county's Title I program.

Family Involvement in Developing and Reviewing the Title I Involvement Policy and Procedures

The Title I District Advisory Committee, with representatives from each Title I school, will meet annually to revise
and update the district's Title I Family Involvement Policy and Procedures. This committee will consist of Title I
families, Family Involvement Teams, Title I Resource Teachers, school administrators, and the district Title I
Coordinator. This document will be incorporated in the district's Master Plan (Section 1112). In addition, each Title
I school must collaborate with parents to develop a Title I Family Involvement Policy/Plan.

Title I Family Participation at District Level: Title I Advisory Committee

The Cecil County Title I Office meets at least annually with the Title I Advisory Committee on the following topics
related to Title I Family Involvement requirements under section 1118 to review/evaluate and provide input on:

- Content and effectiveness of parent involvement activities and programs described in the Title I Family
Involvement Policy and Procedures;
- Exemplary family involvement programs and outreach activities in the county and in each school with parent and
teacher input;
- Budget allocations as they relate to the Title I requirements for family involvement;

Build Capacity for Involvement

The CCPS's website provides information on state and county assessments. Student grades are available through
online access to parents.
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- CCPS will provide translation services to parents.
- CCPS will provide foreign language interpreters and sign-language interpreters for families as needed.
- CCPS will build parent and staff capacity through:

Ongoing Title I meetings with school staff and families to discuss the design and implementation of Title I
programs including parent involvement;
Monthly meetings with Family Involvement Advisors. Family Involvement Teams are responsible for
implementing the Title I family involvement requirements at each Title I school through monthly/quarterly
parent workshops, such as Title I requirements, PARCC Assessments, and other topics requested by
parents;
Regular communication with parents about all school related topics, (i.e., title I, Parent Rights and
Responsibilities, student progress, etc.) via workshops, newsletter, phone calls, text messages, emails, and
in person;
Annual coordination of parent outreach activities with community agencies and other school programs, (i.e.,
Cecil College, Cecil County Public Libraries, ESOL office, Judy Center Partnership, etc.) to provide parents
with materials, training, and resources to work with their children at home to increase student achievement;

Title I Family Participation

An annual meeting for families will be held every fall, at each Title I school. Families will be given information
about the new Title I guidelines and how they differ from the previous program in their school. Families with
limited English, or those in need of interpreting for the deaf, will be accommodated. All parents will be given copies
of the county’s current Title I Family Involvement Policy, and will be encouraged, and welcomed, to provide
feedback. As necessary and possible, this policy will be translated so that parents understand the language and
format. In order to reach all families, the district policy will be sent home in the school newsletter or handbook,
the CCPS calendar, and will be posted on the CCPS web site.

In addition, representative parents will participate on each Title I School Improvement Team. This team regularly
examines academic and behavior support needs, designs programs that address improving achievement, and
annually evaluates effectiveness. The team is responsible for deciding how the supplemental Title I funds are used
at each school. A district staff member serves on each School Improvement Team, in order to provide support and
perspective.

198198



 

 

District Parent and Family Engagement Policy/Plan Checklist 
In support of strengthening student academic achievement, each local educational agency (LEA) that receives 
Title I, Part A funds must develop jointly with, agree on with, and distribute to, parents of participating children 
a written parent and family engagement policy that contains information required by Section 1116(a)(2) of The 
Every Student Succeeds Act (ESSA). The policy establishes the LEA’s expectations for parental and family 
engagement and describes how the LEA will implement a number of specific parent and family engagement 
activities. 

Please use the checklist below as a support tool in helping you create and assess your District Parent and 
Family Engagement Policy:  

Yes No   

    
Does the LEA have a current year district parent and family engagement policy/plan? Section 
1116 (a)(2) 

      

    

Is the district parent and family engagement policy/plan presented in a format and written in a 
language parents/families can understand?  (is it user friendly?)  PL 114-95 Section 1116 (b)(1) 

      

    

Was the district parent and family engagement policy/plan jointly developed with and agreed on 
with parents?  PL 114-95 Section 1116 (a)(2) 

    Invitation to parents/families to attend meeting? 
    Agendas for meetings? 
    Sign-in sheet for  meetings including name and title/position? 
    Minutes of meeting? 
      

    

Was the district parent and family engagement policy distributed to parents/families?  (Not all 
listed below are required but identify and document how the district policy was distributed) 
Section 1116 (a)(2) 

    Student handbook? 
    District website? 
    Direct mail? 
    E-mail? 
    Placed in newspaper? 
    Provided at student registration? 
    Provided and explained at beginning of school year event? 
    Discussed at parent-teacher conference? 
    Other? 
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Yes No   

    

Does the district policy describe how the LEA will involve parents in the joint development of the 
Schoolwide Plan (District Improvement Plan) and, if necessary, the School Improvement Plan?  
PL 114-95 Section 1116 (a)(2)(A) 

      

    

Does the district parent and family engagement policy/plan describe how the LEA will provide 
the coordination, technical assistance, and other support necessary to assist and build the capacity 
of all participating schools to plan and implement effective parent and family engagement 
activities to improve student academic achievement and school performance?  Section 
1116(a)(2)(B) 

      
    Building Capacity Requirements 

    

1. Shall provide assistance to parents/families in understanding such topics as the challenging 
State academic standards, State and local academic assessments, how to monitor a child's 
progress, and how to work with educators to improve the achievement of their children.  Section 
1116 (e)(1) 

    

2. Shall provide materials and training to help parents to work with their children to improve their 
children's achievement, such as literacy and technology.  Section 1116 (e)(2) 

    

3. Shall educate teachers, specialized instruction support personnel, principals, and other school 
leaders, and other staff, with the assistance of parents, in the value and utility of contributions of 
parents/families, and in how to reach out to, communicate with, and work with parents as equal 
partners, implement and coordinate parent programs, and build ties between the parents and the 
school.  Section 1116 (e)(3)   

    

4. Shall, to the extent feasible and appropriate, coordinate and integrate parental involvement 
programs and activities with other Federal, State, and local programs, including public preschool 
programs, and conduct other activities such as parent resource centers. Section 1116 (a)(2)(C) and 
(e)(4) 

    

5. Shall ensure that information related to school and parent/family programs, meetings, and other 
activities is sent to the parents/families in a format and, to the extent practicable, in a language the 
parents can understand.   Section 1116 (e)(5) 

    

6. Shall provide such other reasonable support for parental involvement activities under this 
section as parents may request.                                  Section 1116 (e)(14) 

    For all the building capacity requirements maintain documentation... 
    Publicity and invitation to parents about events 
    Agendas for meetings and programs 

    
Sign-in sheets at meetings and training events including name and position/title 

    Minutes of meetings or record of training event 
    Letters and newsletters and other print info 
    E-mails and electronic files 
    Telephone log 
    Record of home visits 
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Yes No   
      

    

Does the district parent and family engagement policy/plan describe how the LEA will build the 
schools' capacity for parental involvement in the following ways…  (Building Capacity 
Options) 

    

1. May involve parents/families in the development of training for teachers, principals, and other 
educators to improve the effectiveness of such training.  Section 1116(e)(6)  

    

2. May provide necessary literacy training from funds received under this if the LEA has 
exhausted all other reasonably available sources of funding for such training.  Section 1116 (e)(7) 

    

3. May pay reasonable and necessary expenses associated with local parental involvement 
activities, including transportation and child care costs, to enable parents/families to participate in 
school-related meetings and trainings. Section 1116 (e)(8)  

    
4. May train parents to enhance the involvement of other parents.  Section 1116 (e)(9)  

    

5. May arrange school meetings at a variety of times, or conduct in-home conferences between 
teachers and other educators with parents/families who are unable to attend such conferences at 
school in order to maximize parental involvement and participation.  Section 1116 (e)(10) 

    
6. May adopt and implement model approaches to improving parental involvement.   Section 
1116 (e)(11) 

    

7. May establish a districtwide parent advisory council to provide advice on all matters related to 
parental involvement in programs supported under this section.   Section 1116 (e)(12) 

    

8. May develop appropriate roles for community-based organizations and businesses in parental 
involvement activities. Section 1116 (e)(13)  

    For all the building capacity options maintain documentation... 
    Publicity and invitation to parents about events 
    Agendas for meetings and programs 

    
Sign-in sheets at meetings and training events including name and position/title 

    Minutes of meetings or record of training event 
    Letters and newsletters and other print info 
    E-mails and electronic files 
    Telephone log 
    Record of home visits 
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Yes No   

    

Does the district parent and family engagement policy/plan describe how the LEA will coordinate 
and integrate parental involvement strategies, to the extent feasible and appropriate,  with relevant 
Federal, State, and local laws and programs?  Section 1116 (a)(2)(C) 

      

    

Does the district parent and family engagement policy/plan describe how, with the meaningful 
involvement of parents, the LEA will conduct an annual evaluation of the content and 
effectiveness of the parent and family engagement  policy in improving the academic quality of 
all schools? Section 1116 (a)(2)(D) 

      

    

Does the district parent and family engagement policy/plan describe that the annual evaluation 
will also (i) identify barriers to greater participation by parents/families in activities authorized by 
this section (with particular attention to parents who are economically disadvantaged, are 
disabled, have limited English proficiency, have limited literacy, or are of any racial or ethnic 
minority background); (ii) identify needs of parents/families to assist with the learning of their 
children; (iii) identify strategies to support successful school and family interactions?   Section 
1116 (a)(2)(D)(i - iii) 

      

    

Does the district parent and family engagement policy/plan describe that the findings from the 
evaluation will be used to design evidence-based strategies for more effective parental 
involvement and to revise, if necessary, the parent and family engagement (district and school) 
policies? Section 1116 (a)(2)(E) 

    Retain documentation of surveys and other evaluation tools 
    Maintain sign-in sheets and records of interviews 
    Sign-in sheet for meetings 
    Agenda of meeting to discuss evaluation data 
    Minutes of meetings 
      

    

Does the district parent and family engagement policy/plan describe how to involve parents in the 
activities of the schools, which may include establishing a parent advisory board?  Section 1116 
(a)(2)(F) 

   
  Adapted from the Title I Statewide SS/FACE Initiative, Region 16 ESC 
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School Parent and Family Engagement Policy/Plan Checklist 

 
In support of strengthening student academic achievement, each campus that receives Title I, Part A funds 
must develop jointly with, agree on with, and  distribute to, parents of participating children a written parent 
and family engagement policy that contains information required by Section 1116 (b) & (c) of the Every 
Student Succeeds Act (ESSA). The policy establishes the school’s expectations for parental involvement and 
describes how the campus will implement a number of specific parental involvement activities. 

Please use the checklist below as a support tool in helping you create and assess your School Parental and 
Family Engagement Policy/Plan: 

Yes No   

    
Does the school have a current year school parent and family engagement policy? Section 
1116 (b)(1) 

      

    

Is the school parent and family engagement policy presented in a format and written in a 
language parents/families can understand?  (is it user friendly?)  Section 1116 (b)(1) 

      

    
Was the school parent and family engagement policy/plan jointly developed with and agreed 
on with parents?   Section 1116 (b)(1) 

    Invitation to parents/families to attend meeting? 
    Agendas for meetings? 
    Sign-in sheet for  meetings including name and title/position? 
    Minutes of meeting? 
      

    

Was the school parent and family engagement policy/plan distributed to parents/families?  
(Not all listed below are required but identify and document how the district policy was 
distributed) Section 1116 (b)(1) 

    Student handbook? 
    District website? 
    Direct mail? 
    E-mail? 
    Placed in newspaper? 
    Provided at student registration? 
    Provided and explained at beginning of school year event? 
    Discussed at parent-teacher conference? 
    Other? 
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Yes No  

    
Was the school parent and family engagement policy/plan made available to the local 
community?   Section 1116 (b)(1) 

    

Document how the policy/plan was made available to the community: newspaper 
announcement, presented at public school board meeting, provided to places of worship, 
civic organizations, businesses, etc. 

     

    

Does the school parent and family engagement policy/plan describe there will be an annual 
meeting, at a convenient time, to which all parents will be invited and encouraged to attend, to 
inform parents of the school's participation under this part and to explain the requirements 
under this part, and the right of parents to be involved?  Section 1116 (c)(1) 

    Provide documentation for the annual meeting… 

    
How the meeting was announced and parents invited - website, email blast, newspaper, 
notice sent home with students, telephone "tree", etc. 

    Agenda for the meeting including handouts that may be provided 
    Sign-in sheets including name and title/position 
    Minutes of meeting 
      

    

Does the school parent and family engagement policy/plan affirm that the school will offer a 
flexible number of meetings, such as morning and evening, and may provide, with funds 
provided under this part, transportation, child care, or home visits, as such services relate to 
parental involvement? Section 1116 (c)(2) 

      

    

Does the school parent and family engagement policy/plan describe how parents will be 
involved in an organized, ongoing, and timely way in the planning, review, and improvement 
of programs under this part, including the planning, review, and improvement of the school 
parent and family engagement policy?   Section 1116 (c)(3) 

      

    

Does the school parent and family engagement policy/plan describe how parents will be 
involved in an organized, ongoing, and timely way in the planning, review, and improvement 
of programs under this part, including the planning, review, and joint development of the 
schoolwide program plan? Section 1116 (c)(3) 

      

    

Does the school parent and family engagement policy/plan address how parents/families will 
be provided timely information about school programs under this part? Section 1116 (c)(4)(A) 

      

    

Does the school parent and family engagement policy/plan address how parents/families will 
be provided a description and explanation of the curriculum in use at the school, the forms of 
academic assessment used to measure student progress, and the achievement levels of the 
challenging State academic standards? Section 1116 (c)(4)(B) 
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Yes No  
      

    

Does the school and family engagement policy/plan address how parents/families, when 
requested, will have opportunities for regular meetings to formulate suggestions and to 
participate, as appropriate, in decisions relating to the education of their children, and respond 
to any such suggestions as soon as practicably possible?  Section 1116 (c)(4)(C) 

    

Does the school parent and family engagement policy/plan advise if the schoolwide program 
plan is not satisfactory to parents that the school will submit any parent comments on the plan 
when the school makes the plan available to the LEA?  Section 1118 (c)(5) 

      

    

Does the parent and family engagement policy/plan describe how the school will build the 
schools' (and parents') capacity for parental involvement in the following ways…  (Building 
Capacity Requirements) 

    

1. Shall provide assistance to parents/families in understanding such topics as the challenging 
State academic standards, State and local academic assessments, and how to monitor a child's 
progress, and how to work with educators to improve the achievement of their children. 
Section 1116 (e)(1) 

    

2. Shall provide materials and training to help parents to work with their children to improve 
their children's achievement, such as literacy training and using technology.  Section 1116 
(e)(2) 

    

3. Shall educate teachers, specialized instruction support personnel, principals and other school 
leaders and other staff, with the assistance of parents, in the value and utility of contributions 
of parents/families, and in how to reach out to, communicate with, and work with parents as 
equal partners, implement and coordinate parent programs, and build ties between the parents 
and the school. Section 1116 (e)(3)   

    

4. Shall, to the extent feasible and appropriate, coordinate and integrate parental involvement 
programs and activities with other Federal, State, and local programs, including public 
preschool programs, , and conduct other programs such as parent resource centers. Section 
1116 (a)(2)(C) and  (e)(4) 

    

5. Shall ensure that information related to school and parent/family programs, meetings, and 
other activities is sent to the parents/families in a format and, to the extent practicable, in a 
language the parents can understand.  Section 1116 (e)(5) 

    
6. Shall provide such other reasonable support for parental involvement activities under this 
section as parents may request.  Section 1116 (e)(14) 

    For all the building capacity requirements maintain documentation... 
    Publicity and invitation to parents about events 
    Agendas for meetings and programs 
    Sign-in sheets at meetings and training events including name and position/title 
    Minutes of meetings or record of training event 
    Letters and newsletters and other print info 
    E-mails and electronic files 
    Telephone log 
    Record of home visits 
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Yes No   

    
Does the school policy describe how the school will build the schools' and parents' capacity for 
parental involvement in the following ways…  (Building Capacity Options) 

    

1. May involve parents/families in the development of training for teachers, principals, and 
other educators to improve the effectiveness of such training.  Section 1116 (e)(6)  

    

2. May provide necessary literacy training from funds received under this if the LEA has 
exhausted all other reasonably available sources of funding for such training.  Section 1116 
(e)(7) 

    

3. May pay reasonable and necessary expenses associated with local parental involvement 
activities, including transportation and child care costs, to enable parents/families to participate 
in school-related meetings and trainings.  Section 1116 (e)(8)  

    4. May train parents to enhance the involvement of other parents.  Section 1116 (e)(9)  

    

5. May arrange school meetings at a variety of times, or conduct in-home conferences between 
teachers and other educators with parents/families who are unable to attend such conferences 
at school in order to maximize parental involvement and participation.  Section 1116 (e)(10) 

    
6. May adopt and implement model approaches to improving parental involvement. Section 
1116 (e)(11)  

    
7. May develop appropriate roles for community-based organizations and businesses in 
parental involvement activities.  Section 1116 (e)(13)  

    For all the building capacity options maintain documentation... 
    Publicity and invitation to parents about events 
    Agendas for meetings and programs 
    Sign-in sheets at meetings and training events including name and position/title 
    Minutes of meetings or record of training event 
    Letters and newsletters and other print info 
    E-mails and electronic files 
    Telephone log 
    Record of home visits 
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School-Parent Compact Checklist 
 
Each Title I, Part A school must jointly develop, with the parents of children served under Title I, Part 
A, a school-parent compact as a component of its written parental involvement policy. A school-parent 
compact is a written agreement between the school and the parents of children participating in Title I, 
Part A programs that identifies the activities that the parents, the entire school staff, and the students 
will undertake to share the responsibility for improved student academic achievement. In addition, the 
school-parent compact outlines the activities that the parents, school staff, and students will undertake 
to build and develop a partnership to help the children achieve to the State’s high academic standards. 

Please use the checklist below as a support tool in helping you create and assess your School-Parent 
Compact:  

Yes No   

    
Does the school have a current year school-parent compact?  section 1116 (d) 

      

    

Is the compact presented in a format and written in a language that parents/families can 
understand?  (Is it user friendly?)                       PL  Section 1116 (b)(1) 

      

    
Was the school-parent compact jointly developed with parents/families?  
Section 1116 (d) 

    Invitation to parents/families to attend meeting? 
    Agenda for meeting? 
    Sign-in sheet for meeting including name and title/position? 
    Minutes of meeting? 
      

    

Was the school-parent compact distributed to parents/families?  (Not all listed below 
are required but identify and document how the compact was distributed) Section 1116 
(b)(1) 

    Student Handbook? 
    School or district website? 
    Direct mail? 
    E-mail? 
    Placed in newspaper? 
    Provided at student registration? 
    Provided and explained at "back to school" event? 
    Discussed at parent-teacher conference? 
    Other? 
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Yes No  

    

Does the school-parent compact outline how parents/families, school staff, and 
students share responsibility for improved student academic achievement?  Section 
1116 (d) 

      

    

Does the school-parent compact outline how the school and parents/families will build 
and develop a partnership to help children achieve the State's high standards?  Section 
1116 (d) 

    

Does the compact describe the school's responsibility to provide high-quality 
curriculum and instruction that enables children to meet the State's academic 
achievement standards? Section 1116 (d)(1) 

      

    

Does the compact describe the school's responsibility to provide a supportive and 
effective learning environment that enables children to meet the State's academic 
achievement standards? Section 1116 (d)(1) 

      

    

Does the compact describe the ways in which parents/families will be responsible for 
supporting their child's learning; such as: volunteering in the classroom, participating 
in decision-making, use of extracurricular time?  Section 1116 (d)(1) 

      

    

Does the compact address the importance of communication between teachers and 
parents/families on an ongoing basis, ensuring regular two-way, meaningful 
communication between home and school, and in a language the family members can 
understand ?  Section 1116 (d)(2)(D) 

      

    

Does the school conduct annual parent-teacher conferences in elementary schools 
during which the compact is discussed as it relates to a child's achievement?  Section 
1116 (d)(2)(A) 

    
Sign-in sheets for parent-teacher conference, with confirmation the compact was 
discussed during the conference? 

      

    
Does the school provide frequent reports to families on their child's progress?  Section 
1116 (d)(2)(B) 

    What types of reports? 
    How frequently? 
    Telephone logs? 
    E-mail history? 
    Home visits? 
    Other? 
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Yes No  

    

Does the school provide reasonable access to staff including opportunities to volunteer 
and participate in the child's class and observation  of classroom activities?  Section 
1116 (d)(2)(C) 

    
Sign-in sheets for parent participation, including name of parent, date and time, 
and type of activity 

      

    

Does the school involve parents in an organized, ongoing, and timely way in the 
planning, review, and improvement of the school-parent compact (at least annually)?   
Section 1116 (c)(3) 

    What tools were used to receive parent input?  (surveys, interviews, etc.) 
    Invitation to parents to review the findings?   
    Agenda of meetings? 
    Sign-in sheet for meeting including name and title/position? 
    Minutes of meeting? 
    Final product, a school-parent compact? 
   

Adapted from the Title I Statewide SS/FACE Initiative, Region 16 ESC 
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Title I School's Individual Parent and Family Engagement Allocations

SW or 
TAS

MSDE 
School ID #

Public School Name
FTE Low 

Income Public 
School Children 

Per Pupil 
Allocation 
(PPA)

Public School 
Allocation    
(D x E = F)

SW 0704 Bainbridge Elementary 137.5 13.74$        1,889.25$    
SW 0510 Bay View Elementary 236.5 13.74$        3,249.51$    
SW 0401 Cecil Manor Elementary 258.5 13.74$        3,551.79$    
TAS 0704 Cecilton Elementary 143.5 13.74$        1,971.69$    
TAS 0303 Elkton Middle 346.0 13.74$        4,754.04$    
SW 0310 Gilpin Manor Elementary 263.5 13.74$        3,620.49$    
SW 0311 Holly Hall Elementary 317.5 13.74$        4,362.45$    
SW 0506 North East Elementary 312.5 13.74$        4,293.75$    
SW 0703 Perryville Elementary 193.0 13.74$        2,651.82$    
SW 0316 Thomson Estates Elementary 362.0 13.74$        4,973.88$    
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CECIL COUNTY PUBLIC SCHOOLS 
                                             OFFICE OF TITLE I 
                                                                GEORGE WASHINGTON CARVER EDUCATION LEADERSHIP CENTER 
                                                                        201 BOOTH STREET    •     ELKTON, MD 21921 

phone: 410.996.5482    •    fax: 410.996.5465    •    www.ccps.org 
  

Jeffrey A. Lawson, Ed.D.  William H. Malesh 
Superintendent of Schools President, Board of Education 

 

 

Our Mission: CCPS serves equitably through positive relationships as a safe, collaborative community. We will ensure all learners 
acquire the knowledge, skills, and qualities to be responsible, caring, and ethical citizens. 

 

Participation	of	Children	Enrolled	in	Private	Schools	
 

Informational Meetings 
Cecil County Public Schools invites non‐public schools to three informational meetings each year – Fall, Winter, and 
Spring. There is a current list of all private schools in Cecil County and the Director of Education Services sends an 
invitation to each school. These meetings help CCPS present information about all grants available, including Title I 
services. In the spring meeting each year, the Director of Education Services provides a form to indicate the interest in 
Federal Program participation for the coming year.  
 

Developing and Implementing the Program 
Once all forms have been received, the Instructional Coordinator for Title I contacts each interested non‐public school to 
arrange a meeting. During the initial meeting of the school year, the non‐public school official and the Instructional 
Coordinator for Title I collaboratively plan for the implementation of the program. By having the first meeting prior to 
the school year, we can establish budgetary guidelines and ensure that the program can begin at the beginning of the 
school year. During this meeting, the Title I Coordinator provides the Complaint Procedures for Private Schools that 
informs the participating school of our commitment to resolve issues and to answer inquiries at the most direct and 
immediate level. It provides additional contact information to ensure their satisfaction with the services. This year we 
will have three non‐public schools participating in the Title I program. 
 

Supporting the Program 
The CCPS Title I Coordinator purchases all materials and equipment used in the non‐public program. When materials and 
equipment are received, they are labeled and/or stamped indicating they were purchased with Title I funds. We will 
follow all current CCPS policies regarding fixed assets.  
 

Evaluating the Program 
The Instructional Coordinator for Title I will observe the Title I eligible students receiving tutoring services by the 
certified teacher(s) at least twice a year. These meeting usually occur in November and March. These observations will 
be discussed with the Title I tutors and the school principal. At the conclusion of the school year, the school staff will 
collect assessment data and prepare a summary report of the effectiveness of the program. The schools share their 
reports with the Title I Coordinator at the final meeting of the year that usually occurs in June. 

 
 

Updated: 08‐29‐19 
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Title	I	Timeline	for	Consultation	with	Non‐Public	School	Officials	

 
June/July 2019: The CCPS Title I Coordinator receives from all non‐public schools a summary of student 
performance to evaluate the effectiveness of the school programs. This will help guide discussions as 
we prepare for the coming year. 
 
August/September 2019: The CCPS Title I Coordinator visits each school to complete the Affirmation of 
Consultation to ensure that the program is able to begin. We also discuss any specific school needs. 
 
October 24, 2019: The CCPS Director of Education Services conducts a Non‐Public Federal Grants 
Information Meeting in October of each year.  All private school principals or their designees are 
invited. The purpose of the meeting is to review account numbers, spending restrictions, allocations, 
and implementation information. 
 
November/December 2019: The CCPS Title I Coordinator visits each non‐public school to meet with 
administrative staff and observe the teachers participating in the program. 
 
January 2020: The CCPS Title I Coordinator receives the Annual Family Surveys from The Diocese of 
Wilmington. CCPS will use the information on these surveys to determine students that qualify for 
funding through Title I for the next year. 
 
January 15, 2020: The CCPS Director of Education Services conducts a Non‐Public Federal Grants 
Information Meeting in January of each year. All private school principals or their designees are invited. 
The purpose of the meeting is to check the status of all accounts, look forward to next year, and share 
successful staff development practices in small schools. 
 
February/March 2020: The CCPS Title I Coordinator visits each non‐public school to meet with 
administrative staff and observe the teachers participating in the program. 
 
April 2020: The CCPS Director of Education Services sends a letter to all non‐public schools for an 
informational meeting by all grant providers. This is an initial meeting with non‐public schools to 
discuss Title I services for regular Title I funds. 
 
May 5, 2020: The CCPS Director of Education Services conducts a Non‐Public Federal Grants 
Information Meeting in May of each year. All private school principals or their designees are invited. 
The purpose of the meeting is to check the status of all accounts, share the Diocese of Wilmington 
survey data, and share Title I allocations. Schools have the chance to participate in the Title I program 
for the 2020‐2021 school year. 
 

 

221221



CECIL COUNTY PUBLIC SCHOOLS 
                                             OFFICE OF TITLE I 
                                                                GEORGE WASHINGTON CARVER EDUCATION LEADERSHIP CENTER 
                                                                        201 BOOTH STREET    •     ELKTON, MD 21921 

phone: 410.996.5482    •    fax: 410.996.5465    •    www.ccps.org 
  

Jeffrey A. Lawson, Ed.D.  William H. Malesh 
Superintendent of Schools President, Board of Education 

 

 

Our Mission: CCPS serves equitably through positive relationships as a safe, collaborative community. We will ensure all learners 
acquire the knowledge, skills, and qualities to be responsible, caring, and ethical citizens. 

 

Complaint	Procedures	for	Title	I	Schools 

 

The Maryland State Department of Education requires that each local school system that provides services to 
eligible children in Title I schools establish a Complaint Procedure for addressing concerns raised by the 
administrators or parents of students in those schools who participate in federal programs.  
 

Every effort is made to resolve issues and to answer inquires at the most direct and immediate level. This 
resolution is facilitated through regular contact between parents and school representatives. If an issue 
cannot be satisfactorily resolved in this manner, a formal complaint procedure may be initiated by the parent 
or administrator from the Title I school. 
 

Beyond the local school administrator, the first point of contact for Title I services in Cecil County schools is 
William Ide, Coordinator for Assessment and Accountability, 410‐996‐5482 (phone); 410‐996‐5465 (fax); 
bide@ccps.org.  
 

The second point of contact for Title I services in Cecil County schools is Mrs. Georgia Clark, Executive Director 
of Elementary Education, 410‐996‐5139 (phone); 410‐996‐5465 (fax); gclark@ccps.org  
 

The third point of contact for Title I services in Cecil County schools is Dr. Carolyn Teigland, Associate 
Superintendent of Education Services, 410‐996‐5464 (phone); 410‐996‐5465 (fax); cteigland@ccps.org 
 

 

Appeal	for	Resolution	
	

School: ______________________________________       Date: ________________________________ 
 
Representative: _______________________________________________________________________ 
 
Briefly describe the situation or condition that has resulted in this appeal. 
 
 
 
 
 
What outcome or resolution do you propose? 
 
 
 
 

       
Updated: 08‐29‐19 
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Cecil	County	Public	Schools	
Non‐Public	Schools	Participating	in	Title	I	

 

Good Shepherd Catholic School 
Principal – Jenifer Pileggi 
800 Aiken Avenue 
Perryville, MD 21903 
Phone: 410‐642‐6265 
jpileggi@goodshepherdschool.net 
 
 
Immaculate Conception School 
Principal – William Schilling 
452 E. Bow Street 
Elkton, MD 21921 
Phone: 410‐398‐2636 
bschilling@icschoolweb.org 
 
 
Mount Aviat Academy 
Principal – Sr. John Elizabeth Callaghan, O.S.F.S 
399 Childs Road 
Childs, MD 21916 
Phone: 410‐398‐2206 
Principal@MountAviat.org  
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Cecil County Public Schools Homeless Expenses

Projected Expenses
FY15 Budget FY16 Budget FY17 Budget FY18 Budget FY19 Budget FY20 Budget

10(a) Education for Homeless Children and Youth   29,480.48$          29,455.31$          29,458.69$          31,994.00$          41,800.00$          32,734.00$         
Homeless Tutoring 6,480.48$             7,455.31$             7,458.69$             6,480.00$             4,000.00$             4,000.00$            

Total Homeless Supplies/Enrichment 3,000.00$             2,000.00$             2,000.00$             1,000.00$             1,000.00$             1,000.00$            
Instructional Enrichment 1,000.00$             500.00$                500.00$                500.00$                500.00$                500.00$               

Personal Supplies 2,000.00$             1,500.00$             1,500.00$             500.00$                500.00$                500.00$               
Homeless Transportation 20,000.00$          20,000.00$          20,000.00$          24,514.00$          36,800.00$          27,734.00$         

Actual Expenses
FY 15 Actual FY 16 Actual FY 17 Actual FY 18 Actual FY 19 Actual FY 20 Actual

10(a) Education for Homeless Children and Youth   26,265.27$          27,333.20$          23,896.84$          25,647.19$          39,238.03$          ‐$                     
Homeless Tutoring 5,135.40$             6,901.20$             3,823.20$             ‐$                      2,240.00$            
Homeless Supplies 1,129.87$             432.00$                73.64$                  309.03$                129.87$                ‐$                     

Instructional 256.50$                ‐$                      ‐$                      249.75$                ‐$                     
Personal 873.37$                432.00$                73.64$                  59.28$                  129.87$               

Homeless Transportation 20,000.00$          20,000.00$          20,000.00$          25,338.16$          36,868.16$         

In 2018, we chose to budget 10% of our local homeless transportation costs to be paid by Title I.

FY 15 Actual FY 16 Actual FY 17 Actual FY 18 Actual FY 19 Actual FY 20 Actual
Transportation Costs for Homeless Students 172,412.10$        203,239.60$        245,143.84$        367,556.23$        277,341.56$       

10% 17,241.00$          20,324.00$          24,514.00$          36,756.00$          27,734.00$         

Homeless Students *
FY15 FY16 FY17 FY18 FY19 FY20

Total Number of Homeless Students 1009 1037 1145 1129 718
unsheltered 4 11 4 3 3

sheltered 31 44 73 67 58
motel/hotel 128 104 115 113 87
doubled‐up 846 878 953 946 570

Total Enrollment 17070 17130 16846 16601 16352
% Homeless 5.9% 6.1% 6.8% 6.8% 4.4% ‐

* data gathered from End‐of‐Year Attendance file

8/30/2019226226
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Cecil	County	Public	Schools	–	Staff	Associated	with	Title	I	

CENTRAL OFFICE 
Mae Alfree, Director of Human Resources  
Georgia Clark, Executive Director of Elem Ed 
Richard Edwards, Director of Education Services 
Mandy Feeney, Early Childhood Coordinator 
Summer Hodgson, Assistant in Human Resources 
William Ide, Title I Coordinator 
Kyle Longeway, Homeless Liaison 
Erynn Seato, Assistant in Business Services 
Wallace Wills, Supervisor of Tech Services 
Tammy Zino‐Seergae, Coordinator for ESOL 
 
BAINBRIDGE ELEMENTARY 
Paula Webster, Principal 
Jacob Ayers, Title I Resource Teacher 
Beth Jeffers, Title I Resource Teacher 
 
BAY VIEW ELEMENTARY 
Anthony Petinga, Principal 
Stacey Rominski, Assistant Principal 
Jennifer Brady, Title I Resource Teacher 
Sarah Hugo, Title I Resource Teacher 
 
CECILTON ELEMENTARY 
Meghan Pugh, Principal 
Samantha Wallace, Assistant Principal 
Corinne Dochney, Title I Resource Teacher 
 
CECIL MANOR ELEMENTARY 
Matthew Stephen, Principal 
Alison Benner, Assistant Principal 
Krista Bennett, Title I Resource Teacher 
Catherine Reed, Title I Resource Teacher 
Vanessa Thomas, Title I Resource Teacher 
 
ELKTON MIDDLE SCHOOL 
Megan Frunzi, Principal 
Adam Goodwin, Assistant Principal 
Gina Pucci, Assistant Principal 
Angela Gyuro, Title I Resource Teacher 
Kristin McMillan, Title I Counselor 
Tonya Morgenweck, Title I Resource Teacher 
 
 
 
 

 
GILPIN MANOR ELEMENTARY 
Donald Foskey, Assistant Principal 
Haley Watson, Assistant Principal  
Maggie Buto, Title I Resource Teacher 
Melissa Pratt, Title I Resource Teacher 
 
HOLLY HALL ELEMENTARY 
Regina Roberts, Principal 
Catrina Long, Assistant Principal 
Brenda Land, Family Involvement Advisor 
Kimberly Morris, Title I Resource Teacher 
Amy Potter, Title I Resource Teacher 
Miranda Schrader, Title I Resource Teacher 
 
NORTH EAST ELEMENTARY 
Lisa Lowe, Principal 
Katie Ryan, Assistant Principal 
Marian Martino, Title I Resource Teacher 
Krystal Pugh, Title I Resource Teacher 
Jennifer Stanley, Teacher 
 
PERRYVILLE ELEMENTARY 
Jenni Hammer, Principal 
Jessica Casbolt, Assistant Principal 
Angela Thomas, Title I Resource Teacher  
 
THOMSON ESTATES ELEMENTARY 
Katherine Derby, Principal 
John Weaver, Assistant Principal  
Lauren Aro, Title I Resource Teacher 
Jamie Geraci, Title I Resource Teacher 
Rebecca Van Rensler, Title I Resource Teacher 
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TITLE II, PART: A  
SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

 
Local School System: Cecil County Public Schools   Fiscal Year  2019-2020 

Title II-A Coordinator:   Rick Edwards  

Telephone: 410-996-5663 E-mail: redwards@ccps.org 

 

 

 

Title II, Part A Application 
 

 Data Profile (MSDE will collect data. The local school system does not have to respond. Data 

should be part of the needs assessment to identify local priorities.) 

 Identified Needs 

 Identified Priorities 

 

1.0: Targeted Supports and Consultation (Required) 

2.0: Administrative Costs (Allowable) 

3.0: Ensuring Equitable Access (Required) 
 

4.0: Systems of Professional Growth (Allowable) 
 

5.0: Alignment to Challenging State Academic Standards (Required) 

6.0: Private School Services (Required) 

 

The purpose of this title is to provide grants to State educational agencies and subgrants to local 

educational agencies to— 

(1) increase student achievement consistent with the challenging State academic standards; 
 

(2) improve the quality and effectiveness of teachers, principals, and other school leaders; 

 

(3) increase the number of teachers, principals, and other school leaders who are effective in 

improving student academic achievement in schools; and 

(4) provide low-income and minority students greater access to effective teachers, principals, 

and other school leaders. 
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To be eligible to receive a subgrant, a local school system shall submit an application to the State 

educational agency at such time, in such manner, and containing such information as the State 

educational agency may reasonably require. Each local education agency shall include a 

description of the follow: 

(A) Activities to be carried out by the local school system and how these activities will 

be aligned with challenging State academic standards. 

(B) Systems of professional growth and improvement, such as induction for 

teachers, principals, or other school leaders and opportunities for building the 

capacity of teacher and opportunities to develop meaningful teacher leadership. 

(C) Systemic plan to prioritize funds to schools served by the agency that are 

implementing comprehensive support and improvement activities and targeted support 

and improvement activities. 

(D) Use of data and ongoing consultation to continually update and improve activities 
 

(E) Provide equitable services and timely consultation to private school children and teachers 

 

 

Consultation: In developing the application a local school system will: 
 

(A) Consult with teachers, principals, and other school leaders, paraprofessionals (including 

organizations representing such individuals), specialized instructional support personnel, 

charter school leaders (as applicable), parents, community partners, and other 

organizations or partners with relevant and demonstrated expertise in program and 

activities designed to meet the purpose of Title IIA. 

(B) Seek advice from the individuals and organizations described in subsection (A) 

regarding how to best to improve LSS activities to meet the purpose of the title 

(C) Coordinate activities with related strategies, programs, and activities being conducted 

in the community. 

(D) Required consultation cannot interfere with the timely submission of the application 
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TITLE II, PART A 

SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 
 

 
Local School System: Cecil County Public Schools Fiscal Year: 2019-2020 

 

 

1.0 TARGETED SUPPORTS AND CONSULTATION – Required 

Please provide a description of how the local education agency will prioritize funds to schools served by the 

agency that are implementing comprehensive support and improvement activities and targeted support and 

improvement activities under section 1111(d) and have the highest percentage of children counted under section 

1124 (c).  

Currently Cecil County Public Schools have no schools that are implementing comprehensive supports and 

improvement activities. 

Please provide a description of how the local school system meaningfully consults with teachers, principals, 

and other school leaders, paraprofessionals (including organizations representing such individuals), 

specialized instructional support personnel, parents, community partners, and other organizations or 

partners with relevant and demonstrated expertise in programs and activities designed to meet the purpose of 

the title. 

Each year prior to budget time the Cecil County Public Schools administer a comprehensive survey to all of its 

stakeholders, teachers, administrators, support staff, parents, and community members. At the conclusion of last 

school year Cecil County also administered a survey to all parents. The results of these surveys indicated that class 

size was a top priority for all stakeholders. Cecil County has traditionally used the funds from this grant to go 

towards the salaries of class size reduction teachers. The results of these surveys affirm that this will continue to 

be a priority moving forward and the bulk of the funds from this year’s grant will go toward this purpose. 

 

Please provide a description of how the local school system will use data and ongoing consultation to 

continually update and improve activities supported by Title IIA. 

 

We will monitor the data generated from these class size reduction teachers and compare it with data from across 

the county. We want to insure that the students in these classes are meeting with success. 

 

The professional development funds from this grant will be used to train our new teachers on a variety of strategies 

designed to help them meet with success. A portion of these funds will also be used for “Teachscape,” an online 

training tool for new administrators to help them strengthen their classroom observational skills. 

 

In addition, since a portion of these funds are shared with the non-public schools in Cecil County, we will meet 

with them regularly to review their proposals and assess their progress. 
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TITLE II, PART A 

SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 
 

 
Local School System: Cecil County Public Schools Fiscal Year: 2019-2020 

 

To develop and maintain an accounting system for Title II funding, ensure timely submission of interim 

and final reports, and/or ensure proposed costs are permitted according to terms and conditions of grant 

and are necessary to for the performance of the project. Position(s) may also monitor expenditures 

including the private school base. 

 

Administrative Costs: Costs associated with expenses incurred by the funded agency to organize, 

implement, and provide progress reports, including fiscal oversight of expenditures. 

 

 

 

2.0 ADMINISTRATIVE COST - Allowable 

Item Line Item Description 
Public 

School Costs 

2.1    

2.2    

2.3    

2.4    

  Total for Section 2.0  
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TITLE II, PART A 

SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 

 

 
 

 
Local School System: Cecil County Public Schools Fiscal Year:  2019-2020 

 

To ensure that every student has access to excellent educators, SEAs and LSSs must work together to develop, 

attract, and retain excellent educators in all schools, especially in high-need schools. Part of the purpose of the Title 

II, Part A program is to provide students from low-income families and minority students’ greater access to 

effective teachers, principals, and other school leaders. (ESEA section 2001). To realize this outcome, SEAs and 

LSSs are strongly encouraged to use Title II, Part A funds to improve equitable access to effective teachers. (ESEA 

sections 2101(c)(4)(B)(iii) and 2103(b)(3)(B)). 

 

 

3.0  ENSURING EQUITABLE ACCESS – Required  

Based on the review of equitable access data, which equity gaps are current priorities for your LSS?  

Cite specific data points. 

 

The equity gap which is currently a priority for Cecil County Public Schools is to encourage enrollment of our more 

diverse students in AP and Honor’s courses.  

Cecil County has partnered with the Equal Opportunity Schools Program for this purpose. The mission of this 

organization is to ensure students of all backgrounds have equal access to academically intense high school programs – 

and particularly that students of color and low income students have opportunities to succeed at the highest levels. 

Teams from this organization will work with our 5 high schools to analyze data, create a set of strategies for 

engagement and ultimately enroll diverse students in Honors and AP courses. 
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SECTION 4.0 RECRUITING, PREPARING, AND TRAINING EFFECTIVE TEACHERS AND PRINCIPALS- REQUIRED 

*If the school system is not using Title IIA funds for one or more of these purposes in this section, please record N/A in the appropriate boxes. 

 
Item 

# 

 

 
US Ed Allowable Activities 

Brief Description of Specific Services including: 
 

• Timeline 
 

• Audience 
 

• Implementation Evaluation 

Cite: 

 

 the level of evidence 

 study or studies that 

support this 

activity/series 

 the rationale for your 

rating 

 
 

Public 

School 

Costs 

1. Strategies and Activities to Recruit and Hire Effective Teachers and Principals 

1.1  

Developing and implementing initiatives to 

assist in recruiting, hiring, and retaining 

effective teachers, particularly in low-income 

schools with high percentages of ineffective 

teachers and high percentages of students who 

do not meet the challenging State academic 

standards, to improve within-district equity in 

the distribution of teachers, consistent with 

section 1111(g)(1)(B). 

 

 

The LSS may develop initiatives that provide: 

   

 

1.1.1 

expert help in screening candidates and enabling 

early hiring [Section 2103](b)(3)(B)(i) 
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1.1.2 

ii. differential and incentive pay for teachers, 

principals, or other school leaders in high-need 

academic subject areas and specialty areas, which 

may include performance-based pay systems 

*Note: Because the purpose of Title II Part A is 

to increase student achievement, programs that 

provide teachers and principals with merit pay, 

pay differential, and/or monetary bonuses should 

be linked to measurable increases in student 

academic achievement produced by the efforts of 

the teacher or principal [section 2101(1)]. 

   

 

 

1.1.3 

teacher, paraprofessional, principal, or other 

school leader advancement and professional 

growth, and an emphasis on leadership 

opportunities, multiple career paths, and pay 

differentiation; [Section 2103](b)(3)(B)(iii) 

   

 

 

 

1.2 

Recruiting qualified individuals from other 

fields to become teachers, principals, or other 

school leaders, including mid-career 

professionals from other occupations, former 

military personnel, and recent graduates of 

institutions of higher education with records of 

academic distinction who demonstrate 

potential to become effective teachers, 

principals, or other school leaders; 

   

1.3 Reducing class size to a level that is evidence 

based, to the extent the State (in consultation 

with local 

Reducing class size in 4 schools by identifying 4 

class size reduction teachers These positions will 

reduce the class size to below the county average 

for the affected grades. Salaries of these teachers 

and an allocation for a portion of their daily 

substitute costs are shown here. 

 

Tier 1 

https://www.classsizematters.or

g › research-and-links 

 

 

https://fremont.edu › 5-benefits-

of-smaller-classes 

1.  

Salaries 

$298,895 

 

Fixed Charges 

$111,210 

 

Substitute Costs 

$3,000 
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We will evaluate this program by monitoring the 

results from these 4 classes and compare it to 

other classes in our system in regards to 

academic achievement and attendance 

 

www.nea.org/assets/docs/PB08

_ClassSize08.pdf 

  

 

Fixed Charges 

$247 

 

 educational agencies in the State) determines 

that such evidence is reasonably available, to 

improve student achievement through the 

recruiting and hiring of additional effective 

teachers 

   

  

   
 Other Evidence-Based Activities Related to 

Recruiting and Hiring Effective Teachers and 

Principals: 

2. Strategies and Activities to Improve the Quality of the Teaching Force 

 

 

 

 

 
 

2.1 

Providing high-quality, personalized 

 

professional development that is evidence-

based, to the extent the State (in consultation 

with local educational agencies in the State) 

determines that such evidence is reasonably 

available, for teachers, instructional 

leadership teams, principals, or other school 

leaders, that is focused on improving teaching 

and student learning and achievement. 

 

The LSS may develop initiatives that: 

All new administrators in Cecil County will take 

part in “Teachscape” which is an online training 

program based on Charlotte Danielson’s 

Framework For Teaching. The Cecil County 

Teacher’s Evaluation Program is also based on 

Danielson’s work and this activity will 

strengthen new administrators’ observation 

skills and allow them to provide meaningful 

feedback to teachers. 

 

This program will be evaluated by the % of new 

administrators that successfully complete this 

program. 

 

 

https://cepr.harvard.edu/files/c

epr/files/ncte-webinar-

teachscape-

powerpointupdated.pdf 

 

Tier 1  

The work of Charlotte 

Danielson on Teaching 

Effectiveness has been 

extensively researched. States 

were required to align their 

evaluation systems for teachers 

with her “Framework for 

Teaching” in order to qualify 

for Race to the Top Funds. 

 

$3,060 

2.1.1 
help all students develop the skills 

essential for learning readiness and 

academic success; 
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2.1.2 

use data to improve student achievement and 

understand how to ensure individual student 

privacy is protected, as required under section 

444 of the General Education Provisions Act 

(commonly known as the ‘Family Educational 

Rights and Privacy Act of 1974’) (20 U.S.C. 

1232g) and State and local policies and laws in 

the use of such data; 

   

 

2.1.3 

effectively engage parents, families, and 

community partners, and coordinate services 

between school and community; 

   

 

2.1.4 

effectively integrate technology into curricula 

and instruction (including education about the 

harms of copyright piracy); 

   

2.1.5 
provide opportunities for experiential learning 

through observation 

   

 

 

 

2.1.6 

provide training, technical assistance, and 

capacity- building to assist teachers, principals, 

or other school leaders with selecting and 

implementing formative assessments, designing 

classroom-based assessments, and using data 

from such assessments to improve instruction 

and student academic achievement (which may 

include providing additional time for teachers to 

review student data and respond, as appropriate) 

   

2.1.7 developing and providing professional 

development and other comprehensive systems 

of support for teachers, principals, or other 

school leaders to promote high-quality 

instruction and instructional leadership in 

science, technology, engineering, and 
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mathematics 

subjects, including computer science 

 

 

 

 

 

 

2.2 

Developing programs and activities that 

increase the ability of teachers to effectively 

teach all children, including children with 

significant cognitive disabilities, English 

learners, gifted and talented students, and 

students affected by trauma, which may 

include the use of multi-tier systems of 

support and positive behavioral intervention 

and supports, so that such children can meet 

the challenging State academic standards 

 

 

The LSS may develop initiatives that increase: 

Cecil County has developed a Teacher 

Induction Program for all teachers new to the 

district. Part of this program includes a paid 3 

day orientation before the school year. Two 

Master Teachers are assigned to this program 

and facilitate activities throughout the year. 

They meet individually with all new teachers 

to provide support and also run some trainings 

where the teachers are pulled out of their 

schools. The funds from this grant will be 

used to pay for substitutes for when new 

teachers attend this training.  

 

This program is evaluated several ways. All new 

teachers complete a satisfaction survey that rates 

their level of satisfaction with our Teacher 

Induction Program. We also are able to look at 

our retention numbers in regards to new 

teachers. 

Listed below is an article that 

summarizes the research on New 

Teacher Induction Programs. 

 

https://www.amle.org/BrowsebyT

opic/WhatsNew/WNDet/TabId/27

0/ArtMID/888/ArticleID/302/Res

earch-Summary-New-Teacher-

Induction.aspx 

 

Tier 4 - There is an abundance of 

research regarding the importance 

of New Teacher Induction 

Programs. The model that Cecil 

County utilizes is based on “Best 

Practices” for new teacher training 

and also conforms with COMAR. 

All of our new teachers take a 

perception survey at the end of the 

year. We use the results of this 

survey and our new teacher 

retention data to make 

adjustments each year. 

Staff 

Development 

Salaries 

 

$25,925 

 

Fixed 

Charges 

$2,135 

 

2.2.1 

the knowledge base of teachers, principals, or 

other school leaders on instruction in the early 

grades and on strategies to measure whether 

young children are progressing; 
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2.2.2 

the ability of principals or other school leaders to 

support teachers, teacher leaders, early childhood 

educators, and other professionals to meet the 

needs of students through age 8, which may 

include providing joint professional learning and 

planning activities for school staff and educators 

in preschool programs that address the transition 

to elementary school; 

   

 

2.2.3 

use of techniques and supports needed to help 

educators understand when and how to refer 

students affected by trauma and children with, 

or at risk of, mental illness 

   

2.2.4 the ability of teachers, principals, or other school 
 

   

 leaders to address issues related to school 

conditions for student learning, such as safety, 

peer interaction, drug and alcohol abuse, and 

chronic absenteeism 

   

 

2.2.5 

the use of referral mechanisms that effectively 

link such children to appropriate treatment and 

intervention services in the school and in the 

community, where appropriate 

   

 

 

2.2.6 

providing training to support the identification of 

students who are gifted and talented, including 

high ability students who have not been formally 

identified for gifted education services, and 

implementing instructional practices that support 

the education of such students 
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2.2.7 

providing training for all school personnel, 

including teachers, principals, other school 

leaders, specialized instructional support 

personnel, and paraprofessionals, regarding how 

to prevent and recognize child sexual abuse 

   

 

 

 

2.2.8 

provide high-quality professional 

development for teachers, principals, or other 

school leaders on effective strategies to 

integrate rigorous academic content, career 

and technical education, and work- based 

learning (if appropriate) 

   

 Other Evidence-Based Activities Related to 

Improving the Quality of the Teaching Force: 

   

3. Strategies and Activities to Retain and Provide Support to Effective Educators 

 

 

 

3.1 

Developing and implementing initiatives to 

promote retention of effective new teachers 

and principals, particularly in schools with a 

high percentage of low-achieving students 

 

 

The LSS may develop initiatives that: 

   

 

 

3.1.1 

provide new teacher, principal, or other school 

leader induction and mentoring programs that are 

designed to improve classroom instruction and 

student learning and achievement; and increase 

the retention of effective teachers, principals, or 

other school leaders 
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3.1.2 

provide training for school leaders, coaches, 

mentors, and evaluators on how accurately to 

differentiate performance, provide useful 

feedback, and use evaluation results to inform 

decision making about professional development, 

improvement strategies, and personnel decisions. 

   

 

3.1.3 

provide financial incentives for teachers and 

principals with a record of helping students to 

achieve academic success 

   

3.1.4 include teacher advancement initiatives to promote 
 

   

 professional growth and emphasize multiple 

career paths (such as paths to becoming a 

mentor teacher, instructional coach, or teacher 

leader) and pay differentiation. 

   

 

3.1.5 

support the instructional services provided by 

effective school library programs 

   

 

3.1.6 

improve school working conditions, including 

through periodically and publicly reporting results 

of educator support and working conditions 

feedback 

   

 

3.1.7 

provide common planning time to help 

prepare students for postsecondary 

education and the workforce 

   

 Other Evidence-Based Activities Related 

to Retaining and Providing Support to 

Effective Teachers and Principals: 
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4. Use of Funds to Improve Equitable Access to Effective Educators To All Students 

 

4.1 

If using Title II, Part A funds to improve 

equitable access to effective teachers and 

principals for all students, describe how such 

funds will be used for this purpose. 

   

 

 
 

 

*Below is a list to “Warehouses” with multiple sources on various topics with research already evaluated on the strength of the link between 

evidence and outcome. 

 Evidence for ESSA (Hopkins) 

 Report on School Leadership Interventions under ESSA (RAND) 

 Social and Emotional Learning Interventions under ESSA (RAND) 

 What Works Clearinghouse (IES) 

 Evidence-Based Intervention Network (University of Missouri) 

 National Center on Intensive Intervention (AIR) 

 Substance Abuse and Mental Health Services Registry (SAMHSA) 

 Results First Clearinghouse Database (Pew) 

 Best Evidence Encyclopedia (Center for Data-Driven Reform) 

 Roadmap to Evidence-Based Reform for Low Graduation Rate High Schools (Hopkins) 

 Impact of Family Involvement on the Education of Children (MDRC) 
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https://www.evidenceforessa.org/
http://www.ccssoessaguide.org/wp-content/uploads/2016/12/down_rr-1550-1_12-5-2016.pdf
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http://ebi.missouri.edu/
http://www.intensiveintervention.org/
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http://www.bestevidence.org/
http://new.every1graduates.org/everyone-graduates-center-roadmap-to-evidence-based-reform-for-low-graduation-rate-high-schools/
https://www.mdrc.org/sites/default/files/The_Impact_of_Family_Involvement_FR.pdf


 

5.0 ALIGNMENT WITH CHALLENGING ACADEMIC STANDARDS - Required 

 

Please provide a description of how the activities in Section 4.0 are aligned with challenging State academic 

standards. [Section 2102 (b)(2)(A)] 

 

Cecil County Public School’s curriculum guides, materials, and assessments align to the Maryland College and Career 

Readiness Standards for English and Math, the Next Generation Science Standards for Math, and the College, Career, and 

Civic Life (C3) Framework for Social Studies State Standards. In addition, Cecil County Public Schools aligns provided 

professional learning services to the Learning Forward Standards for professional learning. Professional Learning 

activities for section 4.0 support teachers, principals, and school leaders to use the academic standards to develop lesson 

plans, assignments and assessments that help their students master the knowledge and skills defined by the academic 

standards. 
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TITLE II, PART A 

SYSTEMS OF SUPPORT FOR EXCELLENT TEACHING AND LEADING 
 

 

 
Local School System: Cecil County Public Schools Fiscal Year: 2019-2020 

 

 

 

6.0 EQUITABLE SERVICES TO STUDENTS IN PRIVATE SCHOOLS - Required 

 

Equitable Services: Services and other benefits to private school students must be secular, neutral, and 

non-ideological (Sec. 8501(a)(2)), must be provided in a timely manner, and must be equitable in 

comparison to services and other benefits for public school children, teachers, and other educational 

personnel (Sec. 8501(a)(3)(A)). To help ensure such equity, the state education agency must designate an 

ombudsman to monitor and enforce the requirements relating to the participation of children in private 

schools (Sec. 8501(a)(3)(B)). 

 

 

Participating Private Schools and Services: Provide information regarding the names of participating 

private schools and number of private school students, and the calculated cost per pupil that will 

benefit from Title II-A services. (Include below or as an attachment) 

 

Title II-A Allocation - $29.81 per student  

 

Mt. Aviat Academy 

399 Childs Road Childs, MD 21916                              206 students x $29.81 = $6,141 

 

Immaculate Conception School 

452 Bow Street Elkton, MD 21921                                118 students  x $29.81 = $3,518 

 

Tri State Christian Academy 

144 Appleton Road Elkton, MD 21921                          205 students  x $29.81 = $6,111 

 

Good Shepherd  

800 Aiken Avenue Perryville, MD 21903                      81 students  x $29.81 = $2,415 

 

Tome School  

581 South Maryland Avenue North East, MD 21901     436 students x $29.81 = $12,996 

 

Providence Christian Academy                                       113 students  x $29.8 = $3,369 

Triumph Industrial Park Building 200 

505 Blue Ball Road Elkton, MD 21921 
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Describe the school system's process for providing equitable participation to students in private 

schools. This should include evidence of a needs assessment and professional development action 

plan. (Include below or as an attachment) 

 

The private school representatives know the needs of their students better than the public school 

officials, of course.  While the non-public schools are not subject to the same accountability measures 

of student performance as the public schools, they still have their own academic goals.  Although the 

general topics of support are similar (reading intervention, math enrichment), the teacher materials and 

student texts are quite unique to each school.  The public schools try not to “second guess” the needs 

articulated by the non-public schools.  In the case of Title II-A, Teacher Quality, the non-public schools 

select their own staff development opportunities.  The school system invites non-public schools to send 

participants to its training events, and this offer is accepted on occasion.   

 

Based on the requests of the participating non-public schools, professional development opportunities 

are selected for the teachers in those schools.  Annually, our non-public partners have the options of 

bringing staff development into the school on professional days or they may send select staff members 

to regional or national conferences and training opportunities.  Most frequently, the public schools will 

transact the voucher for registrations or pay for expenses after-the-fact based on verified expense 

vouchers. 

 

 

Each non-public school completes a “Needs Assessment” and identifies the needs for their school. This 

is turned at the first articulation meeting which is scheduled for October 23, 2018. They are also able to 

track their expenses using this form. A copy of this form is below. 
 

 

Total Amount for Transfers: $34,550 
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BUDGET INFORMATION AND NARRATIVE 
 
Cecil County Budget Narrative for Title II-A Teacher Quality  
3. FY 18 Allocation 

Category/ 

Object 
C-125 line 

Line Item Calculation Total 

Sal & Wages 
203-01 

1.3  Salaries of 5 class 
size reduction teachers  

Kate Weaver -$75,389 
Janet Hershner - $68,154 
Melissa Messing - $54,502 
Kailin Jones - $48,714 
Kali Duobinis - $52,136 

$298,895 

Contracted 
Services 
202-15 

2.1 Teachscape for 
new administrators 

$3,060 for a 1 year site license $3,061 

Sal & Wages 
203-09 

2.2 Salaries for 
professional 
development for New 
Teacher trainings 

 $105 per day cost for substitute 
Approx. 247 days 

$25,925 

Sal & Wages 
203-01 

1.2  Salaries for 
substitutes required by 
5 class size reduction 
teachers 

Reflecting prior years’ experience for 5 teachers 
Approx. 28.57 days  
$105 per day 

 
$3000 

Other 

Charges 
212-00 

Fixed Charges on 
Salaries above 

Actual insurance and retirement costs per employee 
selections 
Health Care 
Term Life 
Worker’s Comp 
FICA 
Pension 
EAP 
Wellness 
  
Kate Weaver Pension Admin. $205, Health Care $6,662, 
Term Life $130, EAP $24, Wellness $42, Workers Comp. 
$270, FICA $5,400, Pension $11,753 Total - $24,486 
 
Janet Hershner Pension Admin. $205, Health Care 
$6,455, Term Life $117, EAP $24, Wellness $42, Workers 
Comp. $243, FICA $4,852, Pension $10,625 Total - 
$22,563 
 
 

$111,210 
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Melissa Messing Pension Admin. $205, Health Care 
$1,000, Term Life $93, EAP $24, Wellness $42, Workers 
Comp. $195, FICA $3,890, Pension $8,497 Total - 
$13,946 
 
Kaili Jones Pension Admin. $205, Health Care $19,304, 
Term Life $84, EAP $24, Wellness $42, Workers Comp. 
$285, FICA $3,727, Pension $7,595 Total - $31,266 
 
Kali Duobinis Pension Admin. $205, Health Care $6,662, 
Term Life $90, EAP $24, Wellness $42, Workers Comp. 
$181, FICA $3,617, Pension $8,128 Total - $18,949 
 
 
 
Subs for teachers – approx. $247 
Calculation - $3,000 x .08235 
 
 
Fixed Charges for Staff Development Salaries 
$25,925 x .08235 
 approx.$2,135 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

$247 
 
 
 

$2,135 
 
 
 

Total 
$113,592 

Transfers- 
201-22 

Costs to administer 
grant program 

Based on 2.591% indirect rate:  
Allocation $490,846 – Non-public $34,550 = $456,296 
$456,296 x .02591 = $11,823 

$11,823 

205-07 2.2 Transfer of funds to 
address non-public 
schools’ staff 

development needs, as 
identified in 
agreements. 

Total non-public (1,159) enrollment + CCPS enrollment 
(15,307) = 16,466   $29.81 per student 
Grant amount - $490,846 
Per Pupil Amount = $29.81 per student 
1,159 students x 29.81= $34,550 

$34,550 

TOTAL   $490,846 
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TITLE III, PART A 

 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC 
ACHIEVEMENT 

 

SUPPLEMENT, NOT SUPPLANT {SEC. 3115(g)J: Federal funds made available under this subgrant shall 
be used so as to supplement the level of Federal, State, and local public funds that, in the absence of such availability, 
would have been expended for programs for English learners and immigrant children and youth and in no case to 
supplant such Federal, State, and local public funds. 

 

A. REQUIRED ACTIVITIES [SEC. 3115(c)]: An eligible entity receiving funds under section 
3114(a) MUST use the funds in the required activities before spending funds in the authorized activities. 

 

1. To increase the English language proficiency of English learners by providing effective language 
instruction educational programs that meet the needs of ELs and demonstrate success in increasing (A) 
English language proficiency and (B) student academic achievement [section 3115(c)(l)J. 

 
Required Activities 

Descriptions 
Please address each item (a-c) in your required 
activity descriptions. 
a) Outcomes and brief description of the services, 

including evidence level 
b) Timelines or target dates 
c) Services to private schools 

 
Public 
School 
Costs 

 
Privat
e 
Scho
ol 
Costs 
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1.1 Improving the English 
language proficiency and 
academic achievement of ELs 
[section 31lS(c)(l)]. 

Supplemental Materials 
a) Acquire supplemental materials aligned to the 

College and Career Readiness Standards and 
WIDA Standards to supplement and support 
instruction in language development and the 
content areas in order to increase student 
achievement. Materials may include, but are not 
limited to, supplemental English language and 
content-specific resources such as books for 
varying proficiency levels, Newcomer resources 
such as ACCESS, as well as bilingual 
dictionaries. Evidence Level: 4 

b) SY 2019-20 
c) N/A 

 
Hourly Tutors 
a)  Provide additional content-based and/or English 

language instructional services for identified 
students in grades K-12 in order to improve 
English language and content-area proficiency. 
Services may occur before and/or after school 
hours or during summer months as needed. 

$972 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

$17,967 

 

 Additional ESOL services that occur during the 
school day will be provided by hourly employees 
via push-in support under direct supervision of the 
classroom teacher. Evidence Level: 3 

b) SY 2019-20 
c) NIA 

 
Software Licenses 
a) Purchase and/or renew educational 

software/digital licenses and/or teacher 
subscriptions to programs such as, but not 
limited to Learning A-Z ($4,300), Enchanted 
Learning ($200) in order to increase access to 
content and English language development 
standards. Learning A-Z, Enchanted Learning are 
supplemental materials to be used by ESOL 
teachers during designated and/or integrated 
ESOL instruction. Evidence Level: 4 

b) SY 2019-20 
c) NIA 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
$3,500 
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2. To provide effective professional development to classroom teachers (including teachers in classroom 
settings that are not the setting of language instruction educational programs), principals and other school 
leaders, administrators, and other school or community-based organizational personnel [section 
3115(c)(2)]. 

Effective professional development shall be of sufficient intensity and duration (which shall not include activities 
such as I-day or short-term workshops and conferences) to have a positive and lasting impact on the teachers' 
performance in the classroom, except that this subparagraph shall not apply to an activity that is one component of 
a long-term, comprehensive professional development plan established by a teacher and the teacher's supervisor 
based on an assessment of the needs of the teacher, the supervisor, the students of the teacher, and any local 
educational agency employing the teacher section 31 IS(c)(2)(D)l. 

2.1 Providing for professional 
development designed to 
improve the instruction and 
assessment of ELs [section 
3 l 15(c)(2)(A)]. 

a) Provide opportunities for the ESOL Instructional 
Coordinator, other Coordinators, Coach and/or 
ESOL teachers to attend a conference/workshop 
provided by a state or national organization such 
as WIDA and M.E.L.L.F.I.N. (Maryland ELL 
Family Involvement Network) in order to 

$3,627 
(teachers) 

 
$1,989 
(admin) 

 

 increase teacher knowledge of current trends and 
evidenced-based practices to support ELs in 

 

 academic achievement and attaining proficiency 
in English. In addition, this will support the 

 

 delivery of effective professional learning for 
teachers of ELs as measured by teacher 
workshop evaluations. Teachers will select 

 

 sessions aligned to our professional development 
plan. Attendees will submit the Cecil County 

 

 Public School's Application for Conference 
Attendance to identify priorities, intended 
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 outcomes, and plans for sharing new learning 
with colleagues. Evidence Level: 4 

b) SY 2019-20 
c) NIA 

  

2.2 Providing for professional 
development designed to 
enhance the ability of such 
teachers, principals, and other 
school leaders to understand 
and implement curricula, 
assessment practices and 
measures, and instructional 
strategies for ELs [section 
3 l 15(c)(2)(B)]. 

Professional development for school staff 
a) Targeted professional development, co-planning, 

and specialized support will be provided to 
teachers, administrators and other school-based 
staff as needed to address effective practices and 
strategies for supporting English Learners in 
general education classrooms/content settings in 
order to improve English Language Proficiency 
and academic achievement of ELs. Special 
emphasis will be placed on working with RAELs 
(Recently Arrived English Learners), LTELs 
(Long Term English Learners), and teachers new 

$1136  

 to teaching English Learners. Funding for 
workshops that occur during the school day will 
be used to pay for substitute teachers. Evidence 
Level: l 

b) SY 2019-20 
c) NIA 

 

 Professional development for ESOL Mentors 
a) Professional development will be provided to 

middle school and/or high school teachers 

 

 serving as mentors to English Learners. The goal 
of the EL mentor program is to help students stay 

 

 in school, achieve success in school and graduate 
high school. Mentors will provide individualized 
support to students on a regular basis, assist with 

$974 

 academics, social situations, or attendance, build 
a sense of community and create positive 

 

 relationships between staff and English Learners. 
Professional development sessions will address 
monitoring student progress, attendance, and 
behavior. It will also provide suggestions for 
mentor-mentee meetings, coursework and 

 

 available programs. Sign-in sheets, agendas, and 
feedback will be collected to document 
participation and evaluate success. Evidence 
Level: 2 

b) SY 2019-20 
c) NIA 

 

2.3 Providing for professional 
development effective in 
increasing children's English 
language proficiency or 

a) Provide professional learning to ESOL teachers, 
hourly tutors, and classroom teachers working as 
teams to increase the academic achievement of 
ELs and make progress toward attaining 
proficiency in English and the content areas. The 

$650  
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substantially increasing the 
subject matter knowledge, 
teaching knowledge, and 
teaching skills of teachers of 
ELs [section 3115(c)(2)(C)]. 

professional learning will include topics such as 
Academic Conversations, consistent use of 
scaffolds and supports in instruction and 
assessment, equitable grading practices, 
language/vocabula ry, and writing to text. 
Evidence Level: 4 

b) SY 2019-20 
c) NIA 

  

3. To provide and implement other effective activities and strategies that enhance or supplement language 
instruction educational programs for ELs [section 3115 (c)(3)]. 

3.1 Providing parent, family, and ESOL Family Engagement Nights (Salaries) 
a)  Implement two ESOL Family Engagement Nights 

in each region of the county (3 regions) led by 
ESOL staff during the school year to assist 
parents with school forms, procedures, and 
policies. Additionally, families will engage in 
activities that support content and literacy 
development aligned to WIDA and Maryland 
College and Career Readiness Standards in order 
to help parents support their children and improve 
English and content proficiency. Outreach flyers, 
sign-in sheets, agendas, and parents' feedback will 
be collected to document participation and 
evaluate success. Evidence Level: 4 

b) SY 2019-20 
c) NIA 

 
ESOL Family Engagement Night (Materials) 
a)  Purchase materials such as books for parents to 

read to their children or math flash cards and 
games that support the strategies shared with 
parents in order to support math and literacy 
development at home. Provide light refreshments 
for Regional ESOL Family Engagement Nights. 
Evidence Level: 4 

b) SY 2019-20 
c) NIA 

$2,381  

community engagement  

activities that may include  

strategies that serve to  

coordinate and align related  

programs [section  

3 l l S(c)(3)].  

  
 
 
 
 
 
 

$300 
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TITLE III, PART A 

 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC ACHIEVEMENT 

 

,,. 
·::; Local School System: Cecil Countv Public Schools Fiscal Year 2020 

. 

!Ji; 
 

SUPPLEMENT, NOT SUPPLANT {SEC. 3115(g)J: Federal funds made available under this subgrant shall be 
used so as to supplement the level of Federal, State, and local public funds that, in the absence of such 
availability, would have been expended for programs for English learners and immigrant children and 
youth and in no case to supplant such Federal, State, and local public funds. 

 

B. AUTHORIZED ACTIVITIES [SEC. 3115(d)]:  An eligible entity receiving funds under section 3 
l 14(a) may use the funds to achieve any of the authorized activities. (Please note that the entity must 
utilize Title III funds to support A. Required Activities prior to allocating funds for B. Authorized 
Activities.) 

 

,4. To improve the education of \ELs by assisting the children to learn English and meet the challenging 
State academic standards [section 3115(a)]. 

 
Authorized Activities 

Descriptions 
Please address each item (a-c) in your authorized 
activity descriptions. 
a) Outcomes and brief description of 

the services, including evidence 
level 

b) Timelines or target dates 
c) Services to private schools 

 
Public 
School 
Costs 

 
Private 
School 
Costs 

4.1 Upgrading program objectives 
and effective instructional 
strategies [section 3 I 
15(d)(l)]. 

   

4.2 Improving the instructional 
program for ELs by 
identifying, acquiring, and 
upgrading curricula, 
instructional materials, 
educational software, and 
assessment procedures 
[section 3 l 15(d)(2)]. 
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4.3 Providing to ELs tutorials and 
academic or career and 
technical education [section 
3115(d)(3)(A)). 

   

4.4 Developing and implementing 
effective preschool, 
elementary school, or 
secondary school language 
instruction educational 
programs that are coordinated 
with other relevant programs 
and services. [section 
3115( d)(4)]. 

   

4.5 Improving the instruction of 
ELs, which may include ELs 
with a disability, by providing 
for the acquisition or 
development of educational 
technology or instructional 
materials; access to, and 
participation in, electronic 
networks for materials, 
training, and communication; 
and incorporation of the 
resources described above into 
curricula and programs 
[section 3 I 15(d)(7)]. 

   

4.6 Offering early college high 
school or dual or concurrent 
enrollment programs or 
courses designed to help ELs 
achieve success in 
postsecondary education 
[section 3 I 15(d)(8)]. 

   

5. To provide community participation programs, family literacy services, and parent and family 
outreach and training activities to ELs and their families [section 3115(d)(6)].• 
5.1 Providing programs to 

improve the English language 
skills of ELs [section 
3 l l 5(d)(6)(A)]. 

   

5.2 Providing programs to assist 
parents and families in 
helping their children to 
improve their academic 
achievement and becoming 
active participants in the 
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education of their children 
[section 3 l 15(d)(6)(B)]. 

   

 
6. To carry .out other activities that are consistent wjth the purpose of  Title III, Part A,  Every Student 
Succeeds Act [section 3115(d)(9)]. 

\  '·: 

6.1 Carrying out other activities 
that are consistent with the 
purposes of this section 
[section 3115(d)(9)]. 

   

 

C. ADMINISTRATIVE EXPENSES [SEC. 3115(b)]: Each eligible entity receiving funds under 
section 3114(a) for a fiscal year may use not more than 2 percent of such funds for the cost of 
administering this subpart. 

7. Administrative Expenses 

 

  

$34,387  
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TITLE III, PART A 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC ACHIEVEMENT 

 

D. EQUITABLE SERVICES TO ENGLISH LEARNERS (ELs) IN PRIVATE SCHOOLS 
 

Services and other benefits to private school students must be secular , neutral, and non- 
ideological (Sec. 8501(a)(2)), must be provided in a timely manner , and must be equitable in 
comparison to services and other benefits for public school children, teachers, and other 
educational personnel (Sec. 8501(a)(3)(A)). To help ensure such equity , the state education 
agency must designate an ombudsman to monitor and enforce the requirements relating 
to the participation of children in private schools (Sec. 850l(a)(3)(B)). 

 

l. The school system must submit the following documents in Appendix C. 

□Consultation timeline for each program 

□Signed Affirmation of Consultation 

□Complaint procedures/dispute resolution process for covered programs under ESSA 
Complete numbers 2 and 3 below if services are provided to ELs in private schools. 

 
2. Participating private schools and services: Please complete the Equitable Services Table 

in Appendix C. 
 

3. Describe the school system's process for providing equitable services to ELs in private 
schools. 

 
a) Written process to invite private schools to the initial and on-going consultation 

meetings, and managing disputes and/or complaints; 
 

b) The basis for determining the needs of private school ELs and their teachers; and 
 

c) How services, location of services, and grade levels or areas of services were decided 
and agreed upon. 

 
 

E. ASSURANCEPAGE 
Attach the signed required assurance page with the final submission.
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TITLE III, PART A 

 

ENGLISH LANGUAGE ACQUISITION, LANGUAGE ENHANCEMENT, AND ACADEMIC ACHIEVEMENT 

 

 

F. BUDGET NARRATIVE 
 

Guidance for Completion of the Budget Narrative for Individual Grants 

 

The budget narrative is an explanation of your budget and must be able to stand on its own without 
having to refer to the proposal for information. Although information to justify a line item (such as job 
descriptions for personnel) might be contained within the grant application, a separate and complete 
justification for each line item must be provided in the budget narrative. It should include the following 
information: 

• Description of the specific item (What is it?) 
• Description of how the specific item relates to the project (Why is this item needed to fulfill the 

project objective?) 
• Arithmetical explanation of how you estimated the requested amount (What formula did you use to 

arrive at your estimate? Show the detail.) 
 

Set up your Budget Narrative in the same order and with the same headings as the Budget, i.e., MSDE 
Category, Program and Object. Without the Narrative, the Budget is just a collection of numbers. You 
will also want to tie Budget items in the Narrative to the allowable activities discussed in the plan so the 
reviewer clearly sees their necessity. Make absolutely sure your numbers add up. 

Each line must be detailed and specific. General expenses should be broken down into specific line items. 
For example, "meeting expenses" can be broken down into room rental, photocopying and refreshments. 
It is important to be as detailed as possible. 

Clearly show the requested funds and in-kind contributions for each line item. Indicate the source of 
the in-kind contribution. Both requested and in-kind funds must be reasonable and within current 
market prices. 

Show how the expense was calculated for each line item. Reviewers will use this information to 
determine if your budget is reasonable and cost-effective. 
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Personnel Costs: 

• For Salaries: List the number of positions and the estimated annual salary rate or hourly rate for the 
employee and the number of hours to be devoted to the project. The amount should take into account 
time needed to establish and fill new positions and the changing demands for personnel during the 
course of the project. The narrative should justify the necessity for creating new positions. Could 
present staff be reallocated? Could volunteers be utilized? Do all positions need to be full time? Are 
salary scales consistent with similar state or local wage scales? The workload must justify creating 
full-time positions. Employees who are paid in whole or part with grant funds must perform work for 
the grant-funded project in proportion to the amount of their pay provided by the grant. 

 

• For Employee Benefits: Identify the percentages used for FICA, State Unemployment, Workers 
Compensation, Health Insurance, Life Insurance and other benefits and multiply by the total salary 
costs to determine the total Fixed Charges. Please Note: Fixed Charges must always be calculated 
whenever there are salaries and wages identified in the budget. 

 

Contracted Services 

• For individuals or organizations to be reimbursed for personal services on a fee basis. List each type 
of consultant or service, the proposed fee rate, and the amount of time to be devoted to such services. 
Costs for renting space, equipment, and other operating leases are included in this object. 

 

Supplies and Materials 

• All costs should be itemized within this object by major types (e.g., office supplies, training materials, 
research forms, instructional supplies, textbooks, library media, etc.). The basis for cost computations 
should be shown ("x" dollars per month for office supplies or "y" dollars per person for training 
materials) . 

 

Other Charges 

• Estimated travel expenses of project personnel should be included in this object. The budget narrative 
must thoroughly explain the relevance and importance of each item to the project. 

 

Equipment 

• Each item to be purchased must be separately listed with unit cost. The budget narrative must 
thoroughly explain the relevance and importance of each item to the project. 

 

Transfers 

• Transfers are payments to other Lsss, Private Schools or indirect costs that are shown as grant 
expenses but are not direct expenses of the LEA to the project. 

 

• To calculate the indirect cost, please refer to the Financial Reporting Manual for Maryland Public 
Schools (section D-1). This calculation should be included on the budget narrative as a separate line 
item and is not associated with any specific Activity. 
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Title III Budget Narrative 

 

Category Program   Budget Obj. #  Line Item Calculation Amount In-Kind Total 
  #  

Activity 1.1 

203-205 -02-Special 
Prog. 

03-Supplies & 
Materials 

Purchase supplemental 
materials aligned to MD- 
CCRS and WIDA Standards 
to support ELD and content 
proficiency 

vendor estimate 972  972 

203-205 -02-Special 
Prog. 

01-Salaries & 
Wages 

Provide supplemental, 
content-based instruction 
for identified students in 
grades K-12. Hourly tutors 
will provide services 
during or after school 
and/or throughout the 
summer. 

415 hours x 
$40/hr 

16,600  16,600 

212-Fixed Charges 01-Salaries & 
Wages 

FICA 16,600 X 0.0765 1,270  1,270 

212-Fixed Charges 01-Salaries & 
Wages 

Worker's Comp 16,600 X 0.00585 97  97 

203-205 -02-Special 
Prog. 

03-Supplies & 
Materials 

Purchase and/or renew 
educational software 
licenses or subscriptions 

10 Iicenses x 350 3,500  3,500 

Total $22,439 

Activity 2.1 

202 -16-lnst. Admin. 
& Supv. 

04-0ther 
Charges 

Registration, travel, per 
diem, and lodging for 1 
administrator to attend a 
conference 

1 coordinator 
Registration $625 

Lodging $750 
Travel $400  
M&IE $214 

1,989  1,989 

203-205 -09- 04-0ther Registration, travel, per Registration 3,627  3,627 
Instruction Staff Dev. Charges diem, and lodging for 2 

teachers to attend a 
$1,550 

Lodging $750 
  

  conference Travel $900   

   M&IE $427   

            Total: $ 5,616 
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Activity 2.2 

203-205 -09- 
Instruction Staff Dev. 

01-Salaries & 
Wages 

Provide subs for 
professional development 
for classroom teachers in 
order to address effective 
practices and strategies for 
supporting English 
Learners in general 
education classrooms. 

10 subs x 105/day 1,050  1,050 

212-Fixed Charges 01-Salaries & 
Wages 

FICA 1,050 X 0.0765 80  80 

212-Fixed Charges 01-Salaries & 
Wages 

Worker's comp 1,050 X 0.00585 6  6 

203 -205 -09- 
Instruction Staff Dev. 

01-Salaries & 
Wages 

Provide professional 
development to ESOL 
Mentors in order to better 
meet the academic, social, 
and emotional needs of 
English Learners . 

15 teachers x 2 
hours  x 30 

900  900 

212-Fixed Charges 01-Salaries & 
Wages 

FICA 900 X 0.0765 69  69 

212-Fixed Charges 01-Salaries & 
Wages 

Worker's comp 900 X 0.00585 5  5 

           Total: $2,110 
 
 

Activity 2.3 

203 -205 -09 - 
Instruction Staff Dev. 

01-Salaries & 
Wages 

Provide professionaI 
learning to ESOL teachers, 
EL Hourly Tutors, and those 
interested in becoming an 
EL teacher. 

20 hour s X $30/hr 600  600 

212-Fixed Charges 01-Salaries & 
Wages 

FICA 600 x0.0765 46  46 

212-Fixed Charges 01-Salaries & 
Wages 

Workers comp 600 X 0 .00585 4  4 

           Total: $650 
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Activity 3.1 

203-205 -09- 
Instruction Staff Dev. 

01-Salaries & 
Wages 

ESOL Family Engagement 
Nights 

12 teachers x 5 
hrs x $36.67/hr 

2,200  2,200 

212-Fixed Charges 01 -Salaries & 
Wages 

FICA 2,200 X 0.0765 168  168 

212-Fixed Charges 01-Salaries & 
Wages 

Workers Comp 2,200 X 0.0058 13  13 

203-205 -02 -SpeciaI 
Prog. 

04-Other 
Charges 

ESOL Family Engagement 
Night materials and 
refreshments 

 300  300 

          Total: $2,681 

 

Activity 7.1 

 

 

Total: 

Grand Total 

$891 

$34,387 

201-22-Business 
Support 

OS-Transfers Indirect Fees 2.66%of direct 
expenses 

891  891 
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RECIPIENT ASSURANCES 

 
By receiving funds under this grant award, I hereby agree, as grantee, to comply 
with the following terms and conditions: 

 
1. Programs and projects funded in total or in part through this grant shall operate in compliance with State and federal statutes and 
regulations, including but not limited to the 1964 Civil Rights Act and amendments, the Code of Federal Regulations (CFR) 34, the 
Elementary and Secondary Education Act, Education Department General Administrative Regulations (EDGAR), the General Education 
Provisions Act (GEPA) and the Americans with Disabilities Act (ADA). Vendors, subgrantees, and/or consultants; including officers and 
employees shall comply with the Family Educational Rights and Privacy Act at all times (20 U.S.C. §1232g). 

 
2. Grantee shall assure that its facilities are accessible to individuals with disabilities as required by the ADA and applicable regulations. 
The grantee shall not discriminate against individuals with disabilities In the provision of its services and programs unless to do so 
would be an undue burden or result in fundamental alteration in the program as those terms are used in the ADA and its implement ing 
regulation. The State reserves the right to Inspect the grantee's facilities at any time to determine if the grantee is in compliance with 
ADA. The grantee shall bear sole responsibility for assuring that its programs conforms for the section 501c. of the ADA (42 USC 
12201) as a bona fide benefit plan. To the extent allowed by laws of the State of Maryland and the opinions of the State Attorney 
General, and subject to an appropriation of funds by the Maryland General Assembly for the purpose contemplated in the paragraph, 
the grantee shall Indemnify and hold the State harmless in any administrative proceeding or action brought pursuant to the ADA for all 
damages, attorneys' fees, litigation expenses and costs, if such action or proceeding arises from the acts of grantee, grantee's employees, 
agents or subgrantees relating thereto and rising out of or in connection with the negligent acts or omissions of the grantee under this 
agreement. 

 
3. By accepting federal funds, the recipients certify that they have complied with Federal Executive Order 12549, Debarment and 
Suspension set forth in 2 CFR §180, and that, a signed Certification Regarding Debarment, Suspension, Ineligibility and Voluntary 
Exclusion form has been filed with Maryland State Department of Education Project Monitor. 

 
4. Grantee shall establish and maintain fiscal control, fund accounting procedures by fund, as set forth in 2 CFR §200 and in 
applicable statute and regulation. By accepting federal funds, the recipient agrees that the amount of the grant award is contingent upon 
the receipt of federal funds. Grantee shall retain all records of its financial transactions and accounts relating to this grant for a period 
of five years, or longer if required by federal regulation. Such records shall be made available for inspection and audit by authorized 
representatives of MSDE. 

 
5. Entities expending federal funds of $750,000 or more in a single fiscal year, must have an annual financial and compliance audit 
in accordance with 2 CFR Subpart F 200.500 et. seq. 

 
6. The Maryland State Department of Education (MSDE) may, as it deems necessary, supervise, evaluate and provide guidance and 
direction to grantee in the conduct of activities performed under this grant. However, MSDE's failure to supervise, evaluate or 
provide guidance and direction shall not relieve grantee of any liability for failure to comply with the terms of the grant award. 

 
7. Grantee shall adhere to MSDE reporting requirements, including the submission of all required reports. Failure to submit 
complete, accurate, and timely progress and final reports may result in the withholding of subsequent grant payments until such 
time as the reports are filed. 

 
8. Grantee must receive prior written approval from the MSDE Program Monitor before implementing any programmatic changes 
with respect to the purposes for which the grant was awarded. Unless a division implements a stricter policy, grantee must receive 
prior written approval from the MSDE Program Monitor for anybudgetary realignment of $1,000 or 15% of total object, program or 
category of expenditure, whichever is greater. Grantee must support the request with the reason for the requested change. Budget 
realignments must be submitted at least 45 days prior to the end of the grant period. 

 
9. Requests for grant extension, when allowed, must be submitted at least 45 days prior to the end of the grant period. 

 
10. Grantee shall insure that programs and projects that offer web-based or technology band instructional products or programs which 
are funded in total or in part through this grant will operate in compliance with Section 508 of the Federal Rehabilitation Act of 1973 as 
amended and Section 7 

-910 of the Education Article, Annotated Code of Maryland. 
 

11. Grantee shall repay any funds that have been determined through the federal or State audit process to have been misspent, 
misapplied, or otherwise not properly accounted for, and further agrees to pay any collection fees that may subsequently be imposed by 
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the federal and/or State government. The repayment may be made by an offset to funds that are otherwise due the grantee. 
 

Superintendent of Schools/Head of Grantee Agency Date 

 

English Language Acquisition: State Formula Grant Program, Cecil County Public 
Schools, Page 3 
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Title lV-A 
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Title IV, Part A 

 

Student Support and Academic Enrichment (SSAE) Grants 

283285



 

 

 

 Local Educational Agency (LEA):  __Cecil_______________          Fiscal Year: 2020 

Title IV-A Point of Contact:  __Rick Edwards__________________  

Telephone:   _410-996-5139_____________                 E-mail: _redwards@ccps.org___ 

 

 

 

Title IV, Part A Application 

 

● Data Profile (Data should be part of the needs assessment to identify local priorities.) 

● Identified needs through a needs assessment 

 

1.0: Consultation (Required) 

2.0: Administrative Costs (Allowable) 

3.0: Needs Assessment (Required) 

4.0: Activities to Support Well-Rounded Educational Opportunities (Required) 

5.0: Activities to Support Safe and Healthy Students (Required) 

6.0: Activities to Support the Effective Use of Technology (Required) 

7.0: Equitable Services (Required) 

8.0: Assurances (Required) 

9.0: Internet Safety (Required) 

10.0: Budget Narrative 

 

The purpose of Title IV, Part A Student Support and Academic Enrichment Grant (SSAE) is to provide 

funds to increase the capacity of State Educational Agencies, schools, and local communities to: 

 

1) provide all students with access to a well-rounded education; 

2) improve school conditions for student learning; and 

3) improve the use of technology in order to improve the academic achievement and digital literacy of all 

students. 
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The State will receive an allocation based on the Title I funding formula. Using the same Title I formula, 

based on the previous year’s Title I population, the State will then allocate funds to LEAs.  LEAs are 

required to submit an application/plan to the State to receive the Title IV, Part A allocation. An LEA, if it 

chooses, may apply for funds in consortium with one or more surrounding LEAs. Each LEA shall include 

a description of the following: 
 

The stakeholder consultation activities that took place in the development of the plan, including: 

      1)  How the required stakeholders were involved;  

2)  The process the LEA undertook to consult with private school officials to identify the needs of private 

school students and teachers;  

3)  A comprehensive needs assessment (For any LEA receiving at least $30,000);  

4)  The programs and activities the LEA proposes to implement which must include as applicable, 

descriptions of any partnerships with an Institution of Higher Education (IHE), business, nonprofit 

organization, community-based organization, or other public or private entity; 

5) How funds will be used for activities in the three content areas;  

6) Program objectives and intended outcomes; 

7) How the LEA will periodically evaluate the effectiveness of its SSAE programs based on the objectives 

and outcomes; 

8) Proposed use of funds for the direct administrative costs of carrying out the LEA’s program 

responsibilities; and  

9) Completed set of assurances.  

 

Consultation: In developing the application an LEA will: 
 

1) Consult with teachers, principals, and other school leaders, paraprofessionals (including organizations 

representing such individuals), specialized instructional support personnel, charter school leaders (as 

applicable), parents, community partners, and other organizations or partners with relevant and 

demonstrated expertise in programs and activities designed to meet the purpose of Title IV, Part A; 

2) Seek advice from the individuals and organizations described in subsection (A) in ESEA regarding how 

to best to improve LEA activities to meet the purpose of the title; 

3) Coordinate activities with related strategies, programs, and activities being conducted in the community; 

and   

4) Ensure that required consultation cannot interfere with the timely submission of the application. 
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ATTACHMENT 9 TITLE IV, PART A 

 STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS 
 

 

 
Local Educational Agency:  __Cecil_______________              Fiscal Year: 2020 

 

 

1.0  CONSULTATION - Required 

Please provide a description of how the LEA, or consortium of such agencies, meaningfully consulted with parents,  

teachers, principals, and other school leaders, specialized instructional support personnel, students, community-based 

organizations, local government representatives (which may include a local law enforcement agency, local juvenile 

court, local child welfare agency, or local public housing agency), and other organizations or partners with relevant and 

demonstrated expertise in programs and activities designed to meet the purpose of the Title IV, Part A.  (ESEA section 

4106 (c)(1)).  

 

For the purpose of this grant Cecil County decided to target Cherry Hill Middle School, North East Middle 

School, Leeds Elementary School, and Elkton High School. These are all high needs schools that will benefit 

greatly from the Title lV-A grant. There are also six non-public schools that are participating in this grant, 

Immaculate Conception, Mt. Aviat Academy, Good Shepherd, Providence Christian Academy, Tome School, 

and Tri State Christian Academy.  An initial consultation was held with the principals from each school. During 

this meeting, the components of the grant were shared and some examples of allowable activities. 

 

The four public schools took the information from this meeting back to their School Improvement Teams and 

met to determine ways they could use the funds associated with this grant. These teams are made up of school 

administrators, teachers, community leaders, business partners, and parents. In addition, the Coordinator of 

Guidance Services for Cecil County, Joanna Zimmerman, and the Program Coordinator for Physical 

Education and Health, Matt Roberts, were asked to be a part of the planning process for this grant. North East 

Middle School is affiliated with the Boys and Girls Club of Cecil County and Cecil County Parks and 

Recreation. They consulted with the leaders of these organizations to see if there were possible ways to connect 

their activities to the focus of this grant. Once these beginning preparations were completed, each school then 

presented a list of proposed activities and their associated costs. 

 

The six non-public schools followed a similar format. Each school has an advisory board that was to meet to 

review the parameters of this grant and generate ideas as to how these funds will be utilized during the 2019-

2020 year. Each school was asked to submit a plan for their use of Title lV-A funds and these plans are due on 

October 24, 2019 at our first consultation meeting. 

 

Please provide a description of how the LEA, or consortium of such agencies, will use ongoing consultation to 

continually improve the local activities in order to meet the purpose of this subpart. (ESEA section 4106 (c)(2)).  

 

Our plan is to meet bi-monthly with the principals of Cherry Hill Middle School, North East Middle School, 

Leeds Elementary School, and Elkton High School. At these meetings we will review expenditures to that point 

in time and discuss where they are in relation to their proposed activities. After each activity, some type of 

evaluation must be used and these evaluations will also be reviewed. 

The non-public schools participating in this grant have their first joint meeting scheduled for October 24, 2019. 

During this meeting each school will be asked to share their proposal and procedures for accessing these funds 

will be reviewed. A mid-year meeting and an end-of-year meeting will also be scheduled. At these meetings we 

can review expenditures and discuss any activities that are either ongoing or have already taken place. At the 

end-of-year meeting each school will be asked to share their evaluation data.  

From this point forward we will be reaching out to our non-public schools in the late Spring to see if they are 
interested in participating in the Title lV-A grant. 
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ATTACHMENT 9 TITLE IV, PART A 

 STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS 
 

 

Please provide a description of how the LEA or consortium of such agencies will coordinate the implementation of 

local activities with other programs, strategies, and activities being conducted in the community. (ESEA section 4106 

(c)(2)).   

 

For the first component of this grant, “Well Rounded Educational Opportunities,” a committee will be formed 

that will include key personnel from the CCPS Department of Education Services, i.e. Program Director for 

STEM Education, Instructional Coordinators from Elementary and Secondary content areas, Program 

Coordinator for Fine Arts, and the Executive Directors for Elementary and Secondary School Education. 

Membership on this committee will also include the administrators and teacher leaders from each school. The 

focus of this committee will be to coordinate the activities funded through this grant with ongoing activities., 

particularly in the area of STEM Education. 

We are fortunate in regards to the second component, “Supporting Safe and Healthy Students,” in that CCPS 

already has some well-established existing partnerships with several agencies that can provide support for this 

grant, i.e. Cecil County Health Department, Cecil County Parks and Recreation, Cecil County Child Protective 

Services. These agencies along with the CCPS Department of Student Services will work together with our 

targeted schools to make sure that a seamless integration of activities is taking place. Joanna Zimmerman, 

Coordinator of Guidance Services in the Student Services Department, will serve as the liaison for these 

agencies. 

The third component, “Effective Use of Technology to Support Students,” will require the CCPS Office of 

Technology to work closely with our targeted schools to assist with any activities in this area. Kyle Rickansrud, 

Instructional Coordinator for Technology, will serve as the liaison for this purpose. This work has already begun 

this year as our targeted schools collaborated with our Technology Office as they put together proposals for 

2019-2020. This collaboration will be ongoing as they monitor the activities planned for this year and plan future 

activities. Only a small portion of what each school allots for technology can be used to purchase technology 

equipment, each school will need to work closely with the Technology Office as they plan and implement 

activities that support the Effective Use of Technology. 
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ATTACHMENT 9 TITLE IV, PART A 

 STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS 
 

 

 
Local Educational Agency: _Cecil_____________                     Fiscal Year: 2020 

 

 

LEAs must develop and maintain an accounting system for Title IV, Part A funding, ensure timely submission 

of interim and final reports, and/or ensure proposed costs are permitted according to terms and conditions of 

grant, and are necessary for the performance of the project. Position(s) may also monitor expenditures 

including the private school base. 

 

Administrative Costs: Costs associated with expenses incurred by the funded agency to organize, implement, 

and provide progress reports, including fiscal oversight of expenditures up to 2%. (THIS IS NOT YOUR 

INDIRECT COSTS- THOSE SHOULD BE INCLUDED IN BUDGET NARRATIVE- DO NOT 

SUBTRACT ADMINISTRATIVE COSTS BEFORE DETERMINING 20% SPENDING FOR WELL-

ROUDNED EDUCATION AND SAFE & HEALTHY STUDENTS) 

 

2.0 ADMINISTRATIVE COST – Allowable 

Item Line Item Description 
Public School 

Costs 

2.1    

2.2    

2.3    

2.4    

  Total for Section 2.0  
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ATTACHMENT 9 TITLE IV, PART A 

 STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS 
 

 

 
Local Educational Agency: _Cecil_____________                     Fiscal Year: 2020 

 

ESEA section 4106(d) requires that an LEA receiving an SSAE program allocation of at least $30,000 must 

conduct a comprehensive needs assessment prior to receiving its allocation, and subsequent needs assessments 

at least once every three years, to examine its needs for improvement of:  

● Access to, and opportunities for, a well-rounded education for all students; 

● School conditions for student learning to create a healthy and safe school environment; and 

● Access to personalized learning experiences supported by technology and professional development 

for the effective use of data and technology.  

 

Note: An individual LEA receiving an allocation that is less than $30,000 is not required to conduct a 

comprehensive needs assessment. (ESEA section 4106(d)(2)). 

 

3.0 NEEDS ASSESSMENT- Required   

 

 

Item 

 

Access to, and 

opportunities for, a well-

rounded education for 

all students 

School conditions for 

student learning to 

create a healthy and safe 

school environment 

Access to personalized 

learning experiences 

supported by 

technology and 

professional 

development for the 

effective use of data 

and technology 

3.1 

Which stakeholders can 

help identify local 

needs and/or root 

causes? How can they 

be engaged early and in 

a meaningful way 

throughout the process? 

School Administrators, 

School Improvement 

Team Members, 

Business Partners, 

Community Members. 

Each school has already 

met with these stake 

holders to begin 

planning for this grant. 

Moving forward they 

will need to monitor the 

progress of the activities 

that have been proposed 

and review evaluation 

data from each activity. 

Each school plans to 

meet with this 

stakeholder group on a -

monthly basis. 

School Administrators, 

Teachers, Support Staff, 

CCPS Department of 

Student Services, CCPS 

Program Coordinator for 

Physical Education and 

Health, Cecil County 

Health Department, 

Cecil County Sheriff’s 

Office worked together 

to survey the 

stakeholders at their 

respective schools and 

met with representatives 

from these outside 

agencies to solicit their 

input. From there they 

established activities 

and timelines for the 

implementation of these 

activities. Each school 

will review these 

activities on a bi-

monthly basis and make 

adjustments when 

necessary. 

School Administrators, 

Teachers, CCPS 

Technology Office 

 

The stakeholders at 

each school were 

involved at the 

beginning of this 

process to make a list of 

activities that could be 

supported with the 

funds from this grant. 

The principals from all 

four schools then met 

with members of the 

CCPS Technology 

Office to determine 

which activities would 

be most beneficial for 

the students of these 

schools and also able to 

be accomplished during 

this year 
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ATTACHMENT 9 TITLE IV, PART A 

 STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS 
 

 

3.2 

What data are needed to 

best understand local 

needs? 

MCAP data 

MAPS data 

Academic Index data  

 

 

Attendance data 

Suspension data 

Free/Reduced % 

Risk of Harm 

Assessments 

administered 

Demographic data 

 

Data provided by the 

CCPS Technology 

Office in regards to the 

technology available to 

students at these four 

schools. They have 

provided a full 

inventory of all of the 

technology available to 

students at all four 

schools. 

 

All four  of the schools 

plan to administer a 

survey to their staffs to 

determine what are 

their learning needs in 

relation to technology. 

3.3 

Do our current systems 

fully capture the needs 

of our hardest to serve 

students, including 

those who might 

experience adversity 

that might not come up 

in a survey or other data 

tools?  

No. We have an 

abundance of data in 

regards to student 

performance and 

achievement. The 

teachers at all four of 

these schools meet 

regularly to discuss 

students in need of some 

type of academic 

intervention. They will 

be able to add a new set 

of activities that may 

benefit these students to 

what is already currently 

in place. 

No. The staffs at all four 

of these schools will 

play an important role in 

identifying students who 

would benefit from 

these programs. The 

guidance staffs will play 

a huge role in making 

sure that we reach our 

hardest to serve students 

Yes. In the area of 

technology, we have 

sufficient data available 

to address the needs of 

our hardest to serve 

students No. We have 

an abundance of data in 

regards to student 

performance and 

achievement. The 

teachers at all four of 

these schools meet 

regularly to discuss 

students in need of 

some type of academic 

intervention. They will 

be able to add a new set 

of activities that may 

benefit these students to 

what is already 

currently in place. 

3.4 

Are there inequities 

inherent in the system 

that are driving some of 

the local needs?  

There are achievement 

inequities in looking at 

the disaggregated data 

for these four schools. 

There is an achievement 

gap for African 

American students, 

Special Education 

students, and students 

receiving Free/Reduced 

meals. Students in these 

subgroups will 

The data from these four 

schools shows that they 

definitely have some 

inequities under this 

component. One of the 

middle schools involved 

in this grant led the 

county in suspensions. 

Both middle schools 

also have a significant 

number if students who 

were administered Risk 

There are not inequities 

in the system that are 

driving the technology 

needs for these four 

schools. All four of the 

schools have been 

allocated the same 

resources for 

technology and the 

equipment available for 

students is very much 

the same. The 
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definitely be a focus for 

the activities being 

planned in this grant 

of Harm assessments. 

administered last year. 

These two areas will be 

a focus of the activities 

planned for this 

component. 

inequities exist in that 

many of the students 

from these four schools 

do not have access to 

the same level of 

technology at home as 

their peers. 

3.5 

How should the 

identified needs be 

prioritized when several 

significant needs are 

identified?  

Each school is in the 

process of reviewing 

their student 

achievement data in 

relation to this grant. 

Needs will be prioritized 

based upon activities 

that will benefit students 

the most and ones that 

will have an immediate 

impact 

The needs in this area 

will be prioritized based 

on the data from these 

four schools. The 

middle schools are very 

concerned by the high 

percentage of students 

who were administered 

risk of harm assessments 

last year. They will be 

looking at activities to 

address the areas like 

this that are of the most 

concern. Priority will be 

given to activities that 

address the most severe 

discrepancies in their 

data. 

The needs in the area of 

technology will be 

prioritized by what is 

most achievable. The 

Technology Office will 

work in conjunction 

with the administrators 

from all four schools to 

review the needs and 

decide what activities 

would be most likely to 

address those needs. At 

some point they will 

have to make some 

decisions based on what 

is most likely to be 

achieved this year. 

 

 

 

Cecil County completed a comprehensive “ Needs Assessment as a part of its Title IV-A 

application two years ago. This will be updated every 3 years 

 

  

291293



ATTACHMENT 9 TITLE IV, PART A 

 STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS 
 

 

 
Local Educational Agency:       Cecil                                                                  Fiscal Year: 2020  

 

To ensure that every student has access to a well-rounded education, LEAs, or consortium of such agencies, 

must work to develop activities that foster connections amongst students’ studies, curiosities, passions, and 

skills needed to become critical thinkers and productive members of society. In addition, funds should be used 

to promote a diverse set of learning experiences that engages students across a wide variety of courses, 

activities, and programs.  

 

One goal of Title IV, Part A is to ensure that each LEA, or consortium of such agencies, that receive an 

allocation under section 4105 (a) will use a portion of the funds to develop and implement programs and 

activities that support access to a well-rounded education and educational experiences for all students. 

Additionally, consistent with section 4106(e)(2)(C) of the ESEA, any LEA, or consortium of such agencies, that 

have received a SSAE program grant of at least $30,000 must use at least 20 percent of SSAE program funds 

for activities to support well-rounded educational opportunities under Section 4107. (ESEA sections 

4105(a),4106(e)(2)(C) and 4107(a)). (20% IS TO BE DETERMINED FROM OFF THE TOP OF THE 

ORIGINAL ALLOCATION) 
 

Please remember to calculate your total projected use of funds and overall percentage of the allocation 

spent for this content area at the end of this section. 
 

4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required [ESEA 

§4107(a)(1)] 

4.1 

(1) Coordinated with other schools and community-

based services and programs; [Section 4107](a)(1) 

 

The four schools will be working with the STEM 

Coordinator for Cecil County Public Schools to 

design some activities to enhance their STEM 

programs. Mr. Cardo, STEM Coordinator for CCPS, 

has access to resources that will be beneficial to the 

students of these four schools. They will also be 

consulting with Instructional Coordinators from the 

Cecil County Public Schools Department of 

Education Services. These people are experts in their 

content areas and their expertise will be utilized. 

Cecil County is also fortunate to have an 

organization called BEPAC. This organization is 

made up of business leaders from the community. 

We are hoping the array of businesses that make up 

this organization will be able to provide support to 

these four schools. In addition, each school will tap 

into the resources of their business partners. 

4.2 

(2) Conducted in partnership with an institution of 

higher education, business, nonprofit organization, 

community-based organization, or other public or 

private entity with a demonstrated record of success 

in implementing activities; [Section 4107](a)(2) 

 

The business partners at all 4 schools have agreed to 

support the activities from this grant. 

Elkton High School – Columbia Bank 

North East Middle School – Aberdeen Proving 

Ground Federal Credit Union and the Boys and Girls 

Club of Cecil County 

Cherry Hill Middle School – Gore Associates 

Leeds Elementary School Northrop Grumman and 

Terumo 
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4.0 ACTIVITIES TO SUPPORT WELL-ROUNDED EDUCATIONAL OPPORTUNITIES – Required  

Item 

Each LEA, or consortium of such agencies, 

that receive an allocation under section 4105(a) 

must use a portion of such funds to develop 

and implement programs and activities that 

support access to a well-rounded education and 

that are: 

Brief Description of Specific Services 

including: 

● Program Objectives 

● Intended Outcomes 

● Timeline 

● Implementation 

● Evaluation Plan 

Cite the evidence based 

study or studies that 

support this 

strategy/activity if 

applicable. 

Explanation of how funds 

will be used (List total at 

the end) 

              May include programs and activities, such as – (complete all that are applicable) 

4.3 

 

3. (A) College and career guidance and counseling 

programs, such as: 

(i) postsecondary education and career awareness 

and exploration activities;  

(ii) training counselors to effectively use labor 

market information in assisting students with 

postsecondary education and career planning; and  

(iii) financial literacy and Federal financial aid 

awareness activities  [Section 4107](a)(3)(A). 

Naviance is a comprehensive college 

and career readiness solution that helps 

districts and schools align student 

strengths and interests to post-

secondary goals, improving student 

outcomes and connect learning to life.   

 

Objective: Connect Naviance 

implementation to CCPS strategic plan 

and initiatives.  CCPS will have 100% 

of our students complete a post-

graduation plan that includes 

college/university application, military 

commitment, or a work-based training 

program.   

 

Outcome: Upon graduation 100% of 

our student population will be college 

and or career ready.  Senior students 

will participate in the Maryland College 

Application Campaign activities and/or 

meet with military and career based 

representatives to plan for post-

secondary actions.   

 

Timeline:   

Initial phase will include all middle and 

high schools.   

 

https://www.naviance.com

/content/study-finds-that-

naviance-use-is-a-strong-

predictor-of-applying-to-

college 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$58,980 
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Year 1: Curriculum at MS active 

Year 2: EDocs at HS active 

 

Implementation Plan:   

All middle school students will 

participate in classroom guidance 

lessons delivered by school counselors 

and supported by teaching staff.  

Lessons will span the entire school 

year.   

 

All high school students will use the 

EDocs program to apply for and submit 

college recommendations.  School 

counselors and teachers will participate 

in the completion of 

application/recommendation activities.   

 

Evaluation: The evaluation will 

include various data points of student 

usage, completion of assigned tasks 

such as academic and SMART goals, 

resume development, and college and 

scholarship search reports. 

 

Data indicators will include:  post-

secondary goals, academic goals, career 

assessments, college applications, 

transition meetings, acceptance to 

colleges, and scholarship searches.   

 

 

AVID Program 

Objective: Expose underrepresented 

students to the possibility of attending 

college in the future. Our objective is to 

raise the number of students attending 

post-secondary school by 5% - 7% 

 

Outcome: Students in this program will 

choose to attend post-secondary school. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www2.ed.gov/pubs/

ToolsforSchools/avid.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

AVID Program Materials 

$2,000 

 

 

AVID Training for 

Teachers $3,000 

 

$2,703 Substitute Costs 
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Our goal in Year 1 is to raise the 

number of students attending post-

secondary school by 5% in Year 1 and 

by 7% in Year 2. 

 

Timeline: 10/19 – 10/20 

 

Implementation: AVID site teams will 

work with identified students and plan 

activities for the year which will 

include tours of college campuses, 

planning sessions with students using 

AVID strategies, and progress reviews. 

 

Evaluation: Review of the data of 

students who participate in this 

program and elect to attend post-

secondary school. 

 

 

AVID field trips to local colleges 

 

Objective: All 40 students in the AVID 

program will attend at least 3 college 

visitations during the 2019-20 school 

year. 

 

Outcome Avid students (40) will 

complete a survey for each college 

visitation they attend to measure their 

knowledge of the school. 

 

 

Timeline: 2019-20 School Year 

 

Implementation: Students will be 

bussed to college campuses and take 

tours. 

 

Evaluation: Student Surveys 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www2.ed.gov/pubs/

ToolsforSchools/avid.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fixed Charges $218 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transportation Costs 

$1500 
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College Visits 

Objective: EHS will visit local 

colleges with the intent of raising 

interest in post-secondary education 

and improving student achievement on 

the SAT which is used an entrance 

marker for colleges. 

 

Outcome: EHS will increase the 

number of minorities and low-income 

students attending 4-year 

colleges/universities from 45 to 60 

students by August 30, 2020.    
 

Timeline: 2019-2020 school year 

 

Implementation: Schedule with 

college, identify staff that can attend 

without needing sub, schedule bus, 

permission slips for students. 

 

Evaluation Plan: Number of students 

applying to college after the visits 

 

 

 

 

https://nces.ed.gov/pubs20

01/2001205.pdf 
 

 

 

 

 

 

$5,425 (for 1 year) 

 

 

 

   

4.4 

(B) Programs and activities that use music and the 

arts as tools to support student success through the 

promotion of constructive student engagement, 

problem solving, and conflict resolution [Section 

4107](a)(3)(B). 

The CHMS Drama Club will be 

producing a musical, The Little 

Mermaid Jr.  Students in grades 6-8 

will participate. 

 

Objective: Provide more students, 

especially low-income, opportunity to 

participate in the arts. The number of 

students participating in drama club 

will increase from 15 to 45 during the 

’19-’20 school year. 

 

Outcome: Students will learn stage 

production techniques, including 

singing and dance. 24 Students will 

Winsler, A., Gara, T. V., 

Alegrado, A., Castro, S., 

& Tavassolie, T. (2019). 

Selection into, and 

academic benefits from, 

arts-related courses in 

middle school among low-

income, ethnically diverse 

youth. Psychology of 

Aesthetics, Creativity, and 

the Arts. Advance online 

publication. 

http://dx.doi.org/10.1037/ac

a0000222 

 

Wireless Microphone 

System for Stage -- $800 
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perform in the show and 16 students 

will participate in backstage crew and 

design. 

 

Timeline: 2019-20 school year 

 

Implementation:  Students will remain 

for practices and work sessions every 

Wednesday through May then host 2 

performances. 

 

Evaluation:  Production and student 

surveys 

 

 

Field Trip to Chesapeake 

Shakespeare Theater Company 

 

Objective: Provide opportunities for 

low-income students to experience 

theater and classic literature.  

 

Outcome: Students will be able to 

connect Shakespearean literature in text 

and live performances, comparing stage 

directions and acting techniques. 80% 

of the students in 8th grade Honors ELA 

class will earn at least an 85% on their 

unit assessment regarding Shakespeare. 

 

Timeline: March 2020 

 

Implementation: Students in 8th grade 

will attend a production at the 

Chesapeake Shakespeare Theater 

Company in Baltimore after studying 

the literature in class. 

 

Evaluation: Student performance on 

reflection essays 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.sciencedaily.c

om/releases/2014/10/14101

6165953.htm  

 

Edward B. Fiske, ed., 

Champions of Change: 

The Impact of the Arts on 

Learning (Washington, 

DC: Arts Education 

Partnership and the 

President’s Committee on 

the Arts and the 

Humanities, 1999) 1-18. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Total for Trip -- $1200 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
297299

https://www.sciencedaily.com/releases/2014/10/141016165953.htm
https://www.sciencedaily.com/releases/2014/10/141016165953.htm
https://www.sciencedaily.com/releases/2014/10/141016165953.htm


ATTACHMENT 9 TITLE IV, PART A 

 STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS 
 

 

Multi-Disciplinary Field Trip to 

Walters Art Gallery 

 

Objective: Students will make 

connections between art, science, 

technology and ancient history. 80% of 

sixth grade students will make 

connections between art, science, 

technology and ancient history by 

proficiently completing artifact 

analyses, based upon district-provided 

rubrics. 

 

Outcome: Students who attend trip will 

use science, technology and historical 

knowledge to analyze artifacts in the 

museum. 80% of sixth grade students 

who attend trip will use the district-

provided rubric for artifact analysis to 

explain in a paragraph how the artifact 

they choose represents the era from 

which it was derived. 

 

Timeline: 2019-20 School Year 

 

Implementation:  6th grade students 

will be bussed to Walters Art Gallery in 

Baltimore and conduct artifact analysis 

based upon the concepts learned in 

social studies, science, math and 

language arts class. 

 

Evaluation:  Student performance on 

artifact analysis 

 

 

CHMS Art Club 

 

Objective: Increase low-income 

student exposure to the arts and art 

instruction. At least 20 students will 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.wallacefounda

tion.org/knowledge-

center/Documents/Arts-

Integration-Research-

 

 

Total for Trip - $1200 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 $422 
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attend art club meetings from 

December through May. 

 

Outcome: Students will create a 

variety of self-selected art projects after 

school.  Meetings will be weekly. All 

20 students in the art club will create at 

least two self-selected projects from 

December through May. 

 

Timeline:  Weekly throughout 2019-20 

school year 

 

Implementation:  Students will meet 

weekly after school under the 

supervision of at least one teacher. 

Projects will be kept or sold to sustain 

project in future. 

 

Evaluation: Student artwork and 

surveys 

Every-Student-Succeeds-

Act-ESSA.pdf 

 

 

 

4.5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(C) Programming and activities to improve 

instruction and student engagement in science, 

technology, engineering, and mathematics, 

including computer science (referred to as “STEM 

subjects”) such as- 

 (i) increasing access for students through grade 

12 who are members of groups underrepresented 

in such subject fields; 

(ii) supporting the participation of low-income 

students in nonprofit competitions related to 

STEM subjects (such as robotics, science 

research, invention, mathematics, computer 

science, and technology competitions);  

(iii) providing hands-on learning and exposure to 

science, technology, engineering, and 

mathematics and supporting the use of field-based 

or service learning to enhance the students’ 

understanding of the STEM subjects;  

(iv) supporting the creation and enhancement of 

STEM-focused specialty schools;  

Port Discovery 

Objective: At least 95% of our student 

population will learn about Science 

through a well-designed investigation 

in addition to the Science Curriculum 

taught.  Students will be able to discuss 

the parts of a well-designed 

investigation and all students will 

identify the parts of a well-designed 

investigation through an exit ticket 

process.  

 

Outcomes: Through the lesson, 

students will participate and learn 

through a well-designed investigation. 

Students will use this learning as they 

continue through the Engineering is 

Elementary Lessons. As a result, 

https://www.portdiscovery.

org/educate/in-your-

classroom 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Total: $4,920 
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(v) facilitating collaboration among school, after-

school program, and informal program personnel 

to improve the integration of programming and 

instruction in the identified subjects;  

(vi) integrating other academic subjects, including 

the arts, into STEM subject programs to increase 

participation in STEM subjects, improve 

attainment of skills related to STEM subjects, and 

promote well-rounded education;  

[Section 4107])(a)(3)(C) 

student participants will be able to 

identify 80% of the parts of a well-

designed investigation.   

 

Timeline: SY 2018-2019 

Implementation: Presenters from Port 

Discovery will come to Leeds to 

present units  

Evaluation: student products, teacher 

evaluation 

 

Family Science Night provided by 

Maryland Science Center   

Objective: At least 20% of the student 

population (84 students) will attend 

STEM Night.  Families will show they 

have attempted 6 of the 8 STEM 

Activities (through passport) and share 

their learning on a graffiti wall.  

Outcomes: STEM Night will provide 

students STEM opportunities from 

outside resources to support curriculum 

as measured by attendance. at STEM 

night as well as learning displayed on 

graffiti wall.   

Our goals are for at least 20% of our 

families to participate in this activity 

and to increase parent participation at 

future events. 

Timeline: SY 2019-2020 

Implementation: This will provide an 

evening event for families to attend that 

will be presented by an outside 

agency.  The intent of the night is to 

 

 

 

 

 

 

 

 

https://www.elc-pa.org/wp-

content/uploads/2015/06/Tr

auma-Informed-in-Schools-

Classrooms-FINAL-

December2014-2.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Family Science Night  

$1,750 
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bring STEM activities designed for 

elementary aged students.   Event 

includes staff from the MD Science 

Center, 8 hands-on activities, and door 

prizes.   

Evaluation: student products, teacher 

evaluation 

 

 

STEM Club 

Objectives: Bi-monthly meeting of 

students and staff to increase student 

engagement in Science, Technology, 

Engineering, and Mathematics.  The 

sessions provide two main purposes:  

1. Prepare for school-wide STEM 

events which occur monthly.  

2. Prepare club members for 

county or state events 

throughout the year.  The 

students may practice by 

creating projects matching a 

expected simulation.   

An increase of five additional events 

offered by the STEM club this school 

year.   

 

Outcomes: Create and prepare students 

with engaging activities to increase 

their engagement.  The expectation is 

we will grow student participation and 

improvement in competitions. Our goal 

will be finish third or higher in the 

STEM competitions 

Timeline: 2019-20 school year as an 

after-school club meeting monthly 

 

Evaluation: Student Survey 

 

 

 

 

 

 

 

 

To describe them simply, 

makerspaces are 

community centers with 

tools. Makerspaces 

combine manufacturing 

equipment, community, and 

education for the purposes 

of enabling community 

members to design, 

prototype and create 

manufactured works that 

wouldn’t be possible to 

create with the resources 

available to individuals 

working alone. 

Listed below is a website 

that contains some findings 

from research on making 

and learning. 

https://spaces.makerspace.c

om/research-roundup-

some-studies-on-making-

and-learning/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Substitutes: 2 teachers 3 

events, $780 Microsoft 

Store  

50 students, 2 buses, $400 

each trip approx. 3 trips 

$1,200 - Transportation 

Equipment and materials:  

s $500 
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After School STEM Events 

 

Providing hands-on learning and 

exposure to STEM  

 

Objective: increase opportunities for 

hands-on and inquiry-based learning in 

science and technology education 

courses for all students 

 

We expect to see increase of 20% in the 

number of participants throughout the 

year.   

 

Outcomes: students have increased 

exposure and interest in STEM subjects 

and are prepared for rigorous 

coursework. The expectation is we will 

grow student participation at 20%.   

 

Implementation Plan: These events will 

be scheduled at regular intervals 

throughout the year.  

 

Timeline: 2019-20 school year and 

beyond 

 

Evaluation: Student projects and sign 

in 

 

 

 

 

An integration of several 

research-based practices 

that help to promote student 

success will be used in this 

program: 

 

interdisciplinary project-

based learning with real-

world application 

 

challenging goals with 

multiple opportunities to 

show and develop learning 

 

community partnerships 

that provide tutors, 

mentors, internships, and 

service learning 

experiences 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

4.6 

 

 

 

 

(D) Efforts to raise student academic achievement 

through accelerated learning programs, such as: 

(i) reimbursing low-income students to cover part 

or all of the costs of accelerated learning 

examination fees, if the low-income students are 

enrolled in accelerated learning courses and plan 

to take accelerated learning examinations; or  

(ii) increasing the availability of, and enrollment 

in, accelerated learning courses, accelerated 

learning examinations, dual or concurrent 

Equal Opportunity Schools Program 

The purpose of this program is to 

ensure students of all backgrounds have 

equal access to the most academically 

intense high school programs. 

 

Objective: “Equal Opportunity 

Schools” will be partnering with the 5 

high schools in Cecil County. The 

objective is to increase access to 

https://eoschools.org/appro

ach/ 

 

 

 

 

 

 

 

 

 

$23,000 
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enrollment programs, and early college high 

school courses;[Section 4107](a)(3)(D) The 

MSDE recommends that LEAs consider this 

allowable use of Title IV funds to replace the 

grant that provided funds to pay for  AP/IB 

exams that is no longer available.  

Honors and AP classes to students of 

all backgrounds. Our hope is that 

attendance in these programs by diverse 

students will increase by 10%. 

 

Outcome Student participation in 

Honors and AP classes will increase. In 

Year 1 our goal is for the number to 

increase by 8% and by Year 2, 10% 

 

Timeline 10/19 – 10/21 

 

Implementation Teams from this 

organization work with our schools to 

analyze data, create a set of strategies 

for engagement, and ultimately enroll 

diverse students in Honors and AP 

courses. 

 

Evaluation Analysis of the data of 

diverse students enrolled in these 

courses. 

 

AP Exam fee reduction 

Objectives: By the conclusion of the 

2019-20 academic school year, EHS 

will increase the number of students 

enrolled in AP courses from 151 to 200. 

 

Outcomes:  EHS will increase the 

number of minorities and low-income 

students enrolled in AP courses from 

25% to 35% by June 11, 2021. 

Timeline: Inform students of fee 

reduction in spring 2020 and calculate 

the amount of fee reduction.  

 

Implementation: Enroll students in AP 

with focus on EOS groups, inform 

students about reduced fee, work with 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.nytimes.com/2

017/09/07/magazine/who-

benefits-from-the-

expansion-of-ap-

classes.html 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

AP Exam fee reduction 

$3,000  
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guidance to determine payment. 

 

Evaluation Plan: Increased enrollment 

in AP courses. 

 

4.7 

(E) Activities to promote the development, 

implementation, and strengthening of programs to 

teach traditional American history, civics, 

economics, geography, or government education;   

[Section 4107](a)(3)(E) 

8th grade trip to Philadelphia - 

Constitution Hall and Liberty Bell 

 

Objective: To provide an educational 

trip to visit, hear, walk, and live 

American history.  This opportunity 

parallels the 8th grade curriculum.  This 

experience should bring History to life 

and replicate an increased student 

understanding with a digital 

presentation.  100% of students 

attending the trip will participate in the 

documenting their trip.    

Outcomes: Students will enjoy various 

tours through each historical site and 

connect to history.  The conclusion will 

be a digital presentation and following 

the event.  The students will create a 

digital presentation scoring 85 out of 

100 on the rubric with a 90% 

completion rate.   

Timeline: November December 2019 

 

Implementation:  Each 8th grade 

student enrolled will be given the 

opportunity to attend.  Students will 

receive permission slips in the 

beginning of November with the trip 

occurring at the end of the month.    

Value of Field Trips 
https://search.proquest.com/

openview/e578e4297a2fa3a

4beb58602419c73b5/1?pq-

origsite=gscholar&cbl= 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Tickets Total=$1020 

 

Transportation  

6 buses $2,500 
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Evaluation:  Student written response 

or digital presentation connecting trip 

to content learned in class.   

 

 

8th Grade Field Trip Washington 

D.C. 

 

Objective: To provide an educational 

trip to visit, hear, walk, and live 

American history.  This opportunity 

parallels the 8th grade curriculum.  This 

experience will bring History to life and 

replicate an increased student 

understanding with a digital 

presentation.  100% of student 

attending the trip will participate in the 

documenting their trip.    

Outcomes Students will enjoy various 

tours through each historical site and 

connect to history.  This experience 

directly mirrors the 8th grade Social 

Studies curriculum.  The conclusion 

will be a digital presentation and 

following the event.   The students will 

create a digital presentation scoring 85 

out of 100 on the rubric with a 90% 

completion rate.   

Timeline: May/June 2020 

 

Implementation: Each 8th grade student 

enrolled will be given the opportunity 

to attend.  Students will receive 

permission slips in the beginning of 

May with the trip occurring at the end 

 

 

 

 

 

 

 

Value of Field Trips 
https://search.proquest.com/

openview/e578e4297a2fa3a

4beb58602419c73b5/1?pq-

origsite=gscholar&cbl= 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transportation $3000 for 3 

to 4 coach buses 
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of the month.    

Evaluation:  Student written response 

or digital presentation connecting trip 

to content learned in class  

 

 

Washington D.C.  Field Trip 

 

8th grade students will visit Washington 

D.C., including the Smithsonian 

Institute, the Capitol Building, Lincoln 

Memorial, and/or Holocaust Museum. 

 

Objective: Attain a 75% average on 8th 

grade unit test scores for government. 

 

Outcome:  140 students will complete 

a scavenger hunt and reflection 

correctly in Washington D.C. 

 

Timeline: May 2020 

 

Implementation:  Students will be 

bussed to Washington D.C. and, in 

small groups with a chaperone, explore 

the landmarks. 

 

Evaluation:  Results of scavenger hunt 

and reflections 

 

 

 

 

 

 

 

 

 

 

https://journals.sagepub.co

m/doi/pdf/10.1177/2158244

016649648 

 

https://files.eric.ed.gov/fullt

ext/EJ1031445.pdf 

 

 

 

 

 

 

 

 

 

Transportation -- $3000 

 

 

 

 

4.8 
(F) Foreign language instruction;  

[Section 4107](a)(3)(F) 

The Flamenco Ballet Field Trip 

 

Objective: To provide a multicultural 

and multimedia experience that allows 

students to dive deep into the root of 

Hispanic traditions through the 

arts.  This experience will give students 

the opportunity to experience the rich 

and diverse culture of Hispanic people 

as shown through the arts in order to 

https://flamencoballet.com/i

ndex.html 

 

 

http://www.scartshub.com/s

tudies-students-exposed-to-

cultural-field-trips-and-live-

theatre-gain-educational-

benefits/  

 

Transportation 1 coach bus 

= $1000 

Tickets 62 = $1375 

Substitute = $105 
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enlighten student cultural education and 

appreciation. 

 

100% of the students participating will 

complete a pre and post survey of a 

Hispanic culture and traditions.     

  

Outcome: Students will demonstrate a 

growth of knowledge gained by 

completing a writing reflection of what 

they learned of the Hispanic culture.  

100% of the students attending the 

event will demonstrate growth on the 

pre and post survey. 

 

Timeline: Spring 2020 

 

Implementation: Students enrolled in a 

Spanish from the 8th grade will be 

offered this experience. 

 

Evaluation: The students will write a 

reflection listing what they learned 

about the Hispanic culture from this 

trip. 

 

 

Field Trip to Philadelphia Museum 

of Art 

 

Objective:  Students taking French will 

participate in a field trip to the 

Philadelphia Museum of Art and use 

this as an opportunity to work on 

improving their writing skills in this 

language. 

 

Outcome:  45 students will connect 

concepts and language from French 

class to art by writing an essay. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://journals.sagepub.co

m/doi/pdf/10.1177/2158244

016649648 

 

https://files.eric.ed.gov/fullt

ext/EJ1031445.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transportation Costs 

 1 Bus -- $400 

 

Admission for 45 students 

$600 
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Timeline:  Spring 2020 

 

Implementation:  Approximately 45 

students will be bussed to the 

Philadelphia Museum of Art for a tour. 

 

Survey:  Student surveys and 

assessment  

4.9 

(G) Environmental education;  

[Section 4107](a)(3)(G) 

 

   

4.10 

(H) Programs and activities that promote 

volunteerism and community involvement; 

[Section 4107](a)(3)(H) 

Service Day – May 2020 

 

Objectives:   

The purpose of Service Day is to allow 

our students the opportunity to 

demonstrate pride in their community.  

The students service will provide 

positive changes in their community.  

The Service day empowers our students 

to make effective change in their 

community.  Any student enrolled at 

North East Middle School will have the 

opportunity to participate.  100% of the 

students will complete a reflection 

sheet, identifying the location, service, 

and expectation at the site.     

 

 

Outcome: We want our students to 

demonstrate increased pride and 

ownership in the building and 

community.  The students will assist in 

the completion of various service 

projects.  We will provide pictures and 

list of completed projects at each site.  

100% of the service projects will be 

completed with the reflection sheets.     

 

Implementation Plan: 

https://www.education.nh.g

ov/instruction/school_healt

h/health_coord_family.htm 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transportation 

$2,240 

 

Supplies = $2,240 
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Mid-January – we will begin to partner 

with community members and define 

the service projects 

February – work with transportation to 

align school buses 

April – begin to work with teachers to 

gather permission slips and build team 

for the day 

May – assigned locations and service 

day work to be completed. 

 

Timeline: End of May 

 

Evaluation: Participation and project 

completion 

 

 

Volunteer Projects 

 

Students will participate in volunteer 

projects, creating presentations for 

display and working at local historical 

sites to clean and landscape. 

 

Objective: Students will learn the 

value of community involvement by 

volunteering at local historical 

landmarks. At least 120 students will 

spend 3 hours landscaping and/or 

cleaning a local historical site. 

 

Outcome:  Students will improve the 

appearance and safety of local 

historical landmarks. At least 120 

students will clean and landscape one 

of three sites. 

 

Timeline: Fall and Winter 2019 

 

Implementation: Students will be 

bussed to various locations to clean 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://journals.sagepub.co

m › doi › pdf 

 

 

 

https://pdfs.semanticscholar

.org/7ec5/8ee05db7ed815f6

b5fae5d6eae8799aa77b7.pd

f 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transportation Costs for 2 

buses -- $500 

 

Landscape supplies-- $500 
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debris and improve landscaping on 

each site. 

Evaluation:  Student reflection, 

surveys 

4.11 

(I) Programs and activities that support 

educational programs that integrate multiple 

disciplines, such as programs that combine arts 

and mathematics;  

[Section 4107](a)(3)(I) 

6th and 7th Student Success trips to 

Baltimore Zoo 

 

Program Objectives Allow students 

the opportunity to visit and explore the 

zoo.  Students will complete a 

scavenger hunt during their visit to 

record important animal facts.   

Students will use real-life experiences 

and data to influence their decisions.  

We will track number of student 

participants.   

 

Intended Outcome:  Prior to the visit 

the students will complete the Myth vs 

Reality video and survey in reference to 

the humanity of zoos.  Following the 

visit, the students will use the 

information to review their decisions.  

95% of students will collect appropriate 

data.  

 

 

Timeline: May/June 2020 

 

Implementation: Any student enrolled 

in 6th or 7th grade 

 

Evaluation Plan: 

Activities to be accomplished prior to 

the trip (How will you prepare students 

for their field trip experience?): n. Prior 

to the trip students will complete a task 

related to the ethical dynamic of 

zoos.  The students will complete a 

comparison of zoos through the Zoos: 

Myth versus Reality activity. In the 

https://www.marylandzoo.o

rg/learn/field-trips/ 

 

 

https://www.educationworl

d.com/a_curr/why-we-

need-to-save-field-

trips.shtml 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transportation 6-7 busses 

will be needed - $3,500 
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activity students will read background 

on zoos, answer close reading questions 

on both articles and respond to a 

writing prompt.  

 

Activities to be accomplished during 

the trip (How will you engage and 

focus student learning?): While visiting 

the zoo students will complete a 

scavenger hunt task in search of 

different abiotic, biotic and energy 

flows within the individual habitats.  

 

Activities to be accomplished after 

the trip (How will you help students 

construct, refine and extend 

knowledge?):  This trip will serve as 

the capstone for both the Science and 

Social Studies units. 

 Following the trip students will discuss 

if the experience of visiting the zoo has 

changed their ethical perspective on the 

caging of animals, which are then 

placed on display for people. 

 

 

Art integration into language arts 

and science lessons with multi-grade 

students 

 

Collaborative teachers will use visual 

art instruction along with language arts 

and science instruction. 

 

Objective:  Students will gain a more 

solid understanding of abstract and 

complex language arts and science 

concepts. At least 75% of students will 

score an 70% or higher on language 

arts and science assessments. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Julia Marshall (2014) 

Transdisciplinary and Art 

Integration: Toward a New 

Understanding of Art-

Based Learning across the 

Curriculum, Studies in Art 

Education, 55:2, 104-127.  

 

http://dx.doi.org/10.1080/0

0393541.2014.11518922 

 

DeMoss, K. & Morris, T. 

(2002). How arts 

integration supports student 

learning: Students shed 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Total = $4,000  
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Outcomes:  Through the integration of 

visual arts to make difficult concepts 

more concrete, students will score 

proficient or higher on assessments in 

language arts and science. Students in 

the pilot classrooms will create 5 

projects that integrate art into language 

arts and science instructions 

 

Timeline: 2019-20 and 2020-21 school 

years. 

 

Implementation:  Two classrooms will 

pilot art integration throughout the year 

by collaborating with the art teacher 

from the school and incorporating 

visual art instruction into lessons 

throughout the year then compare 

assessment results with other classes in 

the school. 

 

Evaluation:  Student assessments and 

surveys 

 

light on the connections. 

Chicago, IL: Chicago Arts 

Partnerships in Education 

(CAPE). 

 

https://www.air.org/resourc

e/review-evidence-arts-

education-research-

through-lens-every-student-

succeeds-act 

 

 

 

 

 

 

 

 

 

 

4.12 

(J) Other activities and programs to support 

student access to, and success in, a variety of 

well-rounded education experiences.  

[Section 4107](a)(3)(J) 

Art Club 

 

Objective: To provide an afterschool 

club that allows for students to engage 

in artistic expression in a supportive 

educational environment.  A portfolio 

will show the students growth.  100% 

of the students will provide a portfolio.     

 

 

Outcomes: Students will demonstrate 

high levels of creativity, quality 

workmanship and independence; 

students will create a portfolio to show 

their growth of ability throughout the 

year.  The teacher will score the 

students portfolio based on an increase 

Young Audiences Arts for 

Learning - Maryland  

La fiesta del baile 

http://www.yamd.org/progr

am/la-fiesta-del-baile-anna-

menendez/ 

 

 

 

 

 

 

 

 

 

 

 

$400 for the purchase of 

equipment and materials 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

312314

https://www.air.org/resource/review-evidence-arts-education-research-through-lens-every-student-succeeds-act
https://www.air.org/resource/review-evidence-arts-education-research-through-lens-every-student-succeeds-act
https://www.air.org/resource/review-evidence-arts-education-research-through-lens-every-student-succeeds-act
https://www.air.org/resource/review-evidence-arts-education-research-through-lens-every-student-succeeds-act
https://www.air.org/resource/review-evidence-arts-education-research-through-lens-every-student-succeeds-act
http://www.yamd.org/program/la-fiesta-del-baile-anna-menendez/
http://www.yamd.org/program/la-fiesta-del-baile-anna-menendez/
http://www.yamd.org/program/la-fiesta-del-baile-anna-menendez/


ATTACHMENT 9 TITLE IV, PART A 

 STUDENT SUPPORT AND ACADEMIC ENRICHMENT GRANTS 
 

 

in their artistic skills.  85% of the 

students will demonstrate growth on the 

rubric used 

 

Timeline: 2019-2020 school year as 

after-school club meeting once per 

week 

 

Evaluation: Student Survey 

 

 

Trip to Hippodrome Theater for the 

music department for cultural 

enrichment 

 

Objectives: The students will score the 

presentation using the same rubric used 

for the scoring of their school-based 

performances. 100% students attending 

the trip will participate in the scoring 

including examples from the show.   

 

Maryland State Curriculum Connectors 

 2.0 Historical, Cultural, and Social 

Context: Dance Students will 

demonstrate an understanding of dance 

as an essential aspect of history and 

human experience.  

1. Demonstrate knowledge of the 

contexts of dances from a variety of 

cultures a. View dances from cultures 

related to general classroom studies and 

explain their purposes  

2.0 Historical, Cultural, and Social 

Context: Music Students will 

demonstrate an understanding of music 

 

 

 

 

 

 

 

 

 

 

 

http://209.59.135.52/files/p

ublications/arts_integration

_book_final.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Funds will be used to pay 

for partial payment of the 

performance(s) for 80 

students 

○ Wicked $2000 

And Transportation  

Tickets are $80/person and 

$20/per person for 

transportation 
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as an essential aspect of history and 

human experience.  

1. Develop the ability to recognize 

music as a form of individual and 

cultural expression through 

experiencing music as both personal 

and societal expression  

 

College and Career Readiness Anchor 

Standards for Speaking and Listening 2  

Integrate and evaluate information 

presented in diverse media and formats, 

including visually, quantitatively, and 

orally 

 

Outcome: 100% of the students 

attending will score the performance 

using a similar rubric used to score 

their presentations.   

 

100% of the students will use the rubric 

and provide examples from the 

performance to participate in a class 

discussion.   

 

Timeline: Spring 2020 

 

Implementation: 8th grade chorus 

students who have actively participated 

throughout the year will be eligible for 

this trip. 

 

Evaluation: Following the trip each 

student will be required to submit a 

written reflection. 

 

 

Philadelphia Orchestra Open 
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Rehearsal 

 

Objectives: The students will evaluate 

the performances during the open 

rehearsal using the same rubric used to 

score their performances.  

 

Outcome: 100% of the students 

attending will score the performance 

using a similar rubric used to score 

their presentations.   

 

Timeline: Spring 2020 

 

Implementation Students will be 

working toward this experience during 

the year. 

 

Evaluation: Following the trip the 

students will be required to submit a 

written report. 

 

Dutch Apple Theater 

 

Objectives – Objectives: The students 

will experience the following 

connections to the Maryland State 

Curriculum: 

 2.0 Historical, Cultural, and Social 

Context: Dance Students will 

demonstrate an understanding of dance 

as an essential aspect of history and 

human experience.  

1. Demonstrate knowledge of the 

contexts of dances from a variety of 

cultures a. View dances from cultures 

related to general classroom studies and 

explain their purposes  

https://www.teachthought.c

om/learning/the-benefits-

of-learning-through-field-

trips/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.teachthought.c

om/learning/the-benefits-

of-learning-through-field-

trips/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transportation 2-3 buses 

$1000 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dutch Apple Theater 

Performance Tickets $50 * 

70= $3500  

Transportation $1500- 2 

buses 
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2.0 Historical, Cultural, and Social 

Context: Music Students will 

demonstrate an understanding of music 

as an essential aspect of history and 

human experience.  

 

1. Develop the ability to recognize 

music as a form of individual and 

cultural expression through 

experiencing music as both personal 

and societal expression  

 

College and Career Readiness Anchor 

Standards for Speaking and Listening 2  

Integrate and evaluate information 

presented in diverse media and formats, 

including visually, quantitatively, and 

orally 

 

Outcome: 100% of the students 

attending will evaluate the performance 

using the rubric to score their 

performance and include examples 

from the show while participating in a 

class discussion.  

 

Timeline: Spring 2020 

 

Implementation: During the year the 

students will be working towards this 

experience. 

 

Evaluation: Following the trip the 

students will be required to submit a 

written reflection. 
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Staff Training 

Objectives: The purpose of this 

activity is to increase the number of 

teachers who are able to teach an AP 

course. This will be accomplished by 

involving EHS teachers in a series of 

trainings over the course of the 2019-

2020 school year. 

 

By the conclusion of the 2019-20 

academic school year, EHS will 

increase the number of teachers trained 

in AVID from 9  to 15.  

   

Intended Outcomes: EHS will 

increase the number of points of TSI 

subgroup students for credit for a Well-

rounded Curriculum from 1.5 to 3. 

 

Timeline: Spring-Summer 2020 

 

Implementation: Identify staff, 

identify training dates and locations 

Evaluation Plan: College enrollment, 

AP exam scores, MCAP percent 

proficient 

 

 

Field Trip to Maryland Science 

Center 

 

Objective:  To give students 

opportunity for experiential learning 

related to science. At least 130 7th grade 

students will earn a C or higher in 

science for the 4th marking period. 

 

Outcome:  Students will make 

connections to science curriculum and 

 

Benefits of AVID: 

https://hechingerreport.org/t

his-program-is-helping-

fast-diversifying-suburban-

schools-boost-outcomes-

for-all-student/ 

 

Importance of Well-

prepared teachers: 

https://www.nap.edu/read/9

832/chapter/5 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Lee, V.R. Journal for 

STEM Educ Res (2019). 

https://doi.org/10.1007/s41

979-019-00016-9 

 

 

 

 

 

 

 

AVID training- $7,000 

3- full week - $6,000 

10- 1 day- $1950 

Total $ 14,950 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Transportation Costs 

4 Buses x $300 

 

Total = $1200 
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strengthen their conceptual 

understanding of topics. Students 

visiting the science center will correctly 

complete a guiding worksheet. 

 

Timeline:  Spring 2020 

 

Implementation: Students will be 

bussed to the Maryland Science Center 

where they will explore various life 

science exhibitions. 

 

Evaluation: Student Surveys in regards 

to Science concepts observed during 

this trip. 

 

Alternative Learning Experiences for 

Leeds students 

 

Objective: To provide opportunities for 

60% (251) of Leeds students to visit 

museums and other places to provide 

exposure to concepts taught in class. 

 

Outcomes: Field Trips will provide 

extended learning opportunities for 

100% of students who attend 

 

Timeline:  SY 2019-2020 & 2020-2021 

(depending on grade) 

 

Implementation:  Trips are planned to 

enhance Science and Social Studies 

content that is being taught in the 

classroom. All trips have been 

approved by administrator and have a 

direct tie to classroom learning.  Grade 

level curriculum was aligned by 

teachers to support grade level. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.explorableplac

es.com/blog/the-benefits-

of-field-trips 

 

https://www.teachthought.c

om/learning/the-benefits-

of-learning-through-field-

trips/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Total $3,545 
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Evaluation: student feedback, 

classroom performance, family 

feedback 

 

After School Clubs 

Paw Pals, Running Club, Scrabble 

Club 

 

Objective:   At least 25% (46 students) 

of the targeted audience (students in 

Grades 3-5) will participate in an 

afterschool club which will help to 

support our community, increase 

creativity, or provide healthy activities 

for students. 

 

Outcomes: To provide students 

opportunities to improve themselves 

and/or the community. Students will 

complete both pre and post self-

assessments showing a 20% growth in 

an area from pre to post assessment.   

 

Timeline:  SY 2019-2020 and 2020-

2021 

Implementation:  Clubs will be 

introduced each marking 

period.  Students will have the 

opportunity to sign up.  Teachers have 

already signed up to facilitate each 

club.   

Evaluation: Parent and student 

feedback, community feedback 

 

 

 

 

 

 

https://www.understood.org

/en/school-

learning/tutors/afterschool-

programs/benefits-

afterschool-programs-kids-

with-learning-attention-

issues 

 

https://courses.lumenlearni

ng.com/wmreadingantholog

y/chapter/out-of-the-

classroom-and-into-the-

city-the-use-of-field-trips-

as-an-experiential-learning-

tool-in-teacher-education/ 

 

 

https://www.nea.org/assets/

docs/HE/mf_PB04_Extend

edLearning.pdf 

 

 

 

 

 

 

 

 

 

Paw Pals 
-$500 shelter supplies 

remnants) 

 

-$25/teacher @4 teachers- 

$1000 

 

 

Running Club 
(7 sessions) 

-$25/teacher @2 teachers- 

$350 

 

Scrabble Club 
(9 sessions) 

-$25/teacher- $225 

 

 

 Club Stipend $1,575 

Fixed Charges $126 

 

 

 

Total Projected Use of Funds for Well-Rounded Education Content Area (4.0): $165,858 

Projected % of Total Allocation for Well-Rounded Education Content Area (4.0): 59.73% 
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Local Educational Agency:     Cecil                                                           Fiscal Year: 2020        

 

 

 

To guarantee the safety and well-being of every student, LEAs, or consortium of such agencies, must 

develop programs or activities that foster safe, healthy, supportive and drug-free environments, 

including direct student services and professional development and training for school staff. Consistent 

with section 4106(e)(2)(D) of the ESEA, any LEA, or consortium of such agencies, that have received 

a SSAE grant of at least $30,000 must use at least 20 percent of SSAE program funds for activities to 

support safe and healthy initiatives for students under section 4108. (20% IS TO BE DETERMINED 

FROM OFF THE TOP OF THE ORIGINAL ALLOCATION) 
 

It is also important to note that any local educational agency receiving funds under the Student Support 

and Academic Enrichment program, generally must obtain prior written informed consent from the 

parent of each child who is under 18 years of age in order to participate in any mental health 

assessment or service that is funded with the Student Support and Academic Enrichment program 

funds. (ESEA sections 4106(e)(2)(D) and 4108(a)).  

 

Please remember to calculate your total projected use of funds and overall percentage of the 

allocation spent for this content area at the end of this section. 
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5.0      ACTIVITIES TO SUPPORT SAFE AND HEALTHY STUDENTS – Required [ESEA §4108] 

5.1 

(1) Coordinated with other schools and 

community-based services and programs; 

 [Section 4108](1)] 

The 4 schools will be tapping into the 

resources from their business partners 

for several activities in this section. 2 

of the schools are starting a mentor 

program and they are hoping to get 

mentors from their business partners. 

CPR training will be deliver by a 

representative from the Health 

Department. CPI training will be done 

though the CCPS Special Education 

Office. NEMS has a Cecil County 

Department of Social Services. We are 

also affiliated with the Boys and Girls 

Club of Cecil County. North East 

Middle School will be working with 

these organizations as they plan their 

activities. 

  

5.2 

(2) Foster safe, healthy, supportive, and drug-free 

environments that support student academic 

achievement; 

[Section 4108](2)] 

The focus for several of the activities 

in this section is on fostering safe, 

healthy, supportive, and drug free 

environments that will support student 

achievement. Cherry Hill is starting a 

program on the dangers of vaping, the 

mentor programs will provide positive 

role models, and 1 school is 

conducting an anti-bullying program 

in collaboration with another school. 

The Cecil County Public Schools 

Office of Student Services and the 

Cecil County Health Department will 

be working with the administration of 

these schools to plan activities in this 

area. 

  

5.3 

(3) Promote the involvement of parents and in the 

activity or program; 

[Section 4108](3)] 

A review of the activities designed to 

Support Safe and Healthy Students 

shows that multiple opportunities are 

planned that will promote parent 

involvement. In addition, the schools 
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involved in this grant are assigned a 

DSS worker, whose mission is to 

serve as a liaison for families. This 

person will be used as a resource to 

increase parental involvement in these 

activities. 

 

 

 

 

 

 

 

5.4 

(4) May be conducted in partnership with an 

institution of higher education, business, nonprofit 

organization, community-based organization, or 

other public or private entity with a demonstrated 

record of success in implementing activities 

described in this section; [Section 4108](4)] 

The trauma training identified in the 

section will be facilitated by the 

Upside down Organization from 

Baltimore. The presenters for Leeds 

University will be coming from their 

business partners, Terumo and 

Northrop Grunman.  
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5.0      ACTIVITIES TO SUPPORT SAFE AND HEALTHY STUDENTS – Required [ESEA §4108] 

 

 

 

Item  

Subject to section 4106(f), each LEA, or 

consortium of such agencies, that receives 

an allocation under section 4105(a) shall 

use a portion of such funds to develop, 

implement, and evaluate comprehensive 

programs and activities that are: 

Brief Description of Specific Services 

including: 

● Program Objectives 

● Intended Outcomes 

● Timeline 

● Implementation 

● Evaluation Plan 

Cite the evidence based study 

or studies that support this 

strategy/activity if applicable. 

 

Explanation of how 

funds will be used 

(List total at the end) 

May include, among other programs and activities—(complete all that are applicable) 

5.5 

(A) Drug and violence prevention activities 

and programs that are evidence-based (to the 

extent of the State, in consultation with local 

educational agencies in the State, determines 

that such evidence is reasonably available) 

including: 

(i) programs to educate students against the 

use of alcohol, tobacco, marijuana, 

smokeless tobacco products, and electronic 

cigarettes; and  

(ii) professional development and training 

for school and specialized instructional 

support personnel education, early 

identification, intervention mentoring, 

recovery support services and, where 

appropriate, rehabilitation referral, as related 

to drug and violence prevention;  

[Section 4108](5)(A)] 

VAPEducate Program 

 

Objective: Any student who is caught 

with vaping paraphernalia or using will 

stop using. Office referrals for 

possession of vape devices will decrease 

by 20%. 

 

Outcomes:  Students will become 

familiar with the danger associated with 

vaping and stop their habit after 

working through program. There will be 

no repeat offenders (office referrals) for 

vaping during the 2019-20 school year. 

 

Timeline:  November 2019 – November 

2020 As needed 

 

Implementation:  Students caught 

vaping or in possession of paraphernalia 

will be assigned to Modified 

Instructional Program and will complete 

“VAPE Educate” program online. 

 

Evaluation Plan:  Student Surveys, 

Discipline Data 

 

Smedslund, Geir, Sabine 

Wollscheid, Lin Fang, Wendy 

Nilsen, Asbjorn Steiro, and 

Lillebeth Larun. 2017. “Effects 

of Early, Computerized Brief 

Interventions on Risky Alcohol 

Use and Risky Cannabis Use 

Among Young People.” 

Campbell Collaboration 6. 

 

https://journals.sagepub.com/d

oi/abs/10.1177/104973151881

5259 

 

 

 

Gatins, D. and White, R. 

School-based substance abuse 

programs: Can they influence 

students' knowledge, attitudes, 

and behaviors related to 

substance abuse?  North 

American Journal of 

Psychology 8(3):517-532 · 

December 2006 

 

 

Total = $400 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

5.6 

(B)(i) School-based mental health services, 

including early identification of mental 

health programs symptoms, drug use, and 
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violence, and appropriate referrals to direct 

individual or group counseling services, 

which may be provided by school-based 

mental health services providers; 

[Section 4108](5)(B)(i)] 

 

 

5.7 

 

. 

(ii) school-based mental health services 

partnership programs that- 

(I) are conducted in partnership with a public 

or private mental health entity or health care 

entity; and  

[Section 4108](5)(B)(ii)(I)] 

   

5.8 

(II) provide comprehensive school-based 

mental health services and supports and staff 

development for school and community 

personnel working in the school that are- 

(aa) based on trauma-informed practices that 

are evidence-based (to the extent the State, 

in consultation with local educational 

agencies in the State, determines that such 

evidence is reasonably available);  

(bb) coordinated (where appropriate) with 

early intervening services provided under the 

Individuals with Disabilities Education Act; 

(cc) provided by qualified mental and 

behavioral health professionals who are 

certified or licensed by the State involved 

and practicing within their area of expertise  

[Section 4108](5)(B)(ii)(II)] 

NAREN TranZed Conference 

Objective: To provide 10%(4 staff) of 

staff members with an opportunity to 

attend a conference about trauma and 

brain development.   

Outcomes: Attendees will attend at least 

3 sessions that correspond to their key 

question as determined in the application 

process.  Attendees will report out to 

administration as well as the faculty 

about key concepts and strategies they 

learned at the conference.    

Timeline:  SY 2020-2021 

Implementation:  Attend conference 

and then present information shared to 

staff 

Evaluation: Conference 

Attendance/Notes and PD Agenda 

 

 

Autism Meltdowns in Children and 

Adolescents: Practical Strategies for 

Prevention, Intervention and 

Postvention –seminar hosted by PESI, 

Inc. 

 

http://narentranzed.org/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Kowalski, T. (2010) Social-

pragmatic success for 

aspergers syndrome and other 

related disorders. Orlando, FL: 

 

Sub fees to cover 

NAREN attendance 4 

teachers x 2 days = 

$840 

Fixed Charges $67 

.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Seminar Registration 

Fees 

 

8 x 220 = $1760 

 

Travel Reimbursement 
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Objective:  Office referrals will 

decrease by 10%. 

 

Outcome: Office referrals for disruption 

will decrease by 10%. 

 

Timeline: December 4, 2019 Training 

 

Implementation:  Staff members who 

attend this professional development 

will implement learned strategies 

throughout the remainder of the year. 

 

Evaluation:  Staff surveys and 

discipline data 

 

 

Student Support Classroom Materials 

 

Objective:  Students in crisis or in 

heightened emotional states who are 

sent to the Student Support Classroom 

will be able to de-escalate and return to 

class ready to learn, thus reducing stress 

and anxiety. Office referrals will 

decrease by 10% 

 

Outcome: Students will utilize the 

various items and activities in the 

Student Support Center to re-regulate 

themselves, earning 10% fewer office 

referrals. 

 

Timeline: November 2019 – June 2021 

 

Evaluation: Discipline Data, Staff and 

Student Surveys 

 

Professional Communication 

Services. 

 

www.socialpragmatics.com 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Deborah Cracknell, Mathew P. 

White, Sabine Pahl, Wallace J. 

Nichols, and Michael H. 

Depledge. Marine Biota and 

Psychological Well-Being. 

Environment and Behavior 

2015 48:10, 1242-1269 

 

56 miles round trip x 

.58/mile x 2 drivers = 

$65 

 

Substitutes for 6 

Teachers 

6 x $105 = $630 

Fixed Charges $50 

 

Total = $2,505 

 

 

 

 

 

 

 

 

Total = $1000 

 

 

 

5.9 

(C)(i) Integrate health and safety practices 

into school or athletic programs 

[Section 4108](5)(C)(i)] 

Walkie Talkies 

 

https://www.highlandwireless.

com/4-benefits-of-two-way-

radios-for-school-systems/ 

8 radios x $200 = 

$1,600 
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Objective: To provide 50% (8) of CERT 

Team Members an effective tool to 

communicate information in a private 

setting.  This will bring our total to 16 

walkie talkies ensuring all CERT 

members have a walkie.  

Outcomes: Ensure safe and private 

communication among key staff 

members every day but especially in 

emergencies. Each drill/emergency 

situation is followed by a debriefing and 

success will be measured through CERT 

team minutes/findings.  

 

Timeline:  SY 2019-2020 

 

Implementation: Walkie talkies will be 

purchased at the suggestion of the School 

Safety Officer and distributed to the 

Crisis Team.  These walkie talkies 

provide a private channel and our 

communication is not heard by others 

who do not need the information.  

Evaluation: CERT Team feedback 

 

 

CPR Training of staff 

 

Objective: 100% of staff members 

participating will become certified in 

CPR and safety techniques.   

 

Outcome: Approximately 40 will earn 

certifications in CPR 

 

Implementation:  Certified CPR trainer 

will lead staff through the 2-hour course. 

  

 

https://www.chicomm.com/blo

g/two-way-radios-in-k-12-

schools-safety-guide-with-

case-studies 

 

The purchase of Motorola 

BPR40 Mag One Radios to 

facilitate more effective and 

widespread communication 

access in buildings, and to 

provide enhanced overall 

building communication and 

security. The BPR40 Mag One 

Radio by Motorola is a reliable 

and affordable two- way radio 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.surefirecpr.com/to

p-5-reasons-cpr-certified/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

$30/hr/staff member 

for 2 hours for 

$3,000, 50 staff 

members 

Fixed Charges $240 
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Timeline:  November 14, 2019 

 

Evaluation:  The staff will earn 

certification 

 

 

CPR/First AID Training for 7th and 

8th Graders 

 

Objective: 20 students will become 

certified in First Aid and CPR 

 

Outcome: 20 students will attend 

training session to become CPR and First 

Aid certified. 

 

Timeline:  January 2020 

 

Implementation: A certified trainer will 

provide CPR and First Aid Training to 

students after school. 

 

Evaluation: Student Surveys and 

certifications 

 

 

 

 

 

 

 

Certification Costs: 

20 students x 

$100/each 

 

Total = $2000 

 

 

 

 

 

5.10 

 

 

 

 

(ii) support a healthy, active lifestyle, 

including nutritional education and regular, 

structured physical education activities and 

programs, that may address chronic disease 

management with instruction led by school 

nurses nurse practitioners, or other 

appropriate specialists or professionals to 

help maintain the well-being of students; 

[Section 4108](5)(C)(ii)] 

   

5.11 
(iii) help prevent bullying and harassment; 

[Section 4108](5)(C)(iii)] 

Anti-Bullying/Suicide Prevention 

Assemblies 

 

Objective: Provide an anti-bullying 

program and suicide prevention program 

for students during the day followed by 

https://www2.ed.gov/policy/sp

eced/guid/idea/memosdcltrs/bu

llyingdcl-enclosure-8-20-

13.pdf 

 

$3,000 for anti-

bullying and suicide 

prevention 

assemblies/ 

workshops.  
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an evening parent workshop. 100% of 

the NEMS students will attend the 

presentation. 

   

Outcomes: Teach students how to 

prevent and/or deal with bullying 

behavior as well as helping them to 

understand the effects of bullying on 

others.  Provide resources and 

information for parents regarding 

bullying.  Teach students to look for the 

signs that someone may be suicidal and 

the importance of telling an adult.  Teach 

students the effects of suicide on those 

left behind.  Provide resources and 

information for parents regarding suicide 

prevention and intervention.  See a 50% 

reduction of Bullying reported and 

investigated by the Administrators and 

Counselors 

 

Timeline:  2019-2020 school year 

 

Implementation:  Schedule anti-

bullying program to be held during the 

school day followed by an evening 

program for parents. 

 

Evaluation Plan:  Student and staff 

surveys 

 

 

Leeds University 

Objective: To provide opportunities for 

all families to learn about curriculum in a 

hands-on setting.  Learning will include 

bullying, safe schools, math, reading, 

word study, and writing. Families will 

rotate through 3 sessions where they will 

participate in hands-on activities of their 

There is currently a great deal 

of research about anti-bullying 

programs and their 

effectiveness. The article cited 

below summarizes some 

effective elements of anti-

bullying initiatives. These 

elements, most notably the 

involvement of parents, will be 

integrated into the anti-

bullying program at North East 

Middle School. 

 

https://www.ncbi.nlm.nih.gov/

books/NBK241583/ 

 

The strategy for suicide 

prevention is based on the 

program, “SOS Signs of 

Middle School and High 

School Prevention Program.” 

The link below describes this 

program and it is evidence 

based. 

http://nrepp.samhsa.gov/Progra

mProfile.aspx?id=85#hide1 

 

 

 

 

 

 

https://eric.ed.gov/?id=ED4961

82https://www.childtrends.org/i

ndicators/parental-involvement-

in-schools 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

20 presenters @ 2 

hours @ $30/hr = 

$1200 x 4 sessions = 

$4,800 

 

Fixed Charges $384 

 

Materials: 

 

$400 
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choosing.   Families will create teaching 

resources to use with their children at 

home in order to support learning. 

Parents complete surveys and are able to 

request additional workshops as well as 

provide suggestions for improvement. 

The Leeds U team reviews all feedback 

and uses such to plan future events in 

hopes of increasing attendance from 30 

families to 45 families from Fall to 

Spring. 

Outcomes: Parents will gain knowledge 

pertaining to how to support their child 

at home. Sessions will include a direct tie 

to curriculum in the areas of Reading, 

Writing, Math, Science, Social Studies, 

and/or Health. Parents complete surveys 

and are able to request additional 

workshops as well as provide 

suggestions for improvement. The Leeds 

U team reviews all feedback and use 

such to plan future events.  

 

Timeline:  SY 2019-2020 and 2020-

2021 

Implementation:  2 times per year/ 

2019-2020 and 2020-2021 

Families will rotate through 3 sessions 

where they will participate in hands-on 

activities of their choosing.  Sessions 

will include a direct tie to curriculum in 

the areas of Reading, Writing, Math, 

Science, Social Studies, and/or 

Health.  Families will create teaching 

resources to use with their children at 

home in order to support learning. 
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Evaluation: student/parent survey, 

teacher agenda 

5.12 

(iv) improve instructional practices for 

developing relationship-building skills, such 

as effective communication, and improve 

safety through the recognition and 

prevention of coercion, violence, or abuse, 

including teen and dating violence, stalking, 

domestic abuse, and sexual violence and 

harassment;  

[Section 4108](5)(C)(iv)] 

Human Relations Media 

 

Objective: Lower teen pregnancy, STD, 

and abusive relationship rate. CHMS 

will have 0 student pregnancies and 

20% fewer self-reported instances of 

abusive relationships 

 

Outcomes:  Students will learn about 

childbirth, its effects on teens, eating 

disorders and unhealthy relationships in 

order to prevent their own involvement. 

The average score on the Human 

Relations Media assessment will be at 

least 70%. 

 

Timeline: November 2019 – June 2021 

 

Implementation: Use of the online and 

video resources of Human Relations 

Media in designated classes for 

enrichment and intervention activities. 

 

Evaluation: Student and teacher 

surveys 

Azar B. (2012). Adolescent 

pregnancy prevention 

highlights from a citywide 

effort. American journal of 

public health, 102(10), 1837–

1841. 

doi:10.2105/AJPH.2012.30093

5 

 

Socioeconomic Disadvantage 

as a Social Determinant of 

Teen Childbearing in the U.S. 

https://journals.sagepub.com/d

oi/pdf/10.1177/003335491312

82S102 

https://journals.sagepub.com/d

oi/pdf/10.1177/003335491312

82S102 

 

Shaw, H., Stice, E., & Becker, 

C. B. (2009). Preventing eating 

disorders. Child and adolescent 

psychiatric clinics of North 

America, 18(1), 199–207. 

doi:10.1016/j.chc.2008.07.012 

 

Total = $1400 

 

 

5.13 

 

 

(v) provide mentoring and school counseling 

to all students, including children who are at 

risk of academic failure, dropping out of 

school, involvement in criminal or 

delinquent activities, or drug use and abuse    

[Section 4108](5)(C)(v)] 

Mentor Program 

  

Objectives: Use discipline and teacher 

concern to determine student groups of 

at-risk students.  These students will be 

paired with adults to develop mentoring 

relationships. 85% of our Red Zone 

students will be assigned a Mentor to 

support the development of positive 

relationships.   

 

Outcomes: Middle school students 

participating in the mentor program will 

 

Listed below is an article that 

cites some “Best Practices” in 

mentoring programs. The 

mentoring program with high 

school students will incorporate 

these best practices. 

 

http://www.mentoring.org/old-

downloads/mentoring_1233.pdf 

 

 

 

 

$700 for the purchase 

of materials  
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improve at-risk "markers" such as 

attendance, academic performance and 

discipline by 25% in each category. 

 

Timeline: 2019-2020 school year and 

beyond 

 

Evaluation: mentor/mentee survey 

 

 

Mentor/Clubs 

 

Objectives: The purpose for the 

Mentor/Clubs is to reduce chronic 

absences by having them work with a 

mentor. 

 

Outcomes: EHS will increase the 

number of TSI subgroup students not 

chronically absent from 1 to 3 by June 

11, 2020.   

 

Timeline: 

2019-2020 

 

Implementation: 

Identify staff members to be 

mentors/advisors, identify students, 

designate days for mentor/clubs.  

 

Evaluation Plan: 

Increase in attendance among students 

involved in mentoring/clubs. 

 

 

 

 

 

 

 

 

 

 

 

https://files.eric.ed.gov/fulltext/

ED441066.pdf 

 

 

 

 

 

 

 

 

 

 

 

Stipend for each 

advisor: 

$700 x 8 = $5,600 

advisor/mentors= 

$11,200 for 2 years 

Fixed Charges $896 

 

5.14 

(vi) Establish or improve school dropout and 

re-entry programs; 

[Section 4108](5)(C)(vi)] 

   

5.15 

(vii) Establish learning environments and 

enhance students’ effective learning skills 

that are essential for school readiness and 

Early Childhood Materials 

Objective: To ensure 100% of early 

childhood classrooms (5 classes) have 

http://www.earlychildhoodnew

s.com/earlychildhood/article_v

iew.aspx?ArticleID=751 

 

$3,000 
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academic success, such as by providing 

integrated systems of student and family 

supports; [Section 4108](5)(C)(vii)] 

access to multicultural materials (dolls, 

paper, crayons) as well as appropriate 

supplies for high quality dramatic play.  

Outcomes: 80% of students will access 

dramatic play centers, that are 

appropriately furnished with dolls and 

manipulatives, throughout each week as 

measured by anecdotal teacher notes.    

 

Timeline:  SY 2019-2020 

Implementation:  work with Early 

Childhood Coordinator to update centers 

with multicultural materials, appropriate 

dramatic play materials, and gross motor 

activities 

Evaluation: student discipline data, 

anecdotal notes, and teacher feedback 

 

 

After School Test Prep Sessions  

 

Objective: By the conclusion of the 

2019-20 academic school year, EHS will 

increase the number of academic 

assistance programs from 1 to 4. 

 

Outcomes:  EHS will increase the 

number of points of TSI subgroup 

students for credit for a Well-rounded 

Curriculum from 1.5 to 3. 

 

Timeline: January 2020-May 2020, Sept 

2020-May 2021. 

 

 

Implementation: Determine dates of 

sessions, select staff, provide materials.  

 

https://www.naeyc.org/resourc

es/pubs/tyc/feb2019/connectin

g-culture-play 

 

https://www.rasmussen.edu/de

grees/education/blog/why-

dramatic-play-matters/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.ernweb.com/educa

tional-research-

articles/learning-techniques-

effective-study/ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Staffing: $4,480 

 

Fixed Charges $358 

 

Test prep books: $520 
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Evaluation: Increase MCAP percent 

proficient, increase SAT score, increase 

ASVAB score, increase 3+ on AP exam.  

 

 

Elkton High School Summer Academy 

 

Objectives: By the start of the 2020- 

2021 academic school year, EHS will 

increase the number of summer learning 

experiences from 0 to 4. 

 

Outcomes: EHS will increase the 

number of students who are prepared to 

take an honors-level course from 20% to 

25% by August 30, 2020. 

 

EHS will increase the number of students 

who are prepared to take AP classes 

from 151 to 171 August 30, 2020.  

 

Timeline: Identify students Spring 2020, 

Host academy Summer 2020.  

 

Implementation: Identify students, 

determine dates of summer academy, 

identify staff, create academy materials, 

host academy  

 

Evaluation Plan: number of students 

attending, percent proficient of TSI 

subgroups on MCAP, increased 

enrollment in AP courses among EOS 

subgroups. 

 

 

 

 

 

 

 

 

 

http://www.summerlearning.org

/wp-

content/uploads/2016/06/Accel

eratingAchievementThroughSu

mmerLearning.pdf 

 

 

 

 

 

 

 

 

 

5,760 (for 1 year) 

 

Fixed Charges$461 

 

 

 

 

 

 

 

(D) High-quality training for school 

personnel, including specialized 

instructional support personnel, related to: 

(i) suicide prevention;  

Nonviolent Crisis 

Prevention/Intervention Training 

 

Objective Staff will learn how to de-

 

The goals of this program are as 

follows: 

Reduce the risk of injury. 

 

. 

 

Trainers - $1,500 
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5.16 

 

 

 

 

 

 

(ii) effective and trauma-informed practices 

in classroom management;  

(iii) crisis management and conflict 

resolution techniques; 

 (iv) human trafficking (defined, for 

purposes of this subparagraph, as an act or 

practice described in paragraph (9) or (10) of 

section 103 of the Trafficking Victims 

Protection Act of 2000 (22 U.S.C. 7102));  

(v) school-based violence prevention 

strategies;  

(vi) drug abuse prevention, including 

educating children facing substance abuse at 

home; and  

(vii) bullying and harassment prevention; 

[Section 4108](5)(D)] 

escalate student behaviors and/or 

properly intervene when a student is in 

crisis 100% of staff members 

participating in professional 

development will pass the assessment at 

the end of the session.   

 

Outcomes: Provide CPI training for staff 

members.  We will have at least 25 staff 

members participate.  

  

Timeline:  2019-20 school year 

 

Implementation:  Provide professional 

development in small groups during the 

school day through the use of rotating 

substitute coverage  

 

Evaluation Plan:  Staff will earn CPI 

Certification 

 

 

Trauma-Informed Practices 

Professional Development 

 

Objectives: To better inform staff 

members in the strategies of instructing 

and supporting students who have 

experienced trauma. Office referrals 

will decrease by 10%. 

 

Outcomes: Identification and support of 

trauma-based behavior, school 

discipline referral decrease, improved 

school culture, improved attendance 

rate. Office referrals for disruption will 

decrease by 10% 

 

Timeline: October 2019 – June 2020 

 

Meet regulatory/accreditation 

standards. 

Improve staff retention. 

Minimize exposure to liability. 

Promote Care, Welfare, Safety, 

and SecuritySM. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.crisisprevention.c

om/en-CA/What-We-

Do/Nonviolent-Crisis-

Intervention 

 

 

Jones, W., Berg, J., & Osher, D. 

(2018). Trauma and Learning 

Policy Initiative (TLPI): 

Trauma-Sensitive Schools 

Descriptive Study: Final 

Report. Washington, D.C.: 

American Institutes for 

Research. 

 

Cole, S. et al. (2019). How Can 

Educators Create Safe and 

 

Teachers salaries - 

$1,500 

 

Fixed Charges $120 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

NAREN Conference 

Registration Fees 

 

Travel $300 

 

4 Teachers x $500 = 

$2,000 

 

4 Substitutes for 2 

days (8) 

8 x $105 = $840 

 

Fixed Charges $67 
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Implementation: Attendance at 

NAREN conference and follow-up 

weekly PD at team meetings. Staff 

implement strategies on a daily basis 

throughout the school year. 

 

Evaluation: Staff surveys, discipline 

data, attendance rate 

 

Trauma training 

 

Objectives:  

By the conclusion of the 2019-20 

academic school year, EHS will increase 

the number of staff members trained in 

restorative practices and trauma-

informed care from 17% to 40%.  

 

Outcomes: EHS will decrease the 

number of out of school suspensions 

from 157 to 137.  EHS will increase the 

overall attendance for the building from 

last year 92%.   

 

Timeline:  

2019-2020 

 

Implementation: 

Identify staff, identify training date, 

attend training, present to the rest of the 

staff. 

 

 

Evaluation Plan: 

Increase in attendance, decrease in at risk 

behaviors and disciplinary action. 

Supportive School Cultures? 

Boston, MA: Massachusetts 

Advocates for Children. 

 

 

 

 

 

 

 

https://www.elc-pa.org/wp-

content/uploads/2015/06/Trau

ma-Informed-in-Schools-

Classrooms-FINAL-

December2014-2.pdf 

 

 

 

 

 

 

 

 

 

 

Workshops- $4,500 

 

Presenter Fees $1,500 

Staff Development 

Salaries $3,000 

 

Fixed Charges $240 

 

Total $9,240 

5.17 

(E) Child sexual abuse awareness and 

prevention programs or activities, such as 

programs or activities designed to provide: 

(i) age-appropriate and developmentally-

appropriate instruction for students in child 
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sexual abuse awareness and prevention, 

including how to recognize child sexual 

abuse and how to safely report child sexual 

abuse; and 

 (ii) information to parents and guardians of 

students about child sexual abuse awareness 

and prevention, including how to recognize 

child sexual abuse and how to discuss child 

sexual abuse with a child; [Section 

4108](5)(E)] 

 

 

 

 

5.18 

 

 

 

 

(F) Designing and implementing a locally-

tailored plan to reduce exclusionary 

discipline practices in elementary and 

secondary schools that— 

(i) is consistent with best practices;  

(ii) includes strategies that are evidence-

based (to the extent the State, in consultation 

with local educational agencies in the State, 

determines that such evidence is reasonably 

available); and 

(iii) is aligned with the long-term goal of 

prison reduction through opportunities, 

mentoring, intervention, support, and other 

education services, referred to as a ‘‘youth 

PROMISE plan’’; or [Section 4108](5)(F)] 

Strides for Success Program is run by 

Rolling Hills Therapeutic Riding Center 

and is designed for At-Risk Youth and 

those with physical and/or emotional 

disabilities.  Identified students would 

be bussed to the location on several 

occasions to develop social, emotional, 

and physical skills. 

 

Objective:  Lower suspension rates 

among identified at-risk students. 

Suspension rates among students in 

Behavior Support Classrooms will 

decrease by 10%. 

 

Outcome:  Students who participate in 

the program will develop stronger social 

and emotional skills, as well as empathy 

for their physically and intellectually 

disabled peers. Students who participate 

in the program will have 10% fewer 

suspensions. 

 

Timeline:  November 2019 – May 2020 

 

Implementation:  Students in the 

Behavior Support Classroom will be 

bussed to Rolling Hills Riding Center 

for a series of 12 sessions. 

 

https://www.newportacademy.

com/resources/treatment/equin

e-assisted-therapy/ 

 

Klontz, B. T., Wolf, E., & 

Bivens, A. (2001). Th e 

effectiveness of a multimodal 

brief experiential 

psychotherapy approach. Th e 

International Journal of Action 

Methods: Psychodrama, Skills 

Training and Role Playing, 53 

(3-4), 119-135. 

Transportation Costs 

for 12 visits 

 

12 x $200 = $2400 

 

 

Total = $2400 
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Evaluation: Suspension rates, student 

and teacher surveys 

 

5.19 

(G) Implementation of schoolwide positive 

behavioral interventions and supports, 

including through coordination with similar 

activities carried out under the Individuals 

with Disabilities Education Act (20 U.S.C. 

1400 et seq.), in order to improve academic 

outcomes and school conditions for student 

learning; 

[Section 4108](5)(G)] 

PBIS 

 

Objectives: By the conclusion of the 

2019-20 academic school year, students 

will increase the percentage of students 

who qualify for green zone events from 

75% to 77%.  

 

 

Outcomes: EHS will decrease the 

number of out of school suspensions 

from 157 to 137.  EHS will increase the 

overall attendance for the build from last 

year 92%.   

 

Timeline: 2019-2021 

 

Implementation: Select 4 trip a year (2 

reward, 2 at-risk), identify student based 

on PBIS criteria, schedule trips 

 

Evaluation Plan: Number of students in 

zones. 

 

https://chalkbeat.org/posts/us/2

018/05/30/the-shadow-

education-system-how-

wealthier-students-benefit-

from-art-music-and-theater-

over-the-summer-while-poor-

kids-miss-out/ 

$4,000 

 

Fixed Charges $420 

5.20 

(H) Designating a site resource coordinator 

at a school or local educational agency to 

provide a variety of services, such as: 

 (i) establishing partnerships within the 

community to provide resources and support 

for schools; 

 (ii) ensuring that all service and community 

partners are aligned with the academic 

expectations of a community school in order 

to improve student success; and 

 (iii) strengthening relationships between 

schools and communities; or 

[Section 4108](5)(H)] 
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5.21 

 

(I) Pay for success initiatives aligned with 

the purposes of this section. 

[Section 4108](5)(I)] 

University of Delaware Game for all 

students 

Objective: Allow the students and 

families of NEMS to participate in a 

positive family experience at the 

University of Delaware.  The families 

will have access to the Bob Carpenter 

Center.  They will have the opportunity 

to see a college basketball game.  Our 

school will be recognized.  The NEMS 

choir will perform at halftime.  The Boys 

and Girls basketball teams will play on 

the court prior to the game. A focus of 

NEMS is to expose students to 

opportunities for post-secondary 

education. The University of Delaware is 

in close proximity to NEMS and this is 

an exciting opportunity for students and 

their families. The correlation to this 

activity and improved academic 

achievement is that it is reinforced with 

students that in order to attend a school 

like UD, they must do well academically 

as they move into high school. 

We will track the number of participants.  

We hope to have a 15 % growth from the 

18-19 school year.  

1. Outcome:  End of the year 

celebration for our Middle School 

Boys and Girls Soccer Team 

2. Dinner for our families is included 

with their attendance 

3. View a college level basketball game 

https://learningpolicyinstitute.or

g/product/community-schools-

effective-school-improvement-

brief 

 

 

 

$3,500 
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on a college campus 

4. Watch the NEMS choir perform 

5. . Increase in the number of students 

who complete college applications 

once they get to high school. 

Timeline:  Winter 2020 

Evaluation:  Number of families 

attending the game and 

supporting/encouraging family 

involvement. 

Total Projected Use of Funds for Safe and Healthy Students Content Area (5.0): $71,572 

Projected % of Total Allocation for Safe and Healthy Students Content Area (5.0): 25.78% 
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Local Educational Agency:      Cecil                                                          Fiscal Year: 2020                           

 

 

To increase access to personalized, rigorous learning experiences supported by technology, local 

educational agencies, or consortium of such agencies, must develop programs or activities that improve the 

technology to improve the academic achievement, academic growth, and digital literacy of all students.  

Consistent with section 4106(e)(2)(E) of the ESEA, any local educational agency, or consortium of such 

agencies, that have received a SSAE grant of at least $30,000 must use at a portion of the SSAE program 

funds for activities that support the effective use of technology for students under section 4109.  

 

It is also important to note that any LEA, or consortium of such agencies, receiving funds under the Student 

Support and Academic Enrichment program, shall not use more than 15 percent of funds for purchasing 

technology infrastructure which shall include technology infrastructure purchased for carrying out blended 

learning projects. (ESEA sections 4106(e)(2)(E) and 4109(b)). (THE 15% RULE INCLUDES 

NONPUBLIC SPENDING) 
 

Please remember to calculate your total projected use of funds and overall percentage of the 

allocation spent for this content area at the end of this section. 
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6.0  ACTIVITIES TO SUPPORT THE EFFECTIVE USE OF TECHNOLOGY [ESEA §4109(a)] 

 

 

 

Item  

Subject to section 4106(f), each local 

educational agency, or consortium of 

such agencies, that receives an 

allocation under section 4105(a) shall 

use a portion of such funds to 

improve the use of technology to 

improve the academic achievement, 

academic growth, and digital literacy 

of all students, which may include: 

Brief Description of Specific Services 

including: 

● Program Objectives 

● Intended Outcomes 

● Timeline 

● Implementation 

● Evaluation Plan 

Cite the evidence based 

study or studies that support 

this strategy/activity if 

applicable. 

 

Explanation of how 

funds will be used (List 

total at the end) 

 

 

 

 

6.1 

 

 

 

 

 

 

 

 

 

 

(1) Providing educators, school leaders, 

and administrators with the professional 

learning tools, devices, content, and 

resources to— 

(A) Personalize learning to improve 

student academic achievement;  

(B) Discover, adapt, and share relevant 

high-quality educational resources;  

(C) Use technology effectively in the 

classroom, including by administering 

computer-based assessment and 

blending learning strategies; and  

(D) Implement and support school- and 

district-wide approaches for using 

technology to inform instruction, 

support teacher collaboration, and 

personalize learning.  

 [Section 4109](1)] 

 

 

 

 

 

Common Ground Conference and 

SoMLA Conference 

Objective: To provide 10%(4 staff) of 

staff members with an opportunity to 

attend a conference in the area of 

technology.  Teachers who have not 

attended previously will be given first 

preference.  

 

Outcomes:  Teachers will participate in 

high quality professional development 

centered around technology and work to 

implement new strategies. Attendees will 

attend at least 3 sessions that correspond 

to their key question as determined in the 

application process.  Attendees will report 

out to administration as well as the faculty 

about key concepts and strategies they 

learned at the conference.     

 

Timeline:  SY 2019-2020 and 2020-2021 

 

Implementation: two or three day 

training/professional development.  

Those attending will be expected to share 

their knowledge with all teachers in 

follow up sessions.   

 

 

https://cirt.gcu.edu/research/de

velopmentresources/research_r

eady/presentationready/prof_d

evelop 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Common Ground 

Conference 

Registration  $1000 

$105substitute @ 8 days 

= $840 

 

Fixed Charges $67 

 

SoMLA Conference 

 

 

Registration $600 

$105/substitute @ 9 

days = $315 

Fixed Charges $25 
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Evaluation: teacher feedback and 

implementation. staff-wide sharing 

 

 

Blended Learning 

Objectives:  By the conclusion of the 

2019-20 academic school year, EHS will 

increase the online content access through 

blended learning that is available to 

students from 1 to 4 courses.  

 

Outcomes: TSI subgroup students will 

increase the number of credits earned 

using blended learning from 0 to 20.      

 

Timeline: 2020 - Summer 2021  

 

Implementation: Identify students, create 

curriculum modules  

 

Evaluation Plan: number of students 

participating, number of credits earned 

 

 

 

 

 

https://scholarworks.uni.edu/c

gi/viewcontent.cgi?article=111

6&context=grp 

 

 

 

 

 

 

Blended Learning 

Teachers -$3,900 

Curriculum writing -

$1000 

Fixed Charges $392 

Staff Development 

$1,000 

Fixed Charges $392 

 

 

 

 

 

 

 

 

 

 

 

6.2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

(2) Building technological capacity and 

infrastructure, which may include: 

(A) Procuring content and ensuring 

content quality;  

and 

(B) Purchasing devices, equipment, and 

software applications in order to address 

readiness shortfalls. 

[Section 4109](2)] 

 

 

 

Math calculators for test prep sessions 

 

Objectives: The purpose for providing 

these calculators to students is to increase 

their comfort level with higher math by 

learning how to use these calculators for 

testing purposes. 

 

Outcomes: EHS will increase students' 

academic performance on the SAT math 

section from 456 average to 466 average.  

 

Timeline: Fall 2019 

 

Implementation: Purchase calculators 

 

Evaluation Plan: Increased use of 

calculators during test prep. 

 

 

https://www.citejournal.org/v

olume-5/issue-1-

05/mathematics/research-on-

graphing-calculators-at-the-

secondary-level-implications-

for-mathematics-teacher-

education/ 

 

 

Math Calculators 

$1,200 
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6.3 

(3) Developing or using effective or 

innovative strategies for the delivery of 

specialized or rigorous academic 

courses and curricula through the use of 

technology, including digital learning 

technologies and assistive technology. 

[Section 4109](3)] 

   

 

 

 

 

6.4 

 

 

 

 

 

 

 

 

(4) Carrying out blended learning 

projects which shall include: 

(A) Planning activities, which may 

include development of new 

instructional models (including blended 

learning technology software and 

platforms), the purchase of digital 

instructional resources, initial 

professional development activities, and 

one-time information technology 

purchases, except that such expenditures 

may not include expenditures related to 

significant construction or renovation of 

facilities; or 

(B) Ongoing professional development 

for teachers, principals, other school 

leaders, or other personnel involved in 

the project that is designed to support 

the implementation and academic 

success of the project. 

[Section 4109](4)] 

   

6.5 

(5) Providing professional development 

in the use of technology (which may be 

provided through partnerships with 

outside organizations) to enable teachers 

and instructional leaders to increase 

student achievement in the areas of 

science, technology, engineering, and 

mathematics, including computer 

science; and 

[Section 4109](5)] 

Professional Development on SMART 

Technology and Google Applications 

 

Program Objectives: Students who 

borrow WiFi hotspots will maintain at 

least a C average in core academic 

classes. 

 

Outcomes:  After professional 

development sessions in school, teachers 

will plan for the integration of Google for 

Education applications and extension and 

https://www.sciencedirect.co

m/science/article/abs/pii/S036

0131518302458 

 

https://downloads.smarttech.c

om/media/sitecore/en/pdf/out

comes/teaching_technology_a

nd_learning_practices.pdf 

Consultant Fee -- 

$3,200 
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SMART board uses in lessons. :  At least 

80% of students will use either a Google 

app or SMART Board 3 times per day. 

 

Timeline:  2019-20 School Year 

 

Implementation:  Consultant will 

provide instruction to teachers during 

their planning period throughout the 

school year. 

 

Evaluation:  Lesson observations and 

teacher surveys. 

6.6 

(6) Providing students in rural, remote, 

and underserved areas with the 

resources to take advantage of high-

quality digital learning experiences, 

digital resources, and access to online 

courses taught by effective educators. 

[Section 4109](6)] 

Wifi Hotspots 

 

Objectives:. At least 20 students will 

check out a WiFi Hotspot from the media 

center this year. 

 

Program Outcomes: Students who 

borrow WiFi hotspots will maintain at 

least a C average in core academic 

classes. 

 

Timeline:  2019-20 and 2020-21 school 

year 

 

Implementation: Through the media 

center, students are able to borrow wifi 

hotspots for up to a week at a time.  

Students and parents sign a contract for 

safe-keeping and return in a timely 

manner. 

Evaluation: Check out data and student 

surveys 

 

https://www.usatoday.com/stor

y/tech/news/2019/06/10/studen

ts-without-internet-struggle-

keep-up-

homework/1407901001/ 

 

-- $480 

Total Projected Use of Funds for Effective Use of Technology Content Area (6.0): $14,019 

Projected % of Total Allocation for Effective Use of Technology Content Area (6.0): 5.05% 
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Local Educational Agency:    Cecil                                           Fiscal Year: 2020 

 

 

7.0  EQUITABLE SERVICES TO STUDENTS IN PRIVATE (NONPUBLIC) SCHOOLS [ESEA, 

SECTION 8501]: 

 

Equitable Services: Services and other benefits to private school students must be secular, neutral, and non-

ideological (Sec. 8501(a)(2)), must be provided in a timely manner, and must be equitable in comparison to 

services and other benefits for public school children, teachers, and other educational personnel (Sec. 

8501(a)(3)(A)). To help ensure such equity, the state education agency must designate an ombudsman to 

monitor and enforce the requirements relating to the participation of children in private schools (Sec. 

8501(a)(3)(B)).  

 

 

Participating Private Schools and Services: Provide information regarding the calculated cost per pupil, 

that will benefit from Title IV-A services. (Include below or as an attachment) 

 

Title lV-A Allotment $16.86 per student 

 

Mt. Aviat Academy                      206 students x $16.86 = $3473 

399 Childs Road Childs, MD 21916 

 

Immaculate Conception School    118 students x $16.86 = $1990 

452 Bow Street Elkton, MD 21921 

 

Tri State Christian Academy          205 students x $16.86 = $3,456 

144 Appleton Road Elkton, MD 21921 

 

Good Shepherd                               81 students x $16.86 = $1,366 

800 Aiken Avenue Perryville, MD 21903 

 

Tome School                                   436 students x $16.86 = $7,351 

581 South Maryland Avenue North East, MD 21901 

 

Providence Christian Academy      113 students x $16.86 = $1,905 

Triumph Industrial Park 

505 Blue Ball Road  Elkton, MD 21921 

 

 

Total $19,541 
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Describe the school system's written process to invite private schools to the initial consultation meeting, 

provide on-going consultation, and manage disputes and/or complaints. 

Each of the non-public schools in Cecil County is contacted in regards to their interest in participating 

in the Title lV-A grant. Once they have agreed to participate in this grant they are asked to complete a 

form to bring completed to our first meeting, which is scheduled for October 24, 2019. On the form 

they are asked to compete a Needs Assessment for the areas of Well Rounded Educational 

Opportunities, Safe and Healthy Students, and The Effective Use of Technology. On a separate part of 

the form they are asked to submit a proposal for the year which encompasses the activities they are 

proposing under each of the three main areas of this grant. These plans will be reviewed at this first 

meeting and once they are approved the schools will start implementing activities. 

 

Toward the end of this application is a document describing the complaint procedures for CCPS. This is 

distributed to our non-public colleagues at our first consultation meeting. The Director of Education 

Services handles all complaints for federal program and the process is outlined for them at this initial 

meeting. 

 

 

Describe the school system's process for providing equitable participation to students in private schools. 

This should include evidence of a needs assessment, monitoring practices, and a professional 

development action plan.  (Include below or as an attachment) 

Each of the non-public schools submits a “Needs Assessment” at our annual meeting. This year’s meeting 

is scheduled for October 24,2019. We meet two other times during the year to review their budgets and 

answer any questions. The “Needs Assessment” and subsequent Action Plan is attached. We also consult 

regularly with each of the non-public principals through email. 

 

Our private school colleagues each share out the activities from this grant that they have implemented to 

this point in the year at the last two consultation meetings. They also share what they have learned by 

doing an activity, i.e. lessons learned. The Director of Education Services consults with them on a regular 

basis to approve activities and monitor implementation. This is accomplished by email, phone calls, and 

in person visits. 

  

 

Total Amount for Non-Public Transfers: $19,541 

REMEMBER, THE 20%, 20% and 15% RULE INCLUDES NONPUBLIC SPENDING. 
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Local Educational Agency:   Cecil                                      Fiscal Year: 2020 

 

 

8.0  ASSURANCES [ESEA, SECTION 4106(e)(2)]: 

Each application shall include assurances that the local educational agency, or consortium of such 

agencies, will—  

(A) prioritize the distribution of funds to schools served by the local educational agency, or consortium of 

such agencies, that—  

 (i) are among the schools with the greatest needs, as determined by such local educational agency, or 

consortium;  

 (ii) have the highest percentages or numbers of children counted under section 1124(c); 

 (iii) are identified for comprehensive support and improvement under section 1111(c)(4)(d)(i);  

 (iv) are implementing targeted support and improvement plans as described in section 1111(d)(2); or  

 (v) are identified as a persistently dangerous public elementary school or secondary school under section 

8532; 

(B) comply with section 8501 (regarding equitable participation by private school children and teachers);  

(C) use not less than 20 percent of funds received under this subpart to support one or more of the 

activities authorized under section 4107;  

(D) use not less than 20 percent of funds received under this subpart to support one or more activities 

authorized under section 4108; 

(E) use a portion of funds received under this subpart to support one or more activities authorized under 

section 4109(a), including an assurance that the local educational agency, or consortium of local 

educational agencies, will comply with section 4109(b); and 

(F) annually report to the State for inclusion in the report described in section 4104(a)(2) how funds are 

being used under this subpart to meet the requirements of subparagraphs (C) through (E).  

 

(f) SPECIAL RULE.—Any local educational agency receiving an allocation under section 4105(a)(1) in an 

amount less than $30,000 shall be required to provide only one of the assurances described in 

subparagraphs (C), (D), and (E) of subsection (e)(2). 
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Local Educational Agency:    Cecil                                               Fiscal Year: 2020 

 

 

9.0  INTERNET SAFETY [ESEA, SECTION 4121]: 

 

No funds made available under this part to a local educational agency for an elementary school or secondary 

school that does not receive services at discount rates under section 254(h)(5) of the Communications Act of 

1934 (47 U.S.C. 254(h)(5)) may be used to purchase computers used to access the Internet, or to pay for 

direct costs associated with accessing the Internet, for such school unless the school, school board, local 

educational agency, or other authority with responsibility for administration of such school both—  

(1)(A) has in place a policy of Internet safety for minors that includes the operation of a technology 

protection measure with respect to any of its computers with Internet access that protects against access 

through such computers to visual depictions that are— 

 (i) obscene;  

(ii) child pornography; or  

(iii) harmful to minors; and 

 (B) is enforcing the operation of such technology protection measure during any use of such computers by 

minors; and 

(2)(A) has in place a policy of Internet safety that includes the operation of a technology protection measure 

with respect to any of its computers with Internet access that protects against access through such computers 

to visual depictions that are—  

(i) obscene; or 

(ii) child pornography; and  

(B) is enforcing the operation of such technology protection measure during any use of such computers. 

 

 (A) SCHOOLS WITH INTERNET SAFETY POLICIES AND TECHNOLOGY PROTECTION 

MEASURES IN PLACE.—A local educational agency with responsibility for a school covered by 

subsection (a) that has in place an Internet safety policy meeting the requirements of subsection (a) shall 

certify its compliance with subsection (a) during each annual program application cycle under this Act.  

 

By checking this box the LEA certifies that it is in compliance with the internet safety policies and 

technology protection measures. 

 

348350



 

 

Budget Narrative

Cecil - FY20 Title IV

59.73% AT LEAST 20% Well-rounded opportunities 165,858.00                

25.78% AT LEAST 20% Activities to Support Safe and Healthy Students 71,572.00                  

5.05% UP TO 15% OF BUDGETActivities to Support The Effective Use of Technology 14,019.00                  

Category Object Component Line Item Calculation  Amount 

204-10 Supplies Well Rounded 

Opportunities

Naviance-site license for 1 year for 

all secondary students

1 year site license $58,980                    58,980.00 

205-05 Contracted 

Services

Well Rounded 

Opportunities

Well Rounded Schools-Partnership 

and Service Fees to Well Rounded 

Schools organization

partial funding of consultant fees totaling 

$43,000

                   23,000.00 

204-10 Supplies Well Rounded 

Opportunities

AVID materials books, portable 

white boards, binders, planners, 

etc.

$2000 program materials                     2,000.00 

203-09 Salaries Well Rounded 

Opportunities

Staff development substitutes - 

staff training for AVID

26 training days x $105/sub                     2,730.00 

212-00 Other Charges Well Rounded 

Opportunities

Fixed charges - AVID $2,730 x 8%                        218.00 

209-00 Other Charges Well Rounded 

Opportunities

Field trip transportation 5 college visits x $1,085 transportation 

costs per visit

                    5,425.00 

204-04 Supplies Well Rounded 

Opportunities

Exam fee reduction  $20 per AP student x 150 students                     3,000.00 

205-09 Other Charges Well Rounded 

Opportunities

AVID conference training $7,000 Summer Institute                     7,000.00 

205-09 Other Charges Well Rounded 

Opportunities

AP conference training 3 weeks x $2,000/week registration fee

10-One Day Trainings x $195/day

                    7,950.00 

205-01 Other Charges Well Rounded 

Opportunities

Field trip admission Kindergarten $560

Grade 1 $455

Grade 2 $810

Grade 3 $400

Grade 4 $1,320

                    3,545.00 

203-01 Salaries Well Rounded 

Opportunities

Activity stipend - After School 

Clubs

Paw Pals Club $25/hr x 40 hours

Running Club Salaries $25/hr x 14 hours

Scrabble Club $25/hr x 9 hours

                    1,575.00 

212-00 Other Charges Well Rounded 

Opportunities

Fixed charges - After School Clubs $1,575 x 8%                        126.00 
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Budget Narrative

Cecil - FY20 Title IV

Category Object Component Line Item Calculation  Amount 

205-01 Other Charges Well Rounded 

Opportunities

After School Clubs supplies paint, 

markers, art paper, glue sticks, etc.

Paw Pals Club Supplies $500                        725.00 

205-01 Other Charges Well Rounded 

Opportunities

$820 per event x 6 grades                     4,920.00 

205-01 Other Charges Well Rounded 

Opportunities

Family Science Night $1,750 per show for Science Center 

Show

                    1,750.00 

209-00 Other Charges Well Rounded 

Opportunities

Field trip transportation 1 college visits x $1,500 transportation 

costs per visit

                    1,500.00 

204-01 Supplies Well Rounded 

Opportunities

Wireless microphones $800 per wireless microphone system 

for stage

                       800.00 

205-01 Other Charges Well Rounded 

Opportunities

Field trip admission Chesapeake Shakespeare Theater 

Company Tickets $900

 

Philadelphia Museum of Art trip Tickets 

$600

                    1,500.00 

209-00 Other Charges Well Rounded 

Opportunities

Field Trip transportation Chesapeake Shakespeare Theater 

Company transportation $300

Walters Art Gallery transportation 

$1,200

 

Washington DC transportation $3000

Philadelphia Museum of Art 

transportation $400

Maryland Science Center transportation 

$1200

                    6,100.00 

205-01 Other Charges Well Rounded 

Opportunities

Art Club supplies paint, markers, 

glue sticks, art paper, misc. 

supplies

21 students x approx. $20/student                        422.00 
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Cecil - FY20 Title IV

Category Object Component Line Item Calculation  Amount 

204-01 Supplies Well Rounded 

Opportunities

Field trip supplies Volunteer Project Supplies $500                        500.00 

209-00 Other Charges Well Rounded 

Opportunities

Field Trip transportation Volunteer Project Supplies $500

landscape supplies(rakes, shovels,trash 

bags, hoes, trash bags, etc.)

                       500.00 

204-01 Supplies Well Rounded 

Opportunities

Art Integration activities 2 classrooms x $2,000/classroom                     4,000.00 

205-01 Other Charges Well Rounded 

Opportunities

STEM Club supplies poster board, 

cups, popsicle sticks, cardstock, 

etc.

20 students x $25/student                        500.00 

205-01 Other Charges Well Rounded 

Opportunities

Field trip admission Dutch Apple Theater $3,500 

Philadelphia Constitution Hall & Liberty 

Bell $1020

Flamenco Ballet $1375

Hippodrome Theater $750

                    6,645.00 

209-00 Other Charges Well Rounded 

Opportunities

Field Trip transportation Dutch Apple Theater $1500 

Philadelphia Constitution Hall & Liberty 

Bell $2500

Washington DC  $3000

Flamenco Ballet  $1000

Baltimore Zoo  $3500

Hippodrome Theater  $750

Philadelphia Orchestra Open Rehearsal  

$1000

STEM Club $1,050

                   14,300.00 

203-01 Salaries Well Rounded 

Opportunities

Field trip substitutes Flamenco Ballet $105/sub x 1 day

STEM Club $105/sub x 7 days

                       840.00 

212-00 Other Charges Well Rounded 

Opportunities

Fixed charges - field trip subs $840 x 8%                          67.00 

205-01 Other Charges Well Rounded 

Opportunities

Art Club supplies paint, brushs, art 

paper, drawing kit, etc.

20 students x $20/student                        400.00 

209-00 Other Charges Well Rounded 

Opportunities

Field Trip transportation Service Day transportation $2240                     2,420.00 
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Budget Narrative

Cecil - FY20 Title IV

Category Object Component Line Item Calculation  Amount 

204-01 Supplies Well Rounded 

Opportunities

Field trip supplies paint, gloves, 

trash bags, mulch,rakes, 

shovels,etc.

Service Day supplies $2240                     2,420.00 

203-09 Salaries Activities to 

Support Safe and 

Healthy Students

Staff development stipend - CPR 

training

$30 per hour x 50 teachers x 2 hours                     3,000.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges - CPR Training $3,000 x 8%                        240.00 

205-10 Other Charges Activities to 

Support Safe and 

Healthy Students

Anti-Bullying / Suicide Prevention 

Assemblies

2 assemblies x $1,500 each                     3,000.00 

204-10 Supplies Activities to 

Support Safe and 

Healthy Students

Mentor Program $700 for the purchase of materials and 

resources that can be used with 

mentoring partners; training is being 

provided through CCPS.  Possible 

materials and resources: games and 

resources that promote conversation,  

teamwork and creative thinking

                       700.00 

205-09 Contracted 

Services

Activities to 

Support Safe and 

Healthy Students

CPI Training Presenter fees  $1,500                     1,500.00 

203-09 Salaries Activities to 

Support Safe and 

Healthy Students

Staff development stipend - CPI 

Training

$30 per hour x 50 teachers x 1 hours                     1,500.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges -  CPI Training $1,500 x 8%                        120.00 

205-01 Other Charges Activities to 

Support Safe and 

Healthy Students

University of Delaware event 100 tickets x $35 each                     3,500.00 
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Cecil - FY20 Title IV

Category Object Component Line Item Calculation  Amount 

203-01 Salaries Activities to 

Support Safe and 

Healthy Students

Activity stipend - Mentor / Clubs $25 x 56 hours x 8 teachers                    11,200.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges -  Mentors / Clubs $11,200 x 8%                        896.00 

205-09 Contracted 

Services

Activities to 

Support Safe and 

Healthy Students

Trauma-Informed Care Training Presenter fees  $1500                     1,500.00 

203-09 Salaries Activities to 

Support Safe and 

Healthy Students

Staff development stipend -Trauma-

Informed Care Training

$30/hour x 2 hours x 50 teachers                     3,000.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges - Trauma-Informed 

Care Training

$3000 x 8%                        240.00 

209-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Field Trip transportation National Museum of African American 

History $500 x 2 trips

Cecil College $500 x 2 trips

Reward trip $500 x 2 trips

At Risk trip $500 x 2 trips

                    4,000.00 

203-01 Salaries Activities to 

Support Safe and 

Healthy Students

Field trip substitutes $105/substitute x 2 days x 2 trips                        420.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges - field trip subs $420 x 8%                          34.00 

203-01 Salaries Activities to 

Support Safe and 

Healthy Students

After School Test Prep Sessions $40/hour x 112 hours                     4,480.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges -  After School Test 

Prep Sessions

$4,480 x 8%                        358.00 
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Cecil - FY20 Title IV

Category Object Component Line Item Calculation  Amount 

204-01 Supplies Activities to 

Support Safe and 

Healthy Students

After School Test Prep Sessions 

books

$20/book x 26 books                        520.00 

203-01 Salaries Activities to 

Support Safe and 

Healthy Students

EHS Summer Academy $40 x 144 hours                     5,760.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges -  EHS Summer 

Academy

$5,760 x 8%                        461.00 

202-15 Supplies Activities to 

Support Safe and 

Healthy Students

Walkie Talkies 8 radios x $200/radio                     1,600.00 

203-01 Salaries Activities to 

Support Safe and 

Healthy Students

Activity stipend salaries - Leeds 

University

24 presenters x 2 hours x $25 per hour x 

4 sessions

                    4,800.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges - Leeds University $4800 x 8%                        384.00 

205-01 Other Charges Activities to 

Support Safe and 

Healthy Students

Leeds University materials card 

stock, dry erase markers, 

playdough, index cards, etc.

$100/session x 4 sessions                        400.00 

203-09 Salaries Activities to 

Support Safe and 

Healthy Students

Staff development substitutes - 

NAREN Conference

4 teachers x $105/sub x 2 days                        840.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges - NAREN 

conference

$840 x 8%                          67.00 

204-01 Supplies Activities to 

Support Safe and 

Healthy Students

Early childhood Rich Play materials 

play kitchen, multicultural dolls, 

gross motor games, sensory items, 

etc.

2 classrooms x $1,500/classroom                     3,000.00 

204-01 Supplies Activities to 

Support Safe and 

Healthy Students

VAPE Educate site license $20/student x 20 students                        400.00 
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Budget Narrative

Cecil - FY20 Title IV

Category Object Component Line Item Calculation  Amount 

204-10 Supplies Activities to 

Support Safe and 

Healthy Students

Human Relations Media 7 kits x $200/kit                     1,400.00 

205-09 Other Charges Activities to 

Support Safe and 

Healthy Students

Autism conference 8 teachers x $220 registration fee

Travel $65

                    1,825.00 

203-09 Salaries Activities to 

Support Safe and 

Healthy Students

Staff development substitutes - 

Autism Conference

6 teachers x $105/substitute x 1 day                        630.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges - Autism conference $630 x 8%                          50.00 

205-09 Other Charges Activities to 

Support Safe and 

Healthy Students

NAREN Conference attendance 4 teachers x $500 registration fee

Travel $300

                    2,300.00 

203-09 Salaries Activities to 

Support Safe and 

Healthy Students

Staff development substitutes - 

NAREN Conference

4 teachers x $105/substitute x 2 days                        840.00 

212-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Fixed charges - NAREN 

conference

$840 x 8%                          67.00 

204-01 Supplies Activities to 

Support Safe and 

Healthy Students

SSC materials Uniquarium,gravel, 

rocks/plants, fresh water fish, fish 

food

1 classroom x $1000/classroom                     1,000.00 

205-01 Contracted 

Services

Activities to 

Support Safe and 

Healthy Students

20 students x $100/student                     2,000.00 

209-00 Other Charges Activities to 

Support Safe and 

Healthy Students

Field Trip transportation Strides for Success transportation

12 visits x $200/bus

                    2,400.00 

205-09 Contracted 

Services

Activities to 

Support Safe and 

Healthy Students

Trauma-Informed Care Training Presenter fees  $1,140                     1,140.00 
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Budget Narrative

Cecil - FY20 Title IV

Category Object Component Line Item Calculation  Amount 

203-09 Salaries Activities to 

Support The 

Effective Use of 

Technology

Staff development stipend - 

Blended Learning training

$30/hour x 2 hours x 65 teachers                     3,900.00 

203-09 Salaries Activities to 

Support The 

Effective Use of 

Technology

Curriculum writing stipend - 

Blended Learning

$33.33/hr x 30 hours                     1,000.00 

212-00 Other Charges Activities to 

Support The 

Effective Use of 

Technology

Fixed charges - Blended Learning  $4,900 x 8%                        392.00 

204-09 Supplies Activities to 

Support The 

Effective Use of 

Technology

Staff development - Blended 

Learning supplies

$250/session x 4 sessions                     1,000.00 

204-01 Supplies Activities to 

Support The 

Effective Use of 

Technology

Student calculators 12 calculators x $100 each                     1,200.00 

205-09 Other Charges Activities to 

Support The 

Effective Use of 

Technology

Common Ground Conference $250 registration x 4 teachers                     1,000.00 

203-09 Salaries Activities to 

Support The 

Effective Use of 

Technology

Staff development substitutes - 

Common Ground 

4 teachers x $105/substitute x 2 days                        840.00 

212-00 Other Charges Activities to 

Support The 

Effective Use of 

Technology

Fixed charges - Common Ground $840 x 8%                          67.00 
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Budget Narrative

Cecil - FY20 Title IV

Category Object Component Line Item Calculation  Amount 

205-09 Other Charges Activities to 

Support The 

Effective Use of 

Technology

SoMLA Conference $200 registration x 3 teachers                        600.00 

203-09 Salaries Activities to 

Support The 

Effective Use of 

Technology

Staff development substitutes - 

SoMLA 

$105/substitute x 3 days                        315.00 

212-00 Other Charges Activities to 

Support The 

Effective Use of 

Technology

Fixed charges - SoMLA $315 x 8%                          25.00 

205-09 Contracted 

Services

Activities to 

Support The 

Effective Use of 

Technology

Google Consultant 4 sessions x $800/session                     3,200.00 

205-01 Contracted 

Services

Activities to 

Support The 

Effective Use of 

Technology

Hotspots $240/year x 2 years                        480.00 

201-22 Transfers Indirect fee - costs to administer 

grant program

2.66% rate x direct costs of $251,449                     6,689.00 

205-07 Transfers Transfer of funds to address non-

public schools’ staff development 

needs, as identified in agreements

Enrollment at 9/30/18

15,307 (CCPS) + 1159 (Non-public) = 

16,466 students / $277,679 award = 

$16.86/student

1,159 Non-public students x 

$16.86/student = $19,541

                   19,541.00 

               277,679.00 Grant Award Total   
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Goals Progress Challenges 

Recruiting and placing high 
quality staff 

Hired 3 new highly qualified 
staff this school year 

None 

Maintaining state of the art 
curriculum/instruction/assess 
men/enrichment 

Curriculum writing in the 
following areas: Foundations 
of Art and Elementary Band. 
Updates to curriculum 
including writing lessons 
plans in the following areas: 
Elementary and Middle 
School General Music, 
Foundations of Music, 
Theater, Integrated Arts, and 
Guitar. Beginning of 
Curriculum Development for 
Music Theory and 
Keyboarding. 

Budget to pay teachers to 
write curriculum is limited. 
Time for teachers to write 
curriculum is also limited. 

Providing High-Quality Staff 
Development 

PD modules for all Fine Arts 
teachers specializing in their 
area of expertise; workshops 
for art teachers at the local 
college; based on survey 
data, providing PD based off 
of their recommendations; PD 
on literacy and lesson 
planning; use of Web-based 
digital resources to provide 
specific professional 
development; visual 
journaling for all art teachers; 
jazz workshop for band 
directors. 

Limited time to present PD to 
staff 

Accessibility to essential 
equipment/instruments/techn 
ology, and facilities 

Introduction and 
implementation of Voice 
Thread Technology; Training 
in SMART music and Sight 
Reading Factory; Training in 
Photography techniques, web 
design; Digital modeling, 3D 
portfolio 

Time to train teachers for 
technology utilization 

Expanding Stakeholder Increased Programming at Limited budget 
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partnerships Cecil College with students 
and teachers; Increased 
program planning with Cecil 
County Arts Council with 
additional art shows; 
Increased programming with 
Milburn Stone Theater 

 

Providing Career 
Opportunities for all Students 

Continue Art Prep and 
VISCOM programs at Cecil 
College 

None 

Dance Continued lesson plan writing 
for Integrated Arts in 
Elementary; Curriculum 
writing for a dance unit in 
Middle School Music; 
exploring options with CCPS 
on adding a dance teacher to 
a high school; Continue 
offerings of Dance at Upper 
Chesapeake Summer Center 
for the Arts; Continue to offer 
dance and theater trips for 
students at Cecil College. 

Offering a Dance Course in 
every high school; Dance 
units in Middle School 
music; Continued Integrated 
Arts in Elementary 

Media Arts Continue Media Arts classes 
at school of technology; 
Exploration of ways to 
incorporate media arts in 
Elementary and Middle 
School; continued 
collaborative lessons with 
media specialists and core 
content teachers involving 
digital arts, computer 
graphics, and computer 
animation; Continue offerings 
of Digital Arts at Upper 
Chesapeake Summer Center 
for the Arts; Continue 
opportunities for secondary 
trips to Cecil College 

Updated Curriculum in 2D 
and 3D design for High 
School; Media Art Units 
for Elementary and Middle 
School art 
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Music Continued Curriculum Writing 
for Music Theory; Arts and 
Humanities Academy 
Planning; Continue offerings 
of Music Disciplines at Upper 
Chesapeake Summer Center 
for the Arts; Continue 
opportunities for secondary 
trips to Cecil College 

Arts and Humanities full 
implementation--expansion of 
partnerships with UDel for 
music students for Arts and 
Humanities Academy 

Theater Exploration of All County 
Theater Program; Expansion 
of theater programs in high 
schools; implement theater 
unit in one middle school; 
continued integration of 
theater in integrated arts 
classes; Continue offerings 
of Theater at Upper 
Chesapeake Summer Center 
for the Arts; Continue 
opportunities for dance and 
theater program trips to Cecil 
College. 

Individual Theater teachers in 
all high schools; Honors 
Drama Programs in all High 
Schools; theater unit in all 
middle schools; continued 
integration of theater in 
integrated arts classes; 
Expansion of partnerships 
with Cecil College for music 
students for Arts and 
Humanities Academy 

Visual Arts Art show and sale for Middle 
High School students in one 
feeder pattern; More 
opportunities to collaborate 
with Cecil College; Arts and 
Humanities Academy 
Planning; Continue offerings 
of Visual Arts at Upper 
Chesapeake Summer Center 
for the Arts-exploration of 
expansion with additional 
teacher; Continue 
opportunities for secondary 
trips to Cecil College 

--expansion of partnerships 
with Cecil College for art 
students for Arts and 
Humanities Academy; 

 
 

383385



Budget Narrative 
 

1. A. Description: Instructional Staff for Upper Chesapeake Summer Center for the Arts 
B. How it relates to the project: The staff of UCSCA will provide fine arts 

instruction and experiences for students in grades 7-12 during a week-
long enrichment camp in the summer. 

C. Arithmetic Explanation: Staff members get paid about 1500.00. For 
the three requested, it would be 4500.00 

 
2. A.   Description: Student Transportation for Winter Art Show for students at all 

schools, Art Programming at local College, Drama/Dance production in Fall 
and Spring for all Schools, Photography Show for High School Students, and 
Juried Art Show for Secondary Students. 

B. How it relates to the project: These programs provide enrichment 
experiences in all areas of fine arts for all grade levels K-12. 

C. Arithmetic Explanation: Transportation Costs average based on the following: 
 
1. Drama/Theater production K-12: @$1650 
2. Art Show Visitations K-12: @$1350 
3. Secondary Juried Art Show: @$590 
4. High School Photography Show:@ $230 
5. Middle School College Art Prep Trip: @$590 
6. High School College Art Prep Trip: @$590 

 
3. A.     Description: For all Events in #2, teachers chaperone the students. 

       Therefore, substitute coverage is provided. 
B. How it relates to the project: Same as #2 
C. Arithmetic Explanation: Cost is for Half-Day Substitutes for these events which is  
       approx. $57 a day. 

 
1. Drama/ Theater production: $1200 
2. Winter Art Show: @$1540 
3. Photography Show: @$520 
4. Juried Art Show: @$570 
5. Middle School Art Prep: @$290 
6. High School Art Prep: @ $240 

 
4. A.    Description: Student theater/dance performances for K-12 students 

B. How it relates to the project: Students are giving opportunities 2x 
a year to see a theatrical/dance production at a theater 

C. Arithmetic Explanation: $600 a show/2 shows= $1200.00 
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Discipline Category Line Item Calculation Amount In-Kind Total 

Dance Regular Prog Cost of Shows 2 shows @ 
600.00 each 

1200.00  1200.00 

All Fine 
Arts 

Gifted and 
Talented Prog 

Cost of 
Contracted 
Services Staff 

3 Teachers 
@ 1500.00 
Each 

4500.00  4500.00 

Art/Dance Student 
Transportation 

Transportation 
for Art Shows/ 
Theatre/Dance 
Productions 

Approx 
66-67 buses 
for all trips 

5000.00  5000.00 

Art/Dance Regular Prog Substitutes for 
Teachers for 
coverage for 
above shows 

76-77 subs 
for half-day 
coverage 

$4360.00  $4360.00 

   Subtotal $15,060  $15,060 

 
Fixed Charges       $359.00 
Business Support       $308.00 

Grand Total: $15,727.00 
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Targeted Support School 
1. Targeted Support and Improvement (TSI) Schools. 

a. For school systems with TSI schools, please list schools identified as a Targeted Support 
and Improvement (TSI) schools and the area of identification (up to 1,000 characters). 

Bohemia Manor High School          Special Education 
North East High School                   Special Education 
Perryville High School                    Special Education 
Elkton High School                          FARMS, Hispanic, and Special Education 
Elkton Middle School                          ELL 
Cecil Manor Elementary School         Special Education 
Gilpin Manor Elementary School       Special Education 
Thomson Estates Elementary School  Special Education 
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b. Please summarize the local school system’s action plan to support all TSI schools based on 
the root cause analysis. Describe the process the local school system is using to support TSI 
schools (up to 1,000 characters). 

Cecil County Public Schools currently has 8 Targeted Support and Improvement schools and 7 out of the 
8 are for Special Education. The Special Education Department of CCPS has partnered with these 7 
schools. During several meetings this summer each school created an “Action Plan” that will be supported 
by the Special Education Department. These Action Plans include deploying the resources of the Special 
Education Department to these 7 schools. This will include the Instructional Coaches that are assigned to 
the Special Education Department who will now primarily work with the staffs at these 7 schools The root 
cause analysis is that these are some of our students with the most needs and specific strategies will need 
to be put in place on order for them to meet with more success. 
 
Elkton High School was identified as a TSI school for Special Education, FARMs, and Hispanic students. 
For this reason, Elkton High has been included in the Title lV grant and they plan on using the funds from 
this grant to meet the needs of their students. In addition, they will also be working closely with our 
Special Education Department and collaborated with them when developing their Action Plan. The root 
cause analysis for the TSI students from Elkton High School reveled several things. Many of these 
students have attendance problems and the expectations for these students have to be consistently high in 
order for them to meet with success. 
 
Elkton Middle School was identified as a TSI school because of attendance concerns with their ELL 
students. For this reason, Elkton Middle has partnered with the CCPS Student Services Department. The 
Action Plan for Elkton Middle School was developed collaboratively by the staff of EMS and our Student 
Services Department. Cecil County also recently made some changes to their attendance policy which will 
hopefully have a positive effect on this population. Elkton Middle School has also planned to use some of 
their Title l funds to support this population of TSI students. The root cause analysis shows that the ELL 
students have several factors that impede their regular attendance. This population has family and cultural 
barriers that exist that impact their regular attendance at school. 
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c. How are you supporting TSI schools by their area of identification? (up to 1,000 characters). 
 

 
 

 

 

 

 

 
 

 

Cecil County Public Schools is supporting our TSI Schools in several ways. All of the schools who have 
been identified because of Special Education are partnering with our Special Education Department. 
They will work collaboratively throughout the year and focus their efforts on implementing strategies 
that will help their Special Education students meet with more success. Elkton High was also identified 
as a TSI school for their FARMs students and Hispanic students. They have been included in the Title 
lV grant and plan to use funds from this grant to target their TSI students. Elkton Middle School was 
identified as a TSI school because of the attendance of their ELL students. They have partnered with our 
Student Services Department to focus their efforts on this group of students. 
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Appendix A Considerations for Special Education Students and Students 
Who are English Language Learners 

Special Education 
Throughout the Cecil County Local Every Student Succeeds Act (ESSA) 2019 update, the reader will find 
references to general and special education teachers collaborating in staff development, delivery of instruction 
and in meeting appropriate assistance needs of students with disabilities and those who have not passed High 
School Assessments. 

This information is repeated here for the convenience of the reader and this information is confirmed and 
aligned with what is printed elsewhere throughout the plan. Access to the General Education Curriculum. 
How are students accessing general education so they are involved and progressing in the general curriculum 
at the elementary, middle and high school levels and across various content areas? 
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Cecil County Public Schools believes that ALL students have the right to be educated in the appropriate 
general education classrooms to the maximum extent possible in their neighborhood schools. All students 
regardless of disability are presumed competent and are welcomed and supported in the school community. 

In CCPS, over 90% of the students with disabilities receive services in general education classrooms for more 
than 80% of their school day. This ensures that students with disabilities have access to high quality Tier 1 
Instruction with their typical peers in the home school. 

Decisions regarding appropriate placement of students in general education settings are made through the 
Individualized Education Plan (IEP) process. The IEP team carefully examines the student’s abilities, 
interests, and learning styles and matches those with appropriate educational goals. The IEP team uses this 
information to determine specialized instruction, supports and accommodations and modifications that help 
students achieve their goals in the least restrictive setting possible. Instructional Coordinators-Special 
Education Administrators support identified schools and their teams through providing technical assistance, 
professional development, advocacy, and directly observe and evaluate teachers. 

How is the local school system ensuring collaboration between general and special education staff, including 
such opportunities as joint curricular planning, provision of instructional and testing accommodations, 
supplementary aids and supports, and modifications to the curriculum? 

Inclusive practices promote the participation of students with disabilities in the general education setting with 
nondisabled peers. The benefits of inclusive practices pays dividends for all students. Inclusive practices 
requires collaboration among all staff in order to design lessons that allow all students to fully access the 
curriculum and ensure all students are active members in the classroom. 

The logistics of planning and preparing, delivering high quality Tier 1 and individualized instruction, 
managing student behavior and collecting data requires collaboration by general and special education 
teachers and related services providers. CCPS created “Educating Students with Disabilities: A Guiding 
Document for General and Special Education Staff” that outlines the responsibilities of both general 
education teachers and special education teachers in providing quality instruction and services to students 
with disabilities. In addition, Co-teaching, co-planning, co-implementation and co-evaluation strategies are 
provided in the guiding document, Building Administrators review the guiding document with ALL teachers 
prior to the beginning of the student school year. 

Prior to the beginning of the school year all staff who provide instruction, supports and services receive the 
Snapshot IEP and meet with the special education case manager to review the 
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student's instructional goals, supports and services and accommodations. Technical assistance and 
professional development are provided prior to the school year and during the school year. 

Collaboration between general and special education teachers is supported through county-wide professional 
development days in which general and special education teachers are trained together, in both content 
specific trainings, as well as, trainings related to differentiated. instruction, working with students with 
various disabilities, picture communication systems, behavior intervention plans, and assistive technology, 
etc. 

BLACKBOARD a CCPS resource for teachers provides a multitude of resources to assist general education 
and special education teachers in planning, assessing, data collection and collaboration that is accessible to 
all. Teacher also use scheduled professional development days to modify curriculum and assessments or 
develop specialized units of instruction for students with disabilities. 

In addition, CCPS provides teachers with access to instructional coaches. These coaches meet with both 
regular and special education teachers working in collaborative planning sessions to modify instruction based 
on individual need. Coaches also provide embedded PD in the areas of reading and math intervention. 
Professional Development and Highly Qualified Staff. (A) How is the local school system ensuring the 
participation of special education teachers and leadership in content-related professional development to 
promote student achievement? 

Special education teachers are included in content specific training throughout the school year. During new 
teacher training and in county-wide professional development days, special education teachers are assigned to 
grade and content level sessions based on their classroom assignments and the subjects that they support in 
the collaborative teaching classes.  Both special education teachers and special education teachers participate 
in school specific professional development. 

Professional Development and Highly Qualified Staff (B) How is the local school system ensuring that 
professional development of general education staff incorporates sufficient special education pedagogical 
knowledge, skills, and dispositions to enable educators to make the general education curriculum and 
environment accessible for all children? CCPS has provided opportunities for special education staff to 
collaborate with content coordinators in developing training activities that provide information to general and 
special educators on strategies for differentiation, accommodations and modified instruction and assessment 
within the content area. Special education teachers participate in curricular writing with general education 
teachers to ensure UDL and differentiation. Professional development is provided by the Instructional 
Coordinators and other special education support staff to general education and special education teachers 
within the school setting and at county professional development. In addition, the special education 
department has assigned a staff member to be a liaison with content coordinators in core academic areas to 
assist in the development of county-wide professional development activities. This partnership ensures that 
general and special educators are familiar with standards based content as well as differentiated activities that 
allow access to the general curriculum. All IEP’s are standard based which allows for embedded instruction in 
the general education classroom. 
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ENGLISH LANGUAGE PROFICIENCY INDICATOR 

English Learner Data Analysis: MCAP ACCESS for ELLs 

The following is a preliminary analysis of the ACCESS for ELLs data.  

 

In 2019, CCPS had 320 total test-takers. The number of test takers increased by 17.6% from 2018 to 2019. 
Among the 2019 test-takers were 194 English learners with two or more ACCESS for ELLs composite scores 
and 126 first-time test takers. Of the 194 students with two or more scores, 135 made progress toward 
attaining proficiency in English. English learners in CCPS who met the growth target (67.5%) exceeded the 
state target (52%) for Annual Measurements of Interim Progress by 15.5 percentage points. The results are as 
follows: 

 

Table 1 

Annual Targets for All Cecil Schools 

 2018 Target 2018 Met 
Percentage 

2018 Target 
Met  

2019 Target 2019 Met 
Percentage 

2019 Target 
Met  

Elementary 56.22% 72.13% Y 57.97% 74.1% Y 

Middle 35.90% 28% N 38.46% 29.63% N 

High 27.16% 36.36% Y 30.07% 66.66% Y 

 

Table 2 

ELP Progress Toward English Language Proficiency by School 

School Total Test Takers 
w/2 data points 

ELs w/2 data 
points MET 

*Y1 
Exits 

Total 
Met 

% MET 
in 2019 

2019 
AMO  

2019 
AMO Met 

Bay View Elementary (510) 2 1  1 50%   

Bohemia Manor High (204) 2 1  1 50%   

Bohemia Manor Middle (206) 4 1   0%   

Calvert (904) 2 1  1 50%   

Cecil Manor Elementary (401) 24 11 1 12 48% 78.28% N 

Cecilton Elementary (104) 12 11  11 92% 53.85% Y 

393395



Charlestown Elementary (513)    1 1 100%   

Cherry Hill Middle (313) 6 3  3 50%   

Chesapeake City Elementary (205) 3 3  3 100%   

Conowingo Elementary (801) 2 2  2 100%   

Elk Neck Elementary (515) 5 5  5 100%   

Elkton High (302) 22 17  17 77% 38.46% Y 

Elkton Middle (303) 10 5  5 50%   

Gilpin Manor Elementary (310) 16 12  12 75% 38.46% Y 

Holly Hall Elementary (311) 8 6 1 7 78% 53.85% Y 

Kenmore Elementary (317) 9 7 1 8 80%   

Leeds (315) 1 0  0 0%   

North East Elementary (506) 4 4  4 100%   

North East High (514) 7 3 1 4 50%   

North East Middle (504) 4 0  0 0%   

Perryville High (701) 2 2  2 100%   

Perryville Middle (701) 1 0  0 0%   

Rising Sun Elementary (607) 16 15 1 16 94% 53.85% Y 

Rising Sun High (905) 9 4  4 44%   

Rising Sun Middle (606) 2 0  0 0%   

Thomson Estates Elementary (316) 20 16  16 80% 56.92% Y 

 

Table 3 

Number of ELs Making Progress Toward Attaining English Language Proficiency by Grade 

 K 1 2 3 4 5 6 7 8 9 10 11 12 Total 
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Total ELs w/2 data points  27 29 24 29 15 12 8 7 10 10 13 10 194 

ELs w/2 data points MET  23 22 18 25 6 2 3 3 5 7 11 4 129 

EL Y1 Exits*     2 3    1    6 

Total Met  23 22 18 27 9 2 3 3 6 7 11 4 135 

% Met NA 85% 76% 75% 87% 50% 17% 38% 43% 55% 70% 85% 40% 67.5% 

*EL Y1 Exits: Students who took ACCESS for ELLs for the first time in 2019 and met the target by exiting the program.  

 

Table 4 

 

MD Seal of Biliteracy 

In 2019, CCPS experienced the higher number of students 
earning the Seal of Biliteracy since implementing the program 
in 2017. Among the students who have earned the MD Seal of 
Biliteracy were three English learners. 

 

Summary 

• The data in Table 1 show increases in students’ English language proficiency for each level, including a 
substantial increase in the number of high school ELs making progress in attaining English language 
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proficiency. Our Middle schools learners provide us with the greatest opportunity to show growth moving 
forward. Middle school ELs did not meet the target in 2018 or in 2019. 

• Seven of Cecil County’s 28 schools had 10+ ELs with two or more data points to measure progress 
toward attaining English language proficiency (Table 2).  

• In 2018 and 2019, six out of seven schools met Maryland’s target for annual measurement of interim 
progress toward English language proficiency.  

• The same school that did not meet the target in 2018, did not meet it again in 2019. Approximately 50% 
of the English Learners at this school are only here for one year with parents who are visiting scholars at 
the University of Delaware.  They arrive between February 15 and June 15 and withdraw around those 
same dates the following year. The teachers take great pride in their profession and they do all they can to 
quickly and effectively integrate the newcomers into established routines, understand their prior 
educational experiences, and plan equitable instruction. Nevertheless, there is good evidence that student 
transience has a negative impact on student outcomes.   

• 50% of CCPS’ schools exceeded the 2019 state target (52%) for Annual Measurements of Interim 
Progress. All of the schools that met the 2019 AMO target had between 77% and 100% of English 
learners meeting growth targets/expectations.   

• The grade levels with the highest percentage of ELs making progress toward attaining English language 
proficiency were grades 1-4 and grades 10-11. Middle schools had the fewest number of English learners 
making growth as measured by MSDE’s growth-to-target Model (Table 3).  

•  An analysis of the English language proficiency data by domain for all ACCESS test-takes (Table 4) 
reveal the following: 

o The number of students scoring between 1.0 and 2.9 English language proficiency levels is 
indicative of our large Newcomer English learner population.  

o Listening scores are high with 60% of ELs reaching proficiency levels between 4.0 and 6.0.  
o Reading scores show 84 students reaching as proficiency levels of 4.0 to 6.0. 
o ELs continue to perform at lower proficiency levels in the expressive language domains with only 

15% of ELs scoring above a 3.0 in speaking and 21% scoring above a 3.0 in writing.  
• CCPS continue to honor students’ heritage languages by including ELs and RELs in our assessment 

program for World Language students and the Maryland Seal of Biliteracy. Additionally, CCPS utilizes a 
Heritage Language Learner assessment to place native speakers of Spanish, French, German, or Chinese 
in a level of language study that will appropriately challenge them and build their first language literacies. 
In 2019, three English learners earned the Maryland Seal of Biliteracy.    
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ACADEMIC ACHIEVEMENT INDICATOR 

English Learners: MCAP English/Language Arts and Mathematics 
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ELP and Academic Achievement Data Summary 

• The percentage of English learners in grades 3-5 scoring a 4+ in 2019 dropped from 8.8% to 6.5% in 
ELA, but increased from 11.2% to 11.6% in Mathematics. 

• Reclassified English learners (RELs) in grades 3-5 continued growth after exiting the ESOL program 
as evidenced by outperforming all students in both ELA and Math. Additionally, RELs had the third 
highest scores in ELA among all subgroups and second highest score in Mathematics.    

• The percentage of English learners in grades 6-8 scoring a 4+ in 2019 dropped from 6.7% to 0% in 
ELA and from 2.9% to 0% in Mathematics. 

• Reclassified ELs in grades 6-8 also showed a decrease in performance on both assessments.  
• The percentage of English learners scoring 4+ in Grade 10 ELA increased from 0% to 23.8% and 

100% of RELs scored 4+ in 2019.   
• The percentage of ELs in Algebra I scoring a 4+ decreased from 3.4 to 0% in 2019.  

 

Meeting the ELP and Academic Achievement Indicators 

The following table provides a description of the strategies that will be used to ensure that schools meet the 
targets mentioned above.   

 

Outcomes:  

1. Use WIDA resources to support instruction and assessment in order to increase the number of ELs 
making progress as measured by ACCESS for ELLs 2.0 (ELP Indicator). 

2. Use evidence-based instructional practices with all English learners to increase academic achievement as 
measured by state assessments (Academic Achievement Indicator).  

3. Provide support services to English learners and their families to positively influence their social, 
emotional, and academic achievements. 

 

Strategy Goals Evidence 
Level 

Funding 
Source 

Associated 
Costs 

Indicator 

Professional Learning 

Developing Academic Language in the 
Content Areas workshop provided by the 
Center for Applied Linguistics for cadres of 
teachers at target schools, administrators, 
and curriculum coordinators. Follow-up 
will be provided by an EL Language and 
Literacy Coach. 

1, 2 2 SRCL 
Grant 

$25,042 ELP & 
Academic 
Achievement 
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Strategy Goals Evidence 
Level 

Funding 
Source 

Associated 
Costs 

Indicator 

Developing content teachers’ capacity to 
teach reading to ELs via What’s Different 
About Teaching Reading to ELs? workshop 
provided by the Center for Applied 
Linguistics. Team of teachers and 
administrators from targeted schools will 
be in attendance. 

1, 2 2 SRCL 
Grant 

$16,508 ELP & 
Academic 
Achievement 

Provide PD to ESOL teachers, content 
teachers, EL tutors, school counselors, 
special educators, and administrators to 
improve instruction and assessment of ELs 
which may include: 

● EL-specific PD for content teachers 
● CoP for ESOL teachers to 

improve/increase academic language 
of ELs 

1, 2 4 Title III  $1,786 ELP & 
Academic 
Achievement 

Provide funds for conference 
attendance/workshops at local, state, or 
national conferences such as WIDA, 
MELLFIN, MDTESOL, to improve the 
instruction of ELs in order to increase 
percentage of ELs attaining proficiency in 
English and improve EL performance on 
content area asssessments.  

1, 2 4 Title III $5,616 ELP & 
Academic 
Achievement 

Provide middle and high school teachers 
serving as EL Mentors with strategies and 
tools to provide individualized support, 
assist with academics, social situations, 
and attendance, build a sense of 
community, and create positive 
relationships between staff and ELs in 
order to help ELs stay in school, achieve 
success, and graduate HS. 

1, 2 2 Title III $974 ELP & 
Academic 
Achievement 

Provide professional learning for 
classroom teachers via WIDA’s self-paced 
eWorkshops. Workshops may include: 

• Using the WIDA Writing Rubric 

1, 2 1 N/A N/A ELP & 
Academic 
Achievement 
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Strategy Goals Evidence 
Level 

Funding 
Source 

Associated 
Costs 

Indicator 

• Leading for Equity: Classroom 
Walkthrough 

• Classroom Educators: Engaging 
Newcomer Multilingual Learners 

• Language for Learning in Mathematics 
• Doing and Talking STEM 
• Foundational Concepts for K-12 

Educators 
 

Instruction and Assessment 

Provide additional content and English 
language support to identified ELs in 
grades K-12, including but not limited to 
Long Term ELs and/or Students with 
Limited or Interrupted Formal Education 
(SLIFE) through the use of EL tutors. 

1, 2 3 

 

Title III 
Grant 

$16,206 ELP & 
Academic 
Achievement 

Develop & improve Language Instruction 
Educational Program curricula: 

● middle school assessments  
● Kindergarten ESOL Frameworks 
● ESOL II 

1  CCPS 
funds 

$6,000 ELP 

Provide supplemental materials aligned to 
standards to support academic language 
development and EL performance in the 
content areas.  

1, 2 3 Title III 
Grant 

$1,634 ELP & 
Academic 
Achievement 

Purchase or renew educational software 
licenses and/or teachers subscriptions to 
programs focused on literacy development 
of ELs 

1, 2 4 Title III $3,500 ELP & 
Academic 
Achievement 

Monitor and report EL progress using 
WIDA’s Can Do Philosophy with EL 
Progress Reports focused on the Can Do 
Key Uses and Features of Academic 
Language. Reports will be provided in 
families’ L1. 

1, 2, 3  CCPS 
funds 

$4,769 ELP 

Community Engagement & Additional Services/Supports 
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Strategy Goals Evidence 
Level 

Funding 
Source 

Associated 
Costs 

Indicator 

Implement Regional EL Family Nights in 
collaboration with public libraries to 
provide strategies for literacy 
development in the home and increase 
family engagement. All Family nights focus 
on literacy development through STEAM 
activities and provide materials for home 
use. 

1, 2, 3 4 Title III  $2,676 ELP & 
Academic 
Achievement 

Provide translation and interpretation 
services to families and schools 

3 2 CCPS 
funds 

$6,500  
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APPENDIX B 

Gifted and Talented 
COMAR 13A.04.07 Gifted and Talented Education (click on the link to access the Gifted and Talented 
Education regulation) 
 

1) The process for identifying gifted and talented students 
Cecil County Public Schools have implemented an identification process that encompasses all 
students and uses multiple indicators of potential, ability, and achievement to determine a 
starting point for consideration for Gifted and Talented Services.   Early evidence is gathered 
once students enter school and formal lessons and tracking begin as early as Kindergarten.  Each 
year, Gifted and Talented teachers use Kingore lesson results, grades, parent and teacher 
surveys, MAP tests, MCAP tests, grades, CogAt screening information as well as behavior raters 
and other checklists to determine eligibility.  Teams meet to discuss students with potential.  
Identification letters for identified students are sent to families at the beginning of each school 
year. During the 2019-2020 school year, students in 3rd grade and beyond will be formally 
identified.  

2) The number of gifted and talented students identified in each school* 
*The number and percentage of GT students in each school and LSS will be calculated from 
Attendance Data Collections provided to the Office of Accountability. 
 
The table below represents the Gifted and Talented population for the 2018-2019 
(identification began in grade 4 in 2018-2019) school year for grades 4-12.    
 

School N Y TOTAL G/T % 
104 86 13 99 13.1% 
204 619 73 692 10.5% 
205 108 11 119 9.2% 
206 467 46 513 9.0% 
302 957 100 1057 9.5% 
303 584 37 621 6.0% 
310 137 12 149 8.1% 
311 141 16 157 10.2% 
313 429 48 477 10.1% 
315 109 11 120 9.2% 
316 166 13 179 7.3% 
317 90 12 102 11.8% 
401 156 13 169 7.7% 
504 739 76 815 9.3% 
506 186 12 198 6.1% 
510 179 13 192 6.8% 

402404



513 72 9 81 11.1% 
514 985 97 1082 9.0% 
515 114 27 141 19.1% 
606 618 82 700 11.7% 
607 227 23 250 9.2% 
701 561 58 619 9.4% 
703 124 12 136 8.8% 
704 101 11 112 9.8% 
705 717 94 811 11.6% 
801 150 10 160 6.3% 
904 145 15 160 9.4% 
905 1025 124 1149 10.8% 

TOTAL 9992 1068 11060 9.7% 
 

3) The percentage of gifted and talented students identified in the local school system* 
*The number and percentage of GT students in each school and LSS will be calculated from 
Attendance Data Collections provided to the Office of Accountability. 
 
In the 2018-2019 School year, Cecil County had 9.7% of the students in grades 4-12 
identified as gifted and talented.  
 
Note:  Total number of students in 4-12 not PK-12.   
4) The schools that have been exempted from identification of a significant number of 

gifted and talented students and the rationale 
 

No Schools in Cecil County have been exempted from the identification of gifited and talented 
students.  

5) The continuum of programs and services 
 

Cecil County Public Schools begins to monitor and provide services beyond those normally 
provided in the curriculum as early as Kindergarten even though formal identification will not 
occur until 3rd grade, beginning in the 2019-2020 school year. Strategies for students in grades 
K-5 include those such as differentiation, evidenced programs and extensions that will 
accelerate, enrich, or extend instructional content, strategies and products to demonstrate 
student’s learning. As students enter Middle and High school a continuation of services are 
offered.  These options include Accelerated Math 6, Honors English, Algebra and Geometry in 
the Middle schools.  Additional options are offered to our High school students including AP, 
Honors, Dual enrollment, Early College, Project Lead the Way  program in engineering, 
biomedical science, and CASE.   

6) Data-informed goals, targets, strategies, and timelines 
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Use the chart below to report your school system’s 2019-2020 goals, targets, strategies, and 
timelines. 
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Goal: Refine identification practice to ensure equity for underrepresented populations. 

Target: Develop school based norms for 
standardized testing.   

 

Strategy 

Utilize school based norms on  

Some of the matrices 

Indicators to increase  

Representation of under  

Represented populations 

Timeline 

2019-2020 school year 

Goal: Self Evaluate current programming to ensure aligned to regulations.  
Target: Create a small committee to develo  
internal checklist as well as an internal proc  
to ensure alignment.  

 

Strategy 

Collaborate with state teams   

to develop a process to evaluate CC   

program and then implement the  

process internally 

Timeline 

2019-2020 School year 

 

 

Teacher Induction 
Comprehensive Teacher Induction Program 

Title 13A   STATE BOARD OF EDUCATION 
Subtitle 07 SCHOOL PERSONNEL 

  
.01 Scope. 
 
This chapter applies to a comprehensive induction program for new teachers. The purpose of this 
regulation is to provide guidance for local school systems to establish a high-quality induction 
program that addresses critical professional learning needs of new teachers, improves instructional 
quality, and helps inductees achieve success in their initial assignments, 
resulting in improved student learning and higher retention in the profession.  
 
The induction program that each local school system designs shall reflect coherence in structure and 
consistency in focus to ensure an integrated, seamless system of support.  
 
Recognizing that "one-size-fits-all" induction programs do not meet the needs of new teachers, these 
regulations establish the components of an induction program, allowing local school systems to build 
on their current programs. 
 
.04 General Requirements. 
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A. Each local school system shall establish and maintain a comprehensive induction program for all 
new teachers. 

B. The comprehensive induction program shall be designed to provide participating teachers with the 
knowledge and skills necessary to be successful in their classrooms and schools to enable them to 
stay in the profession. 

 
Local school systems shall use the Maryland Teacher Professional Development Planning Guide 
develop the program, which shall include the following professional learning activities: 
(1) Before the school year begins, orientation programs for all teachers new to the local school 

system; 
(2) Ongoing support from a mentor, including regularly scheduled meetings during non-instructional 

time; 
(3) Regularly scheduled opportunities for new teachers to observe or co-teach with skilled teachers; 
(4) Follow-up discussions of the observations and co-teaching experiences; 
(5) Ongoing professional development designed to address new teacher needs and concerns; and 
(6) Ongoing formative review of new teacher performance, including classroom observations, 

reviews of lesson plans, and feedback based on clearly defined teaching standards and 
expectations. 

D. The district shall consider the need for staffing to: 
(1) Plan and coordinate all induction activities; 
(2) Supervise new teacher mentors; 
(3) Communicate with principals and other school leaders about induction activities; and 
(4) Oversee the evaluaton of the comprehensive induction program. 
E. The comprehensive induction program may provide annual training for principals, assistant 

principals, and school-based professional development staff to familiarize them with the factors 
that contribute to teacher attrition and retention, the learning activities and schedule for induction 
program participants, the role of mentors and expectations for supporting mentors' work in 
schools, and the importance of school-level coordination of support for new teachers. 

 
.05 Participation in the Comprehensive Induction Program. 
A. All teachers new to the profession shall participate in all induction activities until they receive 

tenure. Veteran teachers, in their first year of teaching in the district, shall participate in all 
induction activities designed for veteran teachers for a minimum of 1 year. 

B. To the extent practicable given staffing and fiscal concerns, local school systems shall adopt at 
least one of the following options for teachers during their comprehensive induction period: 

(1) A reduction in the teaching schedule; 
(2) A reduction in, or elimination of, responsibilities for involvement in non-instructional activities 

other than induction support; or 
(3) Sensitivity to assignment to teaching classes that include high percentages of students with 

achievement, discipline, or attendance challenges. 
 

 
Comprehensive Teacher Induction Program 

 
A. Provide a description of your Comprehensive Teacher Induction Program, including:  
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● staffing and oversight; 
● orientation programs; 
● ongoing professional learning; 
● organization and schedules for mentor/mentee meetings; 
● opportunities for observation and co-teaching; 
● monitoring of new teacher needs, concerns, ongoing supports, formative 

review, and follow-up; 
● action plans; and   
● use of relevant and appropriate data. 

 
• Cecil County has 2 full time “Master” teachers that are designated as New 

Teacher Instructional Coaches. These coaches are assigned as mentors to all of 
our non-tenured teachers. They meet with them one on one throughout the time 
when they are non-tenured. Teachers identify areas of concern or areas in which 
they wish to broaden their skills. These areas are based on the domains of the 
evaluation tool: 

• Planning and Preparation 
• Instructional Strategies 
• Managing the Classroom Leaning Environment 
• Related Professional Responsibilities 

These sessions can also include co-teaching and/or modeling of lessons by 
coaches. Coaching sessions occur on a regular basis and are a key component of 
achieving tenure. 
 

• The New Teacher Instructional Coaches also plan and implement Professional 
Development for our new teachers. They meet with all first year teachers for a 
full day prior to the start of the year. They also meet with them for two full days 
during their first year. During the second and third year they sign up to attend a 
Mini-Conference for support on county initiatives, classroom management, and 
content specific strategies. 
 

• At some point during the non-tenured period teachers will be given the 
opportunity to observe an exemplar teacher in the county. Teachers will identify 
an area that they wish to observe and the coach will accompany the teacher on a 
visit to see a model teacher. 

 
B. Provide a description of your District Mentoring Program. The use of the term “mentor” 

includes coaches and consulting teachers. 
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● training for new mentors; 
● supervision of mentors; 
● training for school administrators and school staff as described in .04E of the 

regulation. 
● process used to measure the effectiveness of the induction/mentoring and the 

results of that measurement. 
 

• Our New Teacher Instructional Coaches were trained through the Maryland 
State Department of Education and they have received ongoing training. At the 
beginning of each school year, they meet with all of Cecil County’s 
Instructional Coordinators to receive any curriculum updates and things to assist 
new teachers with in the various content areas. They communicate with school 
administrators at the start of the year in regards to their building assignments 
and any information pertinent to them about the Teacher Induction Program. 
 

• They are supervised by the Director of Education Services who meets with them 
regularly throughout the year. 

 
• Listed below are the job responsibilities of the New Teacher Instructional 

Coaches: 
o Lead Professional Development 
o Training teachers on county initiatives 
o Training teachers on county instructional resources 
o Training teachers on county digital resources 
o Co-teach /model teach lessons 
o Create and support PLCs based on teacher need 
o Advocate for new hire needs school and county based 
o Meet 1:1 with teachers monthly 
o Take teachers on visitations to exemplar teachers 
o Support Teachers on Professional Improvement Plans 
o Counsel new hires emotionally 
o Assist new hires in navigating county systems 
o Connect teachers and coordinators 
o Connect school based and county based concerns 

 
• The program is evaluated in two ways. All first year teachers are asked to 

participate in a Perception Survey in which they rate the level of support they 
received during their first year and give feedback on this support. An analysis is 
also done on end of year evaluation ratings for first, second, and third year 
teachers. 

• The results of this information is used to plan the New Teacher Induction 
Program for the following year. 
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C. Provide data regarding the scope of your mentoring program.  This data may be provided in 

the form of a chart or other organizer of your choice.  Include: 
The number of probationary teachers. 0 

 

 
 
 

 
The number of mentors who have been assigned. 

 
2 full time Instructional Coaches for New Teachers 
 
 

 
A breakdown of your mentors’ roles in the district  

(1) FULL-TIME MENTORS:  Mentoring is their full-time job.  
 

• Lead Professional Development 
• Training teachers on county initiatives 
• Training teachers on county instructional resources 
• Training teachers on county digital resources 
• Co-teach /model teach lessons 
• Create and support PLCs based on teacher need 
• Advocate for new hire needs school and county based 
• Meet 1:1 with teachers monthly 
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• Take teachers on visitations to exemplar teachers 
• Support Teachers on Professional Improvement Plans 
• Counsel new hires emotionally 
• Assist new hires in navigating county systems 
• Connect teachers and coordinators 
• Connect school based and county based concerns 

 
 
(2) PART-TIME MENTORS:  Mentoring is their part-time job. 

 
      0 Part Time Mentors 

 
 

 
(3) RETIREES:  Mentoring is done by retirees hired to mentor. 

 
0 Retirees 
 
 

 
(4) FULL-TIME TEACHERS:  Teaching is their full-time job and they 
mentor.   

 
0 Full Time Teachers who serve as mentors 
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Other appropriate data. 

 
D. Provide a description of how your mentoring program is being evaluated.  Include evaluation 

data and data on new teacher retention.   

 
• The New Teacher Induction Program is evaluated in several ways. An analysis is 

done on the evaluation ratings for all first, second, and third year teachers. For 
the past three years 0% of our non-tenured teachers have received a rating of less 
than Effective. 

 
• All first year teachers are asked to complete a Perception Survey that rates the 

level of support they have received during their first year. The New Teacher 
Instructional Coaches use this as one of their SLOs and for the past three years 
they received Highly Effective ratings in this area. 

 
• The New Teacher retention data from the past three years shows that Cecil 

County retains between 94-96% of its new teachers.  
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Complaint Procedures/Dispute Resolution Process for Covered Programs Under 

ESSA 

Cecil County Public Schools 

 

Complaints Originating at the Local Level 

 As part of its Assurances within ESEA program grant applications and pursuant to Section 9306 of ESEA, 

any LEA accepting federal funds must have local written procedures for the receipt and resolution of 

complaints alleging violations of law in the administration of covered programs. Therefore, a complaint 

should not be filed with the Maryland State Department of Education until every effort has been made 

to resolve through local written complaint procedures. If the complainant has tried to file a complaint 

with Cecil County Public Schools to no avail, the complainant must provide the Maryland State 

Department of Education written proof of their attempt to resolve the issue with Cecil County Public 

Schools. 

Federal Programs for which complaints can be filed  

 Title I, Part A: Academic Achievement  

 Title I, Part C: Education of Migrant Children  

 Title I, Part D: Prevention or Intervention Programs for Children and Youth Who Are Neglected, 

Delinquent, or At-Risk  

 Title II, Part A: Teacher and Principal Training and Recruiting Fund  

 Title III, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement 

 Title IV, Part A  

 Title IV, Part B: 21st Century Community Learning Centers  

 Title I and VIII Equitable Services  

What is a complaint?  

A complaint is a written allegation that a school, school district, other agency authorized by a school 

district, or the Maryland State Department of Education has violated the law in the administration of 

education programs required by ESSA.  

What must be included in a complaint?  

Individuals or organizations filing a complaint concerning federal programs under ESSA, must do so in 

writing and must utilize the form provided with this document. A formal complaint must be filed in 

writing and signed by the complainant (form included with this document). The complaint must include 

the following: 

 A statement that Cecil County Public Schools or an individual school has violated a requirement of a 

Federal statute or regulation that applies to an applicable program; 

 The date on which the violation occurred;  
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 The facts on which the statement is based and the specific requirement allegedly violated (include 

citation to the Federal statute or regulation);  

 A list of the names and telephone numbers of individuals who can provide additional information;  

 Whether a complaint has been filed with any other government agency, and if so, which agency;  

 Copies of all applicable documents supporting the complainant’s position; and  

 The address of the complainant. The complaint must be addressed to: 

Director of Education Services 

Cecil County Public Schools 

201 B00th Street 

Elkton, MD 21921 

Private Schools --Equitable Services (Title I and VIII) Complaint, Resolution and Appeal Process 

 Statutory Requirement 

 Pursuant to §§ 1117 and 8501 of the Elementary and Secondary Education Act of 1965, as amended by 

the Every Student Succeeds Act (ESSA), a private school official has the right to file a written complaint 

with the state education department ombudsman asserting that a school district did not engage in 

consultation that was meaningful and timely, did not give due consideration to the views of the private 

school, or did not make a decision that treats private school students equitably. If the private school 

official wishes to file a complaint related to equitable services for a federal program, the official shall 

provide the basis of the noncompliance by completing and submitting the Complaint Form that is listed 

below; The private school official must provide the basis of Cecil County Public School’s noncompliance. 

Also, the CCPS must forward the appropriate documentation to the Maryland State Department of 

Education in response to the complaint.   

CCPS requests that complaints be brought to our attention first so that a resolution can be implemented 

at the district level. Complaints from a private school shall be signed and addressed in writing to: 

Director of Education Services 

Cecil County Public Schools 

201 Booth Street 

Elkton, MD 21921 

1. The complaint shall include a statement that CCPS has violated a requirement of a federal 

program and the facts on which the statement is based.  

 

2. The Director of Education Services shall address the issue with the appropriate personnel in 

writing and request a response within 10 business days.  
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APPENDIX D 

Clarifying Questions from ESSA Plan DRAFT 

 

Clarifying Questions for Cecil County Teacher Induction Program 

 

Comprehensive Teacher Induction Program: 
Part A: 
1.  Who provides oversight for the Teacher Induction program? 
2.  Describe the orientation program in the CCPS. 
3.  Area action plans used, and if so, who creates them? 
4.  Is relevant and appropriate data collected? If so, how is it collected and how is it used and reported? 
  
Part B: 
5.  Provide a description of the training for school administrators and school staff as described in .04E of the regulation. 
 

Part A.  
1. The Teacher Induction Program falls under our Division of Education Services and the Director of Education Services, me, 
provides direct oversight. 
2. The orientation program for new teacher is as follows: 
New teachers are brought in for 3 inservice days prior to when all teachers return. The first day is devoted to getting their laptop 
computers and receiving training from our Technology Office. They also meet with our New Teacher Instructional Coaches to discuss 
a variety of topics, i.e. classroom management, grading and reporting, teacher observation/evaluation. The second day is set aside for 
new teachers to meet with content coordinators. They learn about curriculum expectations and a variety of topics related to their 
content. New teachers report to their home schools for the third day. The meet with the administrative teams from their school and 
receive information related to their school. They are also given some time to begin setting up their classrooms. 
3. Action Plans, CCPS refers to them as Professional Improvement Plans, are used with teachers not meeting with success. These 
plans are written by the principal and other building administrators, content coordinators, and the teachers. 
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4. Data is collected by our Human Resources Office in regards to New Teacher retention. This data is reported to the Office of the 
Superintendent and the Board of Education. Our new teachers are also surveyed each year to gather their perceptions of the New 
Teacher Induction Program. This data is shared with the New Teacher Instructional Coaches and used to design their program for the 
following year. 
 
Part B 
5. CCPS conducts an orientation each summer for all new administrators. During this training they learn about the observation/ 
evaluation program for teachers and specifically how it relates to new teachers.  
Each year all administrators attend a Summer Leadership Academy which is a two day training on a variety of topics. Any matters 
relating to our teacher observation/evaluation program are discussed at this training. They also receive an overview of the New 
Teacher Induction Program. Since most of them are very familiar with this program it primarily addresses any changes. 

 

2019 Local ESSA Consolidated Strategic Plan Clarifying Questions and Commendations Form 
 
LSS: _Cecil County Public Schools                                      Team Facilitator or Program Manager: Alicia Palmer  
 
Based on the review of the local school system’s (LSS’s) Local ESSA Consolidated Strategic Plan, the clarifying questions listed below require 
responses to complete the review process.  The clarifying questions are divided into Areas of Focus, Comprehensive Support and Improvement 
(CSI) Schools, Targeted Support and Improvement (TSI), Gifted and Talented (GT) Education, Comprehensive Teacher Induction Program, and 
SIG IV School sections. The final column lists commendations which demonstrate that the LSS exceeded performance expectations presented a 
uniquely innovative approach to improving opportunities for all students. Please respond to all clarifying questions on or before the close of 
business on October 31, 2019. (Add additional rows, if required). 
 

Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

• ESSA Consolidated Plan – Local Directions provides specific guidance related to the required format, organizational structure and components of the 
Local plan. Please provide page numbers on all documents. Font and text size should be consistent throughout the document. Page Numbers will be 
added to the Final Document. 

• To promote excellence in accelerating student performance and eliminating achievement gaps, the Executive Summary should serve as a stand-alone 
document.     Done. It will be inserted into the Final Submission. 

436438



Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

• Root cause analysis is a reflective framework used to diagnose areas of need as evidenced by performance gaps. The use of multiple data sources and 
stakeholder feedback is essential to the process. The gaps are prioritized according to potential impact. (What is the problem? Why did it happen? 
What will be done to prevent it from happening again?) 

• Please review text for tone, audience and intent of messaging (“The root cause is unknown. Honestly, if we knew the root cause we would address it.”) The 
passage you are referring to has been re-written for the final copy of the ESSA Plan. 
 

Executive 
Summary 1 & 5 

What is the rationale based on the 
analysis of State and local data for selecting 
the areas of focus, the root cause(s) for the 
areas of focus and the intent on addressing 
the identified areas, the implementation of 
goals, objectives, strategies and/or evidence-
based strategies, the evaluation of 
effectiveness of the strategies/evidence-based 
interventions, the timeline for 
implementation, and the funding source(s)? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Student groups were examined based on the 
MCAP data for the 2019 Spring 
administration. Sub groups were analyzed 
and targeted based on need. The analysis of 
the subgroups included both Elementary and 
Secondary Math and ELA coordinators as 
well as our ELL and Special Education. 
coordinators. Local data was also used, i.e. 
MAPS scores, report card grades, etc. 
 
The rationale for choosing these areas of 
focus was that based on the available data 
these are two areas that require additional 
support as evidenced by data from multiple 
sources. 
 
Representatives from the Math Department 
and Special Education Department met to 
develop Action Plans. Part of the discussion 
during these meetings was to attempt to 
identify some root causes that would then 
guide their efforts.  
 
The timeline for these improvement efforts is 
the 2019-2020 school year.  
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
How were student groups examined in the 
process to identify areas of focus and the 
intervening actions necessary for 
improvement?  
 
 
 
 
How did the LSS’s needs assessment 
process including the root cause analysis 
guide the determination of areas of focus?   
 

Primarily the resources to support these areas 
will come from local funds. Elkton High 
School was identified as a TSI School in 3 
areas and they will be supporting their 
students with funds from the Title lV grant. 4 
of our other TSI schools are also Title l 
schools, Elkton Middle School, Cecil Manor 
Elementary School, Gilpin Manor 
Elementary School, and Thomson Estates 
Elementary School, and they will be using 
some of their Title l funds to support their 
TSI students. 
 
 
 
 
All groups were examined as a part of the 
process to identify our areas of focus. Any 
sub-groups, i.e. FARMs, African Americans, 
SWD, whose performance was not 
comparable to their peers were included in 
the Action Plans for theses focus areas. 
 
 
 
The Needs Assessment served as a 
confirmation for us on the two Areas of 
Focus for Cecil County. Prior to this 
compilation of data, we knew that our student 
performance in Elementary and Secondary 
Math was not what we had hoped and 
academic achievement by our Special 
Education students has consistently been a 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

concern. The needs assessment indicates a 
need to improve the MCAP scores for all 
groups, however, we have prioritized those 
subgroups with the least growth and 
proficiency levels compared to their peers. 
Once we identified our Areas of Focus we 
asked the Math Department and the Special 
Education Department to look at the root 
causes  for the academic deficits in their 
areas. 

Focus #1 26 - 28 

 
Analysis is based on a review of State and local 
data, in order to determine the need area of 
focus. What local data (formative/summative 
benchmarks, tiered intervention data, and 
other sources) is available to assist in the 
determination of specific student groups, 
grade levels, schools, and/or feeder patterns 
in need of intervening supports?  
 
How will teacher understanding of evidence 
statements impact the student learning 
experience and meet the needs of struggling 
students? What is the instructional and 
learning impact?  
 
 
 
 
 
 
 
How do trends related to specific student 
groups’ success and challenges support the 

 
The local data we are using includes MAP scores 
from NWEA, county assessment data, and 
marking period grades. The county assessment 
data includes two formative assessments for each 
summative. Students take 6 formatives and 3 
summatives for each marking period in secondary 
and 6 total grades in grades 3-8. 
 
 
 
The teacher is the key. We have already provided 
county professional development on the new 
MSDE evidence statements. The impact will be 
felt in the area of writing now that the reasoning 
and modeling questions consist of a larger 
percentage on the state MCAP assessment. We 
hope the learning impact will be improvement as 
measured by January’s MAP test, improvement 
on county summative and formative assessments, 
and improvement on MCAP.  
 
 
The trends support the needs because we have 
several new teachers, especially in grades 7 and 8. 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

need for intervening supports tailored to meet 
the needs of diverse learners?   
 
 
 
 
 
 
 
How are the major omissions in at least 60% of 
the mathematics content and 70% of the 
content in Algebra 1 being addressed by the 
LSS’s plan of supports? How are these 
significant gaps identified and remediated 
based on student needs?  
What aspects/factors/indicators of the LSS 
Equity Plan guide the work relative to 
identifying diverse learner needs and options 
for intervening supports? 
 
 
 
What are the inequities in instruction leading 
to disparities in student achievement in math? 
How does the LSS address these inequities? 
 
 
 
 
 
 
 
 
 

Some buildings will employ a different model this 
year in delivering specialized instruction. We 
have also partnered with Ascend math to 
implement a new intervention for grade 8 called 
Algebra Readiness. The trend, especially for 
grade 9 Algebra 1, dictates the need to focus extra 
efforts on grade 8.  
 
 
 
The content focus has been difficult because 
PARCC did not give diagnostic data. However, 
our plan will focus on two areas: 1) we will 
develop a better way for teachers to develop a 
vertical understanding of curriculum so that can 
address gaps and improve achievement. 2) we 
will focus on reasoning and modeling in each 
lesson, which should pay long-range dividends. 
 
 
 
 
 
Inequities in instruction” is difficult to quantify. 
We recognize that many middle school teachers 
and middle school certified and not math 
certified. We recognize that we have seven new 
teachers. Our plan is to address these through our 
new teacher coach, the math instructional coach, 
providing resources, PD, and materials, and by 
frequent classroom observation, both formal and 
informal. But “inequities in instruction” is a rough 
phrase. All of us were given our first position, and 
all of us developed tools to master the art of 
teaching. 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

 
What tiered interventions are available to 
meet diverse student learning needs in the 
area of mathematics? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
How is the professional development training 
supported and monitored for implementation 
with fidelity beyond the initial training 
session? What are the job-embedded and 
coaching supports necessary to ensure 
effective instructional delivery?  
 
 

 
Intervention through the primary resource 
(enVision), through Ascend Math, and through 
Waggle. We also have revisit time built into all 
secondary schedules to provide the time for 
interventions. During the 2019-2020 school year 
in grades 3-8 teachers will utilize envision as well 
as evidence based intervention strategies to meet 
the learning needs of diverse learners. Teachers 
use learning trajectories and formative assessment 
to determine where students are in their 
understanding of major content in their grade 
levels.  Intervention occurs, teachers progress 
monitor and then make instructional decisions.  
 
 
 
 
This is difficult due to the limited staff available. 
The secondary math office consists of 2 people. 
The instructional coordinator visits each building 
each month and conducts formal and informal 
observations. The instructional coordinator 
provides PD to teachers during their planning 
period twice per year to all teachers. The 
instructional coordinator develops his lead 
teachers as master teachers to help provide 
support. Other teachers are developed as teacher 
leaders and serve as PD specialists in certain 
areas. The instructional coordinator also prepares 
building admin with respect to the key “look-
fors”. The instructional coach has focused her 
time on new teachers, non-certified math teachers, 
and interventions for grades 7-9. This is her first 
year, and so she is also being trained by the 
instructional coordinator. Similarly, the 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

elementary math department has 2 people.  In 
addition, we have borrowed resources from ELA 
and Special Education to provide in-school 
coaching.  With 17 schools and so few people 
resources we rely on technology to help 
communicate with teachers.  
 

Focus #1 29 - 32 

 
How does the LSS emphasis/focus on 
educational equity impact the selection and 
use of strategies/evidence-based interventions 
to address the area of focus? 
 
 
 
How will you know that the improvement 
actions are successful? What is the criterion 
for determining goal attainment? 
 
 
 
 
 
What are the determining factors that these 
students “catch up and keep up”? 
 
 
 
 
 
 
 
 
 

 
Equity is the primary concern when selecting 
materials and strategies, which is why we 
articulate our plans with ESOL, special educators, 
and secondary math.  
 
 
 
MAP test in January 2020, marking period 
grades, county assessments, fidelity of content 
delivery based on observations, and the new 
MCAP test. The criterion is simple. We expect 
every student to achieve. The goal is 100% 
 
 
 
In the current model, students can advance to the 
next grade level without passing the previous 
grade level. Therefore, we need to catch them up 
by grade 9 while helping them keep up so that 
they can attain the credits needed for graduation 
and can pass MCAP Algebra 1.  
 
 
 
 
 
 
 

 
The LSS acknowledges the importance of 
collaborative lesson planning among 
mathematics and ESOL teachers. 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

 
 
 
 
 
What elementary intervening supports are 
available to address achievement disparities of 
the diverse learner groups/ the continuing 
needs of “struggling learners”? What is the 
timeline for implementation? What are the 
indicators of effectiveness? 
 
 
 
 
 
 
 
 
 
 
What secondary intervening supports are 
available to address achievement disparities of 
the diverse learner groups/ the continuing 
needs of “struggling learners”? What is the 
timeline for implementation? What are the 
indicators of effectiveness? 
 
 
What is vertical and horizontal alignment 
between mathematics and ESOL? Would such 
an approach be applicable to other diverse 
learner groups? 
 

 
 
 
 
 
In grades 3- 5 we are also implementing 
intervention and supports for students struggling. 
This is part of a multi year plan that began last 
year with intense monthly training opportunities 
for grades 1-5 on learning trajectories and how to 
analyze student work in order to close gaps in 
understanding.  This year students were provided 
a brief benchmark to determine understanding of 
grade level major content. If students did not 
provide evidence of proficiency, we administered 
previous grade level assessments. Once teachers 
determine what the gaps are they grouped 
students and began small group instruction.   
 
 
 
 
Use of revisit time, enVision interventions, 
Ascend Math, Waggle Intervention. The timeline 
is continuous and ongoing; all of these are in 
place. The indicators will be the MAP test in 
January and marking period grades. We will also 
use attendance as an indicator. 
 
 
The alignment between grade levels and across 
the curriculum is something we are working on 
between math and ESOL teachers. It is important 
these two groups understand how things are 
organized to help all students succeed. As far as 
other groups go, we are going to wait until we see 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

 
 
 
 
 
 
 
 

how our current alignment model works and it is  
successful. Again, the secondary math office 
consists of 2 people and the ESOL office consists 
of 2 people. We are currently working on a grant 
that might help us extend this alignment to other 
groups. 
 

Focus #2  33 - 34 

Is there a need to disaggregate data within the 
SWD learner group? 
 
 
 
 
 
How does the LSS ensure equitable access to 
resources in support of the diverse learning 
needs of the student group identified?  
 
 
 
 
 
 
 
 
 
 
Which groups of SWD are demonstrating the 
most significant achievement gaps by schools, 
feeder patterns, grade level, race/ethnicity, 
and or disability? 
 

Yes, the SWD MAPS data is disaggregated by 
school, grade, race and ethnicity.  The same 
is done for MCAP data. 
 
 
 
Schools are staffed with special education 
teachers based on the number of students 
with disabilities to ensure equal access to 
specially designed instruction.  Students with 
disabilities are assigned to general education 
classrooms to ensure equal access to quality 
Tier 1 Instruction.   
 
 
 
 
 
The most significant achievement gaps for 
students with disabilities are located in our 
Title One Elementary schools.  Significant 
gaps are also noted in middle schools in 
grade 6.  Of course students with disabilities 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

 
 
 
 
 
 
 
 
 
 
 
 
 
Are achievement gaps for SWD evident in early 
childhood levels? (Gaps not represented by 
MCAP data?) How do early learning gaps and 
the need for intervening supports impact 
achievement at later grades? 
 
 
 
 
 
 
 
What is the impact of achievement gaps on 
SWD in high school, graduation rates, 
completion, post-secondary participation?  
 
 
 
 
 
 

in the early grades display achievement gaps 
but as expected the gaps are not large.  
Targeted intervention via Tier 2 Reading 
(Bookworms and math enVision.  For those 
students two or more years below in reading 
Tier 3 Interventions are provided.  In 
addition, all students with disabilities receive 
SDI in either math or reading or both. 
 
 
 
There is not a measure in the Early 
Childhood Levels that would identify an 
achievement gap.  In grades 1-5 county 
grade level assessments are provided to 
target small group instruction. 
CCPS graduation rate for SWD has been 
increasing over the past 5 years.  SFY 2018 
graduation rate was 73.85  
 
 
 
CCPS graduation rate for SWD has been 
increasing over the past 5 years.  SFY 2018 
graduation rate was 73.85.  CCPS instituted 
CAS (Career and Academic Seminar) class to 
support students at the high school level. 
Students are supported in passing their 
classes, time management, test taking skills 
and individualized instruction.  They work on 
career and financial goals and career 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

 
 
 
 
 
 
What is the implementation plan for specially 
designed instruction aligned with IEP Goals 
and Objectives? 
 
 
 
 
 
 
Tier I interventions are considered to be 
universal supports available to all students. 
Why is this a root cause factor significant and 
what is the impact on special education 
achievement? 
 
 
 
 
 
 
 
 
What specific aspects of behavior and mental 
health concerns are impacting the academic of 
SWD? What processes, procedures, and 
practices are in place to address these 
concerns and lessen the impact on SWD? 
 

readiness requirements.  In addition, SWD 
can participate in both Academic Assistance 
and or Twilight.  
 
 
All of our special education teachers deliver 
specially designed instruction to students as 
designated on the IEP.  Special Education 
teachers are required to provide both grade 
level IEP goals to ensure access and 
instructional level goals to close the gap 
 
 
 
All SWD access Tier 1.  As we know high 
quality instruction is a direct result of the 
teacher knowledge of the content and ability 
to deliver to a wide range of students.  The 
Presume Competence model is critical for 
SWD and the use of supplemental aids and 
supports.  
 
 
 
 
 
In many of our schools, SWD have 
experienced trauma in one or more aspects 
of their life.  The impacts of trauma include 
both behavioral and mental health 
challenges that impact access to Tier 1 and 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
How are teacher expectations impacting the 
achievement of SWD and what strategies and 
supports are necessary to lessen this impact? 
What specific actions will be implemented to 
address this concern? How will the LSS 
evaluate teacher expectations and impact on 
learner outcomes? 
 
 
 
 
 
 

Specially Designed instruction.  It is difficult 
for students to be fully ready to participate 
in instruction.  Many times these students 
are homeless and or absent from school.  
This year SWD can access our Student 
Support Centers on a scheduled break or as 
needed to deescalate and regulate.  In 
addition, counselors are more readily 
available as well as counseling services 
identified in the IEP.  Attendance is closely 
monitored and steps are in place to contact 
families and also to pick students up to get 
to school.  Building the relationship between 
family and school is critical.   
 
 
 
 
 
CCPS has adopted the “Presume 
Competence” theory for educating students 
with disabilities.  Some teachers do not 
believe SWD can perform grade level 
content.  CCPS has begun to audit IEP’s to 
ensure access to grade level goals and 
instructional goals.  Special Education 
Instructional Coordinators observe, provide 
TA and PD, and evaluate teachers.   
 
 
 

447449



Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

Are there areas of need specific to SWD such 
as disproportionate placement and/or 
disciplinary removal of targeted racial/ethnic 
groups that may be impacting achievement 
gaps not referenced in the plan? 
 
 

The only disproportionate data was SWD 
multi-race placed in non public placements.  
This was a total of 8 students 2 of which 
parents selected multi-race when the 
student was not. 

Focus #2 35-39 

 
What unique characteristics of achievement as 
a SWD are in need of intervening 
support/evidence-based interventions?  
 
 
 
 
 
 
 
How does a student’s disability impact success 
in ELA and/or Math? Are there trends, based 
on school of attendance, grade level, 
race/ethnicity, or disability? 
 
 
 
 
 
 
 
 
What are the expected outcomes for the 
implementation of the Goals, Objectives, and 
strategies? How will you know that your 
actions are effective? What criteria? 

 
The greatest impact of SWD is in the area 
of reading.  CCPS has provided intensive 
PD in Wilson, Reading Mastery and 
Corrective Reading.  The Special 
Education Reading Coach provides direct 
coaching, checks fidelity of 
implementation and monitoring check. 

 
The goal for SWD is to access Tier 1 & 2 
ELA and Math through embedded SDI 
and supplemental aids and services.  The 
data indicates our TSI schools SWD are 
not performing.  Again the impact of 
trauma and attendance on school 
achievement has been discussed above. 
 
 
 
The expected outcomes from the 
implementation of the Goals, Objectives, 
and Strategies from our Special 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

What is the availability of a continuum of 
supports and specially designed instruction 
services?  

What level of coaching and job-embedded 
mentoring is available to support new special 
educators and reduce teacher turn-over? 

Education Action Plan are that our SWD 
will make progress on their IEP goals and 
also make academic progress. Our 
primary goal is to provide high quality 
Tier 1 instruction to all SWD in ELA and 
Math. The expected outcome from this 
goal is that SWD will make 
improvements in these areas. 

A continuum of supports is provided in 
all schools as designated in the students’ 
IEP. 

CCPS has a comprehensive mentoring 
program for new teachers.  They receive 
4 days of paid orientation and monthly 
coaching by designated coaches.  In 
addition, 4 times a year they come 
together for PD specifically designed for 
the group.  Due to the paper work 
required by federal and state law, many 
dual certified teachers prefer to transfer 
to the general education setting 
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Areas of 
Focus 

Page  
Number Clarifying Questions LSS Response(s) Commendations 

What is the impact of the intervening supports 
on student achievement? How do you know 
that what you are doing is working? 

SWD make progress on MAPs data as 
well as the built in monitoring tools of 
the reading and math intervention 
programs.  Our continual rising 
graduation rate indicates SWD are 
provided the supports required to earn a 
HS diploma 

2019 Local ESSA Consolidated Strategic Plan Clarifying Questions and Commendations Form 

LSS:  Cecil County Public Schools   Facilitator: Bruce D. Riegel, Ed.D. 

Based on the review of your school system’s Local ESSA Consolidated Strategic Plan, the clarifying questions listed below require responses to 
complete the review process.  The clarifying questions are divided into the areas of focus from the plan. The final column lists commendations, 
which demonstrate that your school system exceeded performance expectations and/or presented a uniquely innovative approach to improving 
opportunities for all students. Please respond to all clarifying questions, on or before the close of business on Monday, October 30, 2019. (Add 
additional rows, if required). 

Areas of 
Focus 

Page  
Number 

Clarifying Questions LEA Response(s) Commendations 

Programs and 
Services 

111 COMAR 13.04.07 states, “Each school system 
shall implement programs and services for 
gifted and talented students that: 

(1) Provide a continuum of appropriate
differentiated curriculum and evidence-based
academic programs and services in grades PreK-

Additional services include both Accelerated 
Math 6, Algrebra and Geometry offered to MS 
students.  Addtionally HS students have a 
variety of choices, which include AP music 
theory, AP Art as well as AP and Honors 
courses in Math, Enlgish, Science and Social 
Studies.  In addition, students can participate in 
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12 during the regular school day for identified 
gifted and talented students.” 

● Your system seems to do much in providing for
the social and emotional needs of gifted and
talented high school students, but your report
does not illuminate the academic offerings for
those students (e.g., honors courses, AP/IB,
dual enrollment, differentiation, acceleration,
etc.). Which approved programs and services
is the Cecil County Public School System
providing for students in grades 5 through
12?

Early College, dual enrollment, the STEM 
program, mathematics acceleration, Project 
Lead the Way programs in engineering, 
biomedical science, and CASE (ag science). 

Goals 111 How can you have no Goals? Please create one 
or more goals. 

Target 1 : 

Refine identification 

practice to ensure  

Equity for underrepresented 

populations. 

Target 2 : 

Self Evaluate current programming 

 to ensure aligned to regulations 

The strategy language is represented in the document 

GT Student 
Identification 

110 ● Comment: Use report card grades as a low-
priority data point, as their use is not evidence-
based for identifying giftedness. (This

Thank you for the advice, it does not hold as 
high of a value as some of our other indices.  

● You are to be applauded for
using the CogAT exam as a
screener and for using a
team to discuss students
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comment is a suggestion and does not require 
a response.) 

with potential. (You do not 
need to respond to this 
comment.) 

GT Student 
Identification 

110 ● Recommendation: You should consider using
EL ACCESS scores as a screener for those
students. (This comment is a suggestion and
does not require a response.)

Thank you I will be sure to include that as it is 
currently used as part of  our identification 
process. 

GT Student 
Identification 

110 ● Commendation: You are to be applauded for
using the CogAT exam as a screener and for
using a team to discuss students with
potential. (You do not need to respond to this
comment.)
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	(iv) are implementing targeted support and improvement plans as described in section 1111(d)(2); or
	(v) are identified as a persistently dangerous public elementary school or secondary school under section 8532;
	(B) comply with section 8501 (regarding equitable participation by private school children and teachers);
	(C) use not less than 20 percent of funds received under this subpart to support one or more of the activities authorized under section 4107;
	(D) use not less than 20 percent of funds received under this subpart to support one or more activities authorized under section 4108;
	(E) use a portion of funds received under this subpart to support one or more activities authorized under section 4109(a), including an assurance that the local educational agency, or consortium of local educational agencies, will comply with section ...
	(F) annually report to the State for inclusion in the report described in section 4104(a)(2) how funds are being used under this subpart to meet the requirements of subparagraphs (C) through (E).
	(f) SPECIAL RULE.—Any local educational agency receiving an allocation under section 4105(a)(1) in an amount less than $30,000 shall be required to provide only one of the assurances described in subparagraphs (C), (D), and (E) of subsection (e)(2).
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